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Introduction

Section 8302 of the Elementary aBdcondary Education Act of 1965 (ESEA), as amended by the Every
Student Succeeds Act (ESSAequiresthe Secretary to establish procedures and criteria under which,
after consultation with the Governor, a State educational agency (SEA) may submitlalatets State
plan designed to simplify the application requirements and reduce burden for EEBA.section 8302
also requireshte Secretaryo establish the descriptions, information, assurances, and other material
required to be included in a consolidated State &an though an SEA submits only the required
information in its consolidated State plam SEA must still meet all ESEA requiremis for each
includedprogram In its consolidated State plagach SEA may, but is not required to, include
supplemental informatiosuch asts overall visionfor improving outcomes for all students and its efforts
to consult with and engage stakehot@hen developing its consolidated State plan.

Completing and Submitting a Consolidated State Plan

Each SEA must addreafi of therequiremerg identifiedbelowfor the programs that chooses to
include in its consolidated State plafin SEAmustuse this template @format that includes the
required elements and that the State has developed working with the Council of Chief State School
Officers(CCSSO)

Each SEA must submit to théS. Department of Educatiobépartmenitits consolidated tate plan by
one of the following two deadlines of the SEAO&s

1 April 3, 2017; or
1 September 18, 2017

Any plan that is received after April 3, but on or before September 18, 20llFe consideredo be
submitted on September 1B)17.In order to ensure transparency consistent with ESEA section
1111(a)(5), the Department intends to post each

Alternative Template
If an SEA does not use this templadtenust
1) Include the information on théover Sheet;
2) Include a table of contents or guide tblatarlyindicates wherethe SEA hasaddresse each
requirement in its consolidated State plan
3) Indicatethat the SEA worked through CCSSO in developing its own tem@atade
4) Includethe required inforration regardingequitable access to, and participatiortfie, programs
included in its consolidated State pisrequired by section 427 of the General Education
Provisions ActSee Appendix B.

Individual Program State Plan

An SEA may submianindividual program State plahat meets all applicable statutory and regulatory
requirementgor any program that it chooses not to include in a consolidated StatelfdemSEA
intends to submit an individual program plan for any program, the SEAsmioistit the individual
program plarby one of the dateabove in concert withits consolidated State plam applicable

1 Unless otherwise indicated, citations to the ESEA refer to the ESEA, as amended by the ESSA.
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Consultation

Under ESEA section 8540, each SEA must consult in a timely and meaningful manner with the Governor,

or appropriatebf i ci al s from the Governorods office, includ
submission of its consolidated State plan to the Departrde@overnor shall have 30 days prior to the

SEA submittinghe consolidated State plémthe Secretarto signthe consolidated State platf the

Governor has not signed the plan within 30 days of delivery by the SEA, the SEA shall submit the plan to

the Department without such signature.

Assurances

In order to receive fiscal year (FY) 2017 ESEA funds on July 1, 2017, for the programs that may be
included in a consolidated State plan, and consistent with ESEA section 8302, each SEA must also submit
acomprehensiveet of assurances to the Departmeat @ate and time established by the Secretary. In

the near future, the Department will publish an information collection request that details these
assurances.

For Further Informationif you have any questions, please contact your Program Officer at
OSS . [State]@ed.gov (e.®SS.Alabama@ed.ghv



mailto:OSS.Alabama@ed.gov

Cover Page

Contact Information and Signatures

SEA Contact(Name and Position)

Mary L. Gable

Assistant State Superintendent

Division of Student, Family, an8chool Supporcademic
Policy

Telephone

410-767-0472

Mailing Address:

200 West Baltimore Street
Baltimore, MD 21201

Email Address:

mary.gable@maryland.gov

By signing this document, | assure that:

To the best of my knowledge and belief, all information and data included in this plan are true and
The SEA will submit a comprehensive set of assurances at a date and time established by the Se

including the assurances in ESEA section 8304

Consistent with ESEA section 8302(b)(3)e tSEAwill meet the requirements of ESE&ctiors 1117
and 8501 regarding the participation of private school children and teachers.

Authorized SEA Representative (Printed Name) Telephone:
410-767-0462

Karen B. Salmon, Ph.D.

StateSuperintendent of Schools

Signature of Authorized SEA Representative Date:

Governor (Printed Name)

Larry Hogan

DateSEA provided plan to the
Governorunder ESEA section 8540

Signature of Governor

Date:
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Programs Included in the Consolidated State Plan

Instructions Indicate below by checking the appropriate box(es) which programs the SEA included in its
consolidated State plan. If an SEA elected not to include one or more of the programs below in its
consolidated State plan, but is eligible and wishes to receive funds uegeognan{(s), it must submit
individual program plangor thoseprogramsthat meet all statutorgnd regulatoryrequirementswith its
consolidated State plan in a single submissio

'H Check this box if the SEA has includalil of the following programs in its consolidated State plan.
or

If all programs are not includedheckeachprogram listed belowhatthe SEA ncludes in its
consolidatecstate plan:

Title I, Part A: Improving Basic Programs Operated by Local Educational Agencies

-

Title I, Part C: Education of Migratory Children

59

Title I, Part D: Prevention and Intervention Programs for Children and Youth Who Are Neglected,
Delinquent, or AtRisk

i )

Title 1l, Part A: Supporting Effective Instruction

59

Title 1ll, Part A: English Language Acquisition, Language Enhancement, and Academic Achievement

i )

Title IV, Part A: Student Support and Academic Enrichment Grants

i )

Title 1V, Part B: 21st Century @nmunity Learning Centers

-

Title V, Part B, Subpart 2: Rural and Ldncome School Program

-

n Title VI, Subpart B of the McKinneywento Homeless Assistance Act: Education for Homeless
Children and Youth PrografMcKinney-Vento Act)

Instructions

EachSEA must provide descriptioaad other informationhat address each requirement listed below

for the programs included in its consolidated State pzonsistent with ESEA section 8302, the

Secretary has determined that the following requirements avelatiely necessary for consideration of a
consolidated State plan. An SEA may add descriptions or other information, but may not omit any of the
required descriptions or informatidior each included program



A. Title I, Part A: Improving Basic ProgramsOperated by Local
Educational Agencies (LEAS)

1. Challenging State Academic Standards and AssessiiEESEA sectiod111(b)(1) and
(2) and 34 CFR§§200.1 200.8)°

2. Eighth Grade Math Exceptidiie SEA sectioi111(b)(2)(C) and 34 CFB200.5(b)(4))
i Does theStateadministeran endof-course mathematics assessment to meet the
requirements undetection 1111(b)(2)(B)(v)(1)(bb) of the ESEA
| Yes

I No

ii. I f a State r espondbssthé $tateswishdxemptgam e st i on 2 (
eighth-grade studenwho takes th high schoomathematicgourseassociated
with the endof-course assessmdnbm themathematics assessment typically
administered in eighth gradmder section 1111(b)(2)(B)(v)(l)(aa) of the ESEA
and ensure that:

a. The student instead takes the @fctoursemathematics assessment the
State administers to high scha@tlidents undesection
1111(b)(2)(B)(v)(1)(bb) of th&ESEA

b. The student 6s Ipghschool assessmentis used inthh e
year in which the student takes tesessment for puspes of measuring
academic achievement under sectidi1(c)(4)(B)(i) of theeSEAand
participation in assessments undection 1111(c)(4)(E) of thHeESEA

c. In high school:

1.The student takes a Stadministeredndof-course assessment
or mationally recognized high schoatademic assessment as
defined in34 CFR§ 200.3(d) in mathematics thatmore
advanced than theessessment the State administers ugéetion
1111(b)(2)(B)(v)(l)(bb) of the ESEA

2.The State mpvides for appropriatacconmodations consistent
with 34 CFR§ 200.6(b) and (f); and

3The student 6s moeeradvancethmathereatice n t h e
assessmelis used for purposes of measurapdemic
achievement under sectidi11(c)é)(B)(i) of theESEAand
participation inassessments undegcton 1111(c)(4)(E) of the
ESEA

| Yes

| N o

iii. If aState resporlye® t 0 (g u ecersistentwith23¢ CHB 00.5(b)(4),
describe with regard to this exception, its strategies to provide all students in the
State the opportutyi to be prepared for and to take advanced mathematics
coursework in middle school.

| When Maryland adopted the Common Core State Staniteddsie 201@or mathematics,ocal |

2The Secretary anticipates collectirggevantinformation consistent with the assessment peer review process in 38 CFR
200.2(d). An SEA need not submit amyarmation regarding challenging State academic standards and assessitiéntane



Educational Agencied EAs) develomd plans for how to meet the needs of students who were
to move through the mathematics at an accelerated pacelestltmathematics meetings provide
opportunities for LEA Mathematics Supervisors to share a variety of methods for compacting
mathemdts content to allow students who were ready to take advanced level mathematics
coursework in middle school to accelerate
provide students the opportunity to be prepared to take advanced mathematesaduirs middle
schod. Algebra | is available to all eighth grade students in Marylamghréximately 50 perceruf
Maryland studentexit middle school hamng engaged in high school level mathematics.

3. Native Language Assessme(ESEA sectiod111(b)2)(F) and34 CFRE& 200.6(f)(2)(ii)
and (f)(4)
I. Provi de i t slanguages othérthandnglish that preSent to a
significant extent in thearticipating student populatioiand identify the
specificlanguages that meet that definition

The definition of fAlanguages other than E
established in collaboration with the 24 LEAs in 8tate. Maryland uses the Office of Civil Righ
recommended threshold of a language group compriisiagpercent of the total tested population
1000 whichever is less. Spanish is the only language in Maryland that is present to a significg
extent: 5.8 percent of the totatk population: (51,772/886,221) aisl percent of the total Englis
Learner(EL) population (51,772/69,079). The second most prevalent languageStateeFrench,
comprises oly 2.5 percent of the Epopulation. EL French speakers in tested grades do not re
the 1,000 student threshol d. U p languageexceedsrha
five percent/1,000 student threshold. Migrant students in Maryland are primarily Spanish; the
American Indian/Alaska Native population comprises only .0027 percent of the total student
population.The Maryland State Department of Edtion (MSDE) will continue to drill downinto
annual LEA data, study grade level trematsl distinct refugee and immigrant populations in spe
LEAs, and consult with LEAs to determine if other thresholds need to be ameridedrtoy | a n
definition.

ii. Identify any existing assessmeiridanguages other than English, and
specify for which grades and contameéaghose assessments are available.

Maryland administers the Partnership for Assessment of Readiness for College and Careers
(PARCQ whichprovides translations of the general administration directions for the English
Language Arts/Literacy and Mathematics assessments in all assessed grades for the top 10
of participating states. In addition, PARCC mathematics assessments are piroaidechslated
paper version in Spanish and a transadapted online version in Spanish for all assessed grad
transadaptation goes beyond the literal wiorevord translation and is adapted to fit the cultural
linguistic understanding of the tardahguage.

iii. Indicate the languages identifiadquestion 3(i¥or which yearly student
academic assessments are not avaikafdeare needed

Maryland is field testing a new science assessmiamtlaryland Integrated Science Assessment
(MISA), in 2017. The State will begin consultation on the development of the assessment in S




lafter the validation of the field test is complete. |

iv. Describe how it will make evemgffort to develop assessmerdsa

minimum, in languages other th&mglish that are present to a significant

extent in the participating studgmpulation including by providing

a. The Stateds pldavelopimgsdch assessenénis,n e f
includinga description of how it met threquirements 084 CFR §
200.6(f)(4);

b. A description of the process tB¢ate used to gather meaningful input
on the need for assessmenttamguages other than English, collect
and respond to public comment, arahsult with educators; parents
andfamilies of English learners; students,agpropriate; and other
stakeholders; and

c. As applicable, an explanation thfe reasons the State has not been able
to complete the development of suabsessments despite making every
effort.

a. The science assessment in Spanish will be developed after the 2017 field tests of the origin
English version of the MISA.

b. Several groups, including tHe /Title Il LEA Supervisors, EL Task Force, and EL Advisory,
were consultedb gain input regarding the use of assessments in other languages. EL/Title
Supervisors represetite § at ed6s 24 LEAs and help suppol
equitable educational access for ELs, and oversee general Title 11l administratage dine EL
Task Force members are schbaked administrators and teachers, LEA Supervisors, family
engagement specialists, advocacy groups and educators frofSBEas well as Institutes of
Higher Education(IHEs). The members identify and addresaltdnges related to ELs. The EL
Advisory group also consists of educators and community members that are similar to the |
Force. The group provides @oing input and feedback with regard to education of Bhs.
addition, several LEAs piloted thesei of the translated/transadapted Spanish PARCC
Mathematics assessments to gain insight and to establish promising practices for the selec
the accommodation as well as for test administration. Furthermore, since Maryland particiy
the adminigration of the PARCC assessments, the input provided during group mestihtise
peer review process hpsovided valuable input into the use of assessments in other languag

c. The MISA is curently being piloted. The State will begin consultation on the development of
assessment in Spanish after the validation of the spring 2017 field tests is completed

4. StatewideAccountability System and School Support and Improvement ActiES&EA
section1111(c) and (d)
i. SubgroupgESEA sectioi111(c)(2))
a. List each major raciandethnic group the Staiacludes as a
subgroup of students, consistent with ESEA section 1111(c)(2)(B

Maryland will include the required student groups in the accountability system intligtes the
following major racial and ethnic groups

O American Indian/Alaskan Native

Asian

Native Hawaiian or Other Pacific Islander

Black/African American

oo o e,

or



O Hispanic/Latino of any race
O White
O Two or More Races

b. If applicable, describe any additional subgroups of students other than

the statutorily required subgroups(, economically disadvantaged
studentsstudents from major racial and ethnic grougsldren with

disabilities, and English learners) used in the Statewide accountability

system.

Maryland includes the required student groups as part of the accountability system; Economicg
Disadvantaged Students; Students with Disabilities (SWD); amtk8ts designated as English
Learners (EL). No additional groups of students are included.

For all students and disaggregatedshydent groups, including homeless students, status as a ch
foster care and students with a parent(s) in the mijiMayyland will reporton academic
achievement as measured by the academic assessments. Additionally, Maryland will report
information on academic progress and high school graduation rates for homeless students and
in foster care. dwever, thesedaitional student groups will not be a part of the accountability sys

c. Does the State intend to includethe English learner subgrotie

results ofstudents previously identified as English learners on the State

assessments required under ESieation 1111(b)(2)(B)(v)(l) for
purposes of State accountability (ESEA section 1111(b)(3)(®))&

t hat a student 6s intheBnglishtlearnemsaulygrodpe
for not more than four years after the student ceases to be identified as

an Englid learner.
H Yes
| N o

d. If applicable, choosone of the following options for recently arrived
English learners in the State:
'H Applying the exceptioninderESEA section 1111(b)(3)(A){ipr
N Applying the exception under ESEA section 1111(b)(3)(A)¢i)
i Applying theexception undeESEA sectiorL111(b)(3)(A)(i)or
underESEA sectiorL111(b)(3)(A)(ii). Ifthis option isselected,
describe how the State wilhoose whiclexceptionappliesto a
recently arrived English learner

ii. Minimum N-Size(ESEA sectiod111(c)(3(A)):

a. Provide the minimum number of students that the State determines are

necessary to be included to carry out the requirements of any

ncl



provisions under Title I, Part A dfie ESEA that require
disaggregation of information by each subgroup of students

accountability purposes

Maryland has established the minimum number of students for purposes of accountaipiéters
than 9 ¢ 9) or an n size of 1(n=10) This mnimum will protect individual students from possibl
identification, consistent with the Family Education Rights to Privacy Act.

b. Describe how the minimum number of students is statistically sound.

Maryland has established the minimum number of studemtsX&or public reporting and for

accountability determinations. This minimunsizeallows for the maximum number bEAS,
schools andstudent groupt be representkin the accountability systeand provides an
acceptable level of statistical reliability and validity.

The table below provides a breakdown of the number and percent of students and schools a
student groups that would be included and in accountability determinations witlinaumi nsize

of 10 students.

n=10
Student Group Students All Percent Schools All Percent
Included = Student Include Include @ School Include
s d d S d

All Students 432137 432176 99.99 1362 1371 99.34

American Indian or Alaska Native 10 1131 0.88 1 640 0.16

Asian 26075 28266 92.25 592 1145 51.70

Black or African American 142920 143782 99.40 1169 1340 87.24

Hispanic/Latino of any race 61789 63281 97.64 993 1328 74.77

Native Hawaiian or Other Pacific 29 599 4.84 2 383 0.52
Islander

White 175537 176450 99.48 1053 1308 80.50

Two or more races 16335 18667 87.51 676 1190 56.81

Special Education 49163 49560 99.20 1292 1362 94.86

English Learner 18908 20939 90.30 455 1000 45.50

Free / Reduced Meals 184300 184475 99.91 1336 1367 97.73

c. Describe how the minimum number of students was determined by the
State, including how the State collaborated with teachers, principals,
other school leaders, parents, and other stakeholders when determining
such minimum number.

Maryland strongly valuea low n size anénsuring that EAs andschoolsare heldaccountable for
all students and student groups. The increase in the minimaarber of students from an v=
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previously to an n£0 is in response to consultation with stakeholders. Maryland utilizes an n
of 10 for data reporting and this change will bring the accountability system and reporting intg
alignment.

d. Describe how the State ensures that the minimum number i exiff
to not reveal any personally identifiable informatfon

Maryland applies suppression rules to all public reports, including accountability data réports
addition to suppressing atudent group sizes less than n3#@ryland utilizes top codig and
bottom coding of >95% or <5% respectivelaryland takedts obligation to protect individual
level datavery seriouslyand works to continuously make improvements to data security and pr
practices across the agency.

e. I f t he Sunanureb&rofsmdents fanpurposes of reporting is
lower than the minimum number of students for accountability
pur poses, provide the Stateds mini mi
purposes of reporting.
Maryland utilizes an nsize of 10 for data reporting therefore the proposed accountability syste
and reporting are aligned.

iil. Establishment of ong-Term Goal{ESEA sectiod111(c)(4)(A):
a. Academic Achievemen{ESEA section 1111(c)(4)(A)(i)(1)(aa))
1. Describethe longterm goaldor improved academic
achievement, as measured by proficiency on the annual
statewide reading/language arts and mathematics assessments,
for all students and fazach subgroupf students, includingi)
baseline data; (ithetimeline for meeting the lonterm goals
for which the term must be the same my#ar length of time
for all students and for each subgroup of students in the State
and (ii) howthe longterm goals are ambitious.

In Maryland and elsewhere in the nation, tti@logue on schools has become focused on ensur|
that the learning trajectory for all students is aimed toward college and career readiness and
postsecondary success. An accountabilit
schools and LEA are making progress towards attaining state goals. If there are giumlgrsnot
proficient, not making adequate progress toward proficiemrcgre not graduating then the
accountability system should highligidquitygaps. In order to meet theseatgand comply with
the requirements set forth the Every Student Succeeds AESSA), Marylandwill establish long
term goals andnnualmeasurements of interim progress in three areas: academic achieveme
based ora performance composjtgraduatiorrate, and progress toward English language

3 Consistent with ESEA section1111(i), information collected or disseminated under ESEA section 1111 shall be collected and
disseminated in a manner that protects the privacy of individuals consistent with section 444 of the General Educatioa Provis

Act( 20 U. S. C. 1232g, comimbducatiopaRk gdwis awndt Pei fRami Agt of 19740) .
minimumns i ze for reporting, States shoul d Be#tRracticestfor Detemninihgn st i t ut e
Subgroup Size in Accountability Systeihile Protecting Personally Identifiable Student Informadiont o i denti fy appro
statistical disclosure limitation strategies for protecting student privacy.
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proficiency. The longerm goabwill be the same for all schools and for all studgotups

Maryland is proposing the timeline for the long term gaal 2030.The students graduating in 20!
will have entered kindergarten in the 2€A(718 school year and will have been instructed and
assessed on the Maryland College and Career Readiness Standards (MCCRS) from kinderg
through high school. The long term goals will be accomplistieeha full generation of schoel
aged children havieeeneducated under the rigorous MCGfndards as well as the ESSit8
plan. Each longerm goal has annual measurermsarfinterim progresgo assist schools and LEAS
in determining if adequate progress is lgemade towardhelongterm goal. The long terigoals
and annuameasurements of interim progresd be pivotal in driving school improvement work
for all schools, all students, and all student groups.

2029-2030

2017-2018

Maryland heard from stakeholders that goals rhadtoth ambitious and achievable. Maryland ig
proposing to implement an ambitious and rigorous long texademic achievemegbal of
reducing norproficient studentby halfby the year 2030Long term andainnual measurements of
interim progresswill be set using 20t8017dataas the baseline yearData from 2018016 is
presentedelowand will be updated once the 202617 data is available for use.

Student Group English/Language |Mathematics

Arts

2016 2030 2016 2030
All Students 39.3%0 [69.6P0 [33.76% [66.88%
American Indian or Alaska Native 34.4% |67.286 [26.1%% [63.09%
Asian 66.24860 [83.120 |67.2600 [83.63
Black or African American 23.830 161.920 [16.260 |58.13
Hispanic/Latino of any race 25.630 62.8206 |20.3%% [60.16/%
Native Hawaiian or OthdPacific Islandel42.23%6 |71.1%6 [36.26860 [68.130
\White 52930 |76.460 |48.7P%6 ([74.36%
Two or more races 45.3%60 [72.6%0 (385860 [69.27%0
Students with disabilities 8.52% 54.2606 19.31% 54.65%6
English Learner 4.33% 52.160 |8.36% 54.18%
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Economically disadvantagestudents 21.6% [60.80%6 |16.6446 |58.326

New PARCC assessments were first administered in-2018 to assess students on the MCCR
PARCC assessments hdie performance leve]sandMaryland is proposing a proficiency level (
four or fivefor theEnglishLanguage Art§ELA) andmathematicsPARCC assessments. All
students taking assessmeirtsluding students taking thilaryland State KernateAssessment
(MSAA) will be included. TheMSAA has four performance levelsA performancdevel of three

or four on the alternate assessmetit be considered proficient.

Accomplishing the longerm goal of reducing the neproficient in half by 2030 will mean that the
number of students across that8 demonstrating gradevel proficiency inELA and mathematics
(as currently indicated by a Performance Lefdbur or fiveon a PARCC assessment or a
Performance Levalf three or fouon the Alternate Assessment) will nearly double.  With the 1
recent20152016data for grades-8, statewidenearly 40 percerior ELA and 34 percent for
mathematicschieved Performance Levelur or above. Statewide, annuakasurementsf
interim progresdor ELA, based on 2022016 data would be 2@ rcentand for mathematics 2.5
percent

Student groups ith a baseline of 20 percent proficient would triple as schools and LEASs strive
accomplish the long tergoalandannual measurements of interim progress

An important caveat to this sectionMfa r y | Bam ésthatMaryland doesot currently have
State data on several of the measures proposed. Most ndtigtand isimplementing a new
statewiak assessment program in scieand several of the neseccademic indicators will be new
data collections. The academic and other indicatordMbatlandgenerate at the close of the 2016
2017 schooyearwill serve as a baseline for the new system. Stakeholder voice and analysis
connue to play a prominent role in the ref

2. Providethemeasurementsf interim progressoward meeting
the longterm goaldor academic achievement in Appendix A

3. Describe how the lorterm goalsand measurements of interim
progress toward the lortgrm goaldor academic achievement
take into account the improvement assary to make significant
progress in closing statewide proficiency gaps.

Maryl andbés proposed accountability system
groups through goals that are ambitious and achievable. The expectation isstodealis and all
student groups can and will be successful

Goalsand annual measurements of interim progvalisbe calculated for each schdolo r t h ¢
Student s o0 c aachefghe ESEA studaht gfoups. Each student group will start rom
different baseline; howevgestudengroups performing the lowest will have the largest improven
to make. The overarching goal is to reduce the achievement gap for all students and studer

The figure below is for illustrative purposes and demonstrates the achievement gap narrowin
between student group populations.

13



100 -

Percent Achieving (Proficiency & Gap Closing)
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=
o
1

2017 2018 2019 2020 2021 2022 2023 2024 2025 2026 2027 2028 2029 2030

= American Indian/Alaskan == Asian
Black/African American  ===Hispanic/Latino

Baseline e Hawaiian/Pacific Islander e=\Nhite
Two or More SWD
LEREL FARMS

In recent years of datthe LEAS, schoolsand student groups are performing at very different le
and will need to make substantial gains each year in order to achieve thtertargpal. Maryland

is strongly committed to ensuring that every school and LEA, whether high grddarming, mus

address the needs of student groups with particular attention to the student groups not impro
not meetingannual measurements of interim progressialtiple years.

Additional measures of school abhBA performance beyond those in the formalamtability
system would be included on a public report card to provide further insight and comparative (¢
the public.

Since ELs in Maryland will be expected to achieve English language proficiency based upon
rigorous timeline oix years, progess in closing content assessment proficiency gaps will be
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addressed through ELs attaining English proficiency in a more timely fashion. Consequently
who are proficient in English are more likely to also demonstrate proficiency on PARCC Engl
Language Arts/Literacy and Mathematics Assessments, and this helps close performance ga
on these assessments.

b. Graduation Rat§ESEA section 1111(c)(4)(A)(i)(1)(bb))

1. Describe the longerm goaldor the fouryear adjusted cohort
graduation ratéor all students and for each subgroup of
students, includingi) baseline data; (iijhe timeline for meeting
the longterm goalsfor which the term must be the same multi
year length of time for all students and for each subgroup of
students in the Stgtand (ii) howthe longterm goals are
ambitious.

Maryland began using the cohort graduatioe fat accountability in 2011Maryland submitted
and was approved lilie United Stated Department of Education (USB®) part of
Consolidated Stat&pplication in 2011to usethe 4year cohort graduation goal of 95 percenhe
4-year graduation rate goals as adopted by the Maryland State Board im2Qhé,same for all
students and all student groups at 95Bke long term andnnual measuremenofinterim progress
were determined using 20011 data as the baseline, and as required the long term goal time
of 2020 is the same for all studerand studergroups.

The graduation goals associated with this plan, thetemggoalsandannual measurements of
interim progressend in 2020. Schools and student groupsugtialg at a rate exceeding thiate
goal of 95 percent will be expected to demonstrate continuous progress towards all students
graduating.Schools and studegtoups ot graduating at thet&e goal will have annual
measurementsf interim progressset toward reaching that goal by 2030.

The table belovpresents
Annual Measurable Objectivegl-Year Cohort Graduation Rate

Subject [Student Group (2011 2012 2013 2014 2015 2016 2017 {2018 2019 [2020
Title Subgroup Baseline[2012 2013 2014 2015 2016 2017 [2018 2019 2020

Grad. |All Students  81.97 [82.70[83.42/84.14/34.87|85.5086.32/87.04/87.76/88.49
S American Indian[75.93  [76.99(78.05(79.11/80.1781.23[82.29/83.35(84.4185.47
Asian 93.04 [93.15/93.25/93.36(93.47/93.58/93.69/93.8093.91(94.02
African Americar74.02 (75.18(76.35(77.51(78.68(79.8581.01/82.18(83.34(84.51
Hispanic/Latino [73.44 [74.63[75.83[77.03[78.23(79.43/80.62/81.82(83.02(84.22
Pacific Islander [90.24 [90.51/90.77/91.04/91.30/91.57/91.83/92.0992.36(92.62

White 88.27 [88.65/89.02/89.39/89.77/90.14]90.52/90.89]91.26(91 .64
Two or more  [93.42  93.51/93.50/93.68/93.77/93.86/93.95/04.03/94.12/94.21
Sp. Ed. 54.72 [56.9559.1961.43/63.67/65.91|68.14(70.38[72.62(74.86
EL 56.98 [59.00(61.21/63.32(65.43/67.54/69.65[71.77(73.88[75.99

FARMS 74.11 [75.27(76.43(77.59(78.75[79.9181.0782.23|83.39/84.55
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2. If applicable describethe longterm goals for each extended
yearadjusteccohort graduation raténcluding () baseline data;
(i) the timeline for meeting the lortgrm goalsfor which the
term must be the same mwear length of time for all students
and for each subgroup of students in the S{datghowthe long
term goals are ambitious; aig) howthe longterm goals are
more rigoroushanthe longterm goalset forthe fouryear
adjusted cohomraduatiorrate.

The goal and respectiannual measurements of interim progresdoth 4year and §ear cohort
graduation ratewere establiséd in 2011 and approved by the Maryland State Board of
Education. The extended graduation rate recognizes that students are entitled to a public edy
until they are 21 years old and may need additional time to complete graduation requirement
extended graduation rate also recognizes the needs of stwddmtksabilitieswho receive serviceg
and may require additional supports until they reach 21 years dhagleng terngoalandannual
measurements of interim progrésgear cohort were determined using 220111 data as the
baseline, and the long term goal timeline of 2020 is the same for all students and studentAzo
required, the long term goal for theyBar cohort graduation rate is more rigorous than tead
cohort graduation rate.

The table belowpresents
Annual Measurable Objective®-Year Cohort Graduation Rate

Subject Student Group 2011 2012 2013 2014 [2015 [2016 2017 2018 2019 {2020

Grad. |All Students [84.57 [85.15[85.7286.30[86.88/87.4688.0488.62/89.2089.78
] American Indian78.01  [78.95[79.9080.8481.78/82.7383.6784.62(85.5686.50
Asian 94.53 |94.56/94.58/94.61(94.63/94.66/94.69(94.71/94.74094.77
African America77.86  [78.82[79.77/80.72/81.6782.62/83.58/84.53[85.48/86.43
Hispanic/Latino[78.15  [79.09/80.0280.9681.90[82.83/83.7784.70/85.64/86.58
Pacific Islander(95.12  95.00/95.00/95.00/95.00/95.00/95.00/95.00/95.00/95.00

White 89.65  [89.94/90.24/90.54/90.84/91.1391.43/91.73/92.0392.32
Two or more 94.73  94.75/94.7694.78/94.79/94.8194.82/94.84/94.85(94.87
ép. Ed. 60.94 62.8364.73[66.62/68.51[70.40(72.2974.19/76.08(77.97
EL 66.64  68.21/69.79(71.37|72.94{74.52(76.09[77.67|79.24[80.82
FARMS 80.24 81.06/81.8882.70[83.52/84.34/85.16/85.98/86.8087.62

3. Providethemeasurements of interim progress/ard the long
term goaldor the fouryear adjusted cohort graduation rate and
any extendegear adjusted cohort graduation raté\ppendix
A.
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4. Describe how the lonterm goalsand measurements of interim
progresdor the fouryear adjusted cohort graduation rate and
any extendegear adjusted cohort graduation rttke into
account the improvement necessary to make significant progress
in closhg statewide graduation rate gaps.

As with the academic achievement, the ambitious graduation rate goals set in 2011 were de
to reduce the percentage of agraduating students by halfhrough this methodology, steeper
improvements are required from student groups with lower gtiaduates. Maryland has made
great improvements with 86.39 percent of all students graduating witréar4 for the class of
2014, however graduation gaps persi3uring a resetting process, Maryland will use data from
20192020 as a baseline to detene the appropriateness of using a similar methodology of
reducing the nomgraduating students by half to set a ftegoalfor all students and student
groups. Maryland stakeholders have indicated strongly that goals must barnbttiousand
attainable.

c. English Language Proficienc{ESEA sectiod111(c)(4)(Adii))
1. Describethe longterm goaldor English learners fancreases in

the percentage afuch studentmaking progress in achieving
English language proficiencgs measured e statewide
English language proficiency assessmealuding (i) baseline
data; (ii)the Statedetermined timeline for such students to
achieve English language proficieneyd (ii) how the long
term goals are ambitious

Maryland has alwaysstablished common entrance and exit assedsrand criteria throughout thg
St ateds 24 LEAs. Since joining WI DA amaveral (
score of 5.0 or higher on ACCESS for ELLs and a required 4.0 or higher on Lit&t4DA has
reset the scale score points on ACCESS for ELLs 2.0, which requires students to achieve hig
language skills and allows students to meaningfully demonstrate what they know and can do
Maryl andds more ri gor ous anédMahkematch Asteasmenis.a g e
Additionally, Maryland data does not support the use of conjunctive exit criéaradditional data
on ACCESS for ELLs 2.0 and PARCC are reviewed, LEA stakeholders, WIDA experts, and 4
staff will reeexamine the attainmegbalthat will provide ELs an opportunity to demonstrate
performance comparable to their native Engipleaking classmates.

Based upon an analysis of data and multiple modelstiégt@ouncil of Chief Sate School Officers
(CCSSO)LEA and MSDE asssment and EL specialists, Maryland will use a proficiency level
growthi to-target model that is operationalized through a value table to create transpahésicy.
decision is a result of significant internal and external stakeholder input, including odignmu
advocates, LEA EL supervisors, and the EL advisory coublgbn examination of historicalt&e
data, Maryland established ambitious ldegn goals andnnual measurementsioterim progress
based upon a student 6s tbdthatihitialswenmativecagsessnieltia
goal is for dl Maryland English Learners to attain the State English language proficiency
(ELP) level within a maximum of six years which includes a baseline year.
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Growth-to-Target Model for ELP

Expected ELP Growth by Years

Initial Year Proficiency Level (based on ACCESS for vear 2 | Year3 | Yeara | Years | Year 6
ELLs 2.0)
1.07 1.9 1.2 9 .8 .6 5
2.0i 2.9 1.0 .8 N 5
3.0i 3.9 1.0 .6 4
4.01 4.9 .6 4
ProficiencyAttainment Met --- ---

The values in the above table represent the growth in levels on ACCESS for ELLs 2.0 expec
yearbased upon attainment of proficiency at an overall level of 5.0 or higheanhual
measurements of interiprogresswill be adjusted based upon the updated 2018 common exit
criteria. Additionally, based upon input from LEA supervistte MSDE reserves the right to
include elementary, middle, and high school value tables based upon examination of twé yeg
ACCESS for ELLs 2.0 data.

Multiple year aggregatiors used to calculatgrowth. For instance, if a student has not met the
growth target shared in the Growtitt Target Model ELP table in the current year, the growth of
current year will be combimkewith the prior year. Accumulative growth targets are used to take
consideration fluctuations in years with particularly high or low growth while still holding ELs
accountable for staying on the overall English proficiency progress trajectoryhoél $& not
penalized if the student reaches proficiency within the expected time frame. If an EL does ng
theannual measurement of interim progresan individual year or using his/her accumulative
growth, the student is not considereda@abavemet theannual measurement of interim progress

Analysis of current data indicates that an average of 46 percent of all Maryland ELs exit withi
year timeframe. Thereforthe MSDE will collaborate witithe CCSSO to develop a model for
early dentificationof ELs who may not attainthe Sat e 6s EL P | ev e lsixyears
to proactively address the needs of kiegn ELs.

The mean for meeting the growth target indicated in the Grtavifarget Mode€ELP table is 46
percentwhich means that an average of 46 percent of ELs in the dataset met this target. Ther
Maryland will set the baseline target at 46 percent and the goal for 2030 at 73 percent of ELS
achieving m|glish language proficiency in sypears.

2. Providethe measurements of interim progressiard the long
term goal for increases the percentage of English learners
making progresi achieving English language proficienicy
Appendix A.
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Maryland data mirrors research and national trends regarding stati@wsr proficiency levels
progressing more rapidly than students at a higher proficiency level. The review of actual trer
f or Mar kslinbomddare sefing oftheSat e 6 s a mtbrin goal@nésnudl o n g
measurements dfiterim progress

Theannual measurementsiaferim progress are established through calculating the gap betwé
the current performance, which is 46 percent of ELs achieving English proficiesigyyigars, and
100 percent of ELs reaching this letegym goal. This is gap of 54 percent. Tlaanual
measurements afiterim progress are based upon reducing the gap by half, which is 27 percer
With a baseline of 46 percent combined with an additional 27 percent to decrease the gap by
the finallong term goalis established at 73 percent. An increase of approximately 2 percent e
year is needed in order to decrease the gap by 27 percent and meet-teentogoal of 73 percent
over 13 years as shown in thenual measurementsiaferim progresstable below.

Annual Measurements of Interim Progress

Year Target in %
Baseline: 2014.7 46
20172018 48
20182019 50
20192020 52
20202021 54
2021-2022 56
20222023 58
20232024 60
20242025 62
20252026 64
20262027 66
20272028 68
20282029 70
20292030 73

Theannual measurementsiaferim progressvill be adjusted based upon the updated 2018
common exit criteria.

V. Indicators(ESEA sectioi111(c)4)(B))

a. Academic Achievement IndicatoDescribe the Academic
Achievement indicatoiincluding a description of how the indicatdy (
is based on the lonterm goals;i{) is measured by proficiency on the
annual Statewideeading/language arts and mathemadgsessments
(iif) annually measures academic achievement for all studedts
separately for each subgroup of studeatsgj {v) at t he St ateds
discretion, for each public high school in the Stateludes a measure
of student growth, as measured by the annual Statewide
reading/language arts and mathemadgsessments
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Theacademic achievement indicator is a composite measure of student achievement in E
Language Arteand mathemati¢css measured by the Partnership for Assessment Readines
College and Careers (PARCC) assessments, or Maryland State Alternativen&stess
(MSAA). Half of the measure is the percentage of students achieving proficiency, and ha
the measure is the average performance level.

Indicator Measure(s) Description

a. Academic Performance Hal f of a school 6s scdg

Achievement Compositeon students performing at
State fexceeded expectati ons
Assessments assessments, or the equivalent on MSAA (level
(ELA and or (4) out of a possible four levels). IHwill bea
mathematics) performance index, equal to the average of studs

performance levels on PARCC assessments (or
equivalent on MSAA). This measure will be
calculated and reported separately for ELA and
mathematicswith ELA and mathematics equally
weighted

(i) The Academic Achievement indicatordsomposite and includése same measure (perce
of students achieving proficiency) tie Statewide long-termgoals.

(i) The Academic Achievement indicator includes a direct measure of proficiency on ann
StatewideELAand mat hemati cs assessments, as m
on the PARCC assessments (or the equival
2015 study by Mathematica Policy Research (NiciBzger, et. al) indicatethat scores on the
PARCC assessment are valid predictors of college readiness.
(iiif) The results of the Academic Achievement indicator will be reported for all students ar
student subgroups.

(iv) There are no additional measures for student grotwaeh public high school. Any

addiional measures are included in the Preparedness feSRoshdary Success indicator.

b. Indicator for Public Elementary and Secondary Schools that are Not

High Schools (Other Academic Indicatobescribe the Other
Academicindicator including how it annually measures the

performance for all students and separately for each subgroup of
students If the Other Academimdicator is not a measure of student
growth, the description must include endonstration that the indicator
is a valid and reliable statewide academic indicator that allows for

meaningful differentiation in school performance.

Indicator

Measure(s)

Description

b. Other Academic
(AAcademic
for elementary and
middleschools only)

Academic Growth
(elementary and middle
schools, grades-8)

Median student growth percentile (SGP) in ELA an
mathematicsMaryland will monitor SGP to ensure
precision and reliabilitand make adjustments as
necessary

Beginning in 201718, Maryland will study a growth
to-standard measure for reporting and inclusion in t
accountability system, in combination with SGP. Th
anticipated timeline for study and determination of
feasibility is three years. This measure will be
calculated and repted separately for ELA and
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mathematics.

Credit for completion of a
well-rounded curriculum
(elementary and middle
schools)

El ementary: ACr edi trourdidedr
curriculumo is a compos
percent of students scoring proficient on the Marylg
Integrated Science assessment (MISAWSA was
field testedwith fifth gradersn 201617 and is
anticipated to be available for inclusion in the
accounability system in 20189 (until MISA scores
are available, this component will be removed from
both the numerator and denominator of the
accountability systein and thepercent of 5th grade
students passing one each of coursework in social
studies, fine arts, physical education, and

health. MSDE will investigatehe feasibility of
including a third component, K to 3 growth, which
would be available for inclusion in the 202@ school
year at the earliest.

Mi d d Credit forftompletion of a welounded
curriculundis a composite measure comprising
percent of students scoring proficient on the Marylg
Integrated Science Assessment (MISMISA was
field testedwith eighth graderin 201617 and is
anticipated to be available for inclusion in the
accountability system in 20189; thepercent of
students scoring proficient on the Middle School
Social Studies Assessment (MSSKISSA will be
field tested in 208-19 and is anticipated to be
available for inclusion in the accountability system i
20206-21. Until MISA and MSSA scores are availabl
these omponents will be removed from both the
numerator and denominator of the accountability
system andthe percent of 8th grade students passi
one each of coursework in mathematics, ELA, soci
studies, and science.

Indicator

Measure(s)

Description

b. Other Academic
(AReadiness
Post seconda
for high schools only)

On-track in 9th grade

Percent of 9th grade students earning at least four
credits in any of: mathematics, ELA, science, socia
studies, and/or world language.

Credit forcompletion of a
well-rounded curriculum
(high schools)

Percent of students graduating or exiting with a
certificate ofprogramcompletion and achieving at
least one of the following:

- score 3 or higher on an Advanced Placement (AP
examination, or 4 or gher on an International
Baccalaureate (IB) Program examination

- met a standard set by the College Board on the S
examination (score of 530 or higher (math) and 48(
higher (reading))

- met a standard set by ACT, Inc. on the ACT
examination (scoref@1);

- earredcredit fordual enrollment

- met the University of Maryland entry requirements
- completel a career and technical education youth
apprenticeship

- completel a career and technical education indust
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certification

- completed an MSD#&pproved career and
technology program;

- met a standard on the ASVAB examination (stand
to be determined pending stugwgy,

- Students obtaining a Maryland High School
Certificate of Program Completion: Entered the wo
of work through gainful employmenpostsecondary
education and training; supported employment; ang
other services that are integrated in the community

A preliminary study of Maryland datahere availablgindicates that these measures are valid,
reliable, and allow for meaningful differentiation in school performaAcgtudy of the data for the
Acredit for c-0omphdeddo nindndtetramtitHe endaburs valid statewideas all
schools offer these options

In addition, once this accountability system has been implemented, any measure that relies on
standardized determination sum$passing courses will be-examined to guard against improper

inflation. Althoughthe MSDE recognizes that these measures may be susceptible to subjective
influence, research on the importance of 8th and 9th grade performance on high school persists
college readiness is too importaatignore.

c. Graduation RateéDescribe the Grduation Rate indicator, including a
description of i) how the indicator is based timelong-term goals; i{)
how the indicatoannually measures graduation rate for all students
and separately for each subgroup of stud€iitshow the indicator is
based on the fowyear adjusted cohort graduation rate) {f the State,
at its discretion, also includes one or more exteryes adjusted
cohort graduation rates, how the fepgraradjusted cohort graduation
rateis combined with that rate or ratesthin the indicatorand (v) if
applicable, hovthe State includes in its foyrear adjusted cohort
graduation rate anahny extendegear adjusted cohort graduation rates
studentawvith the most significant cognitive disabilitiassessed using
analternateassessment aligned to alternate academic achievement
standards unddétSEAsection 1111(bR)(D) andawardeda State
defined alternate diploma undeSEAsection 8101(23) and (25)

Indicator Measure(s) Description
c. Graduation Rate Fouryear adjustedohort Percent of a s etimo%hlgdde ¢
graduation rate students in a particular school year, adjusted for

students who transfer in or out of the cohort after 9
grade, who graduate within four years.

Five-year adjusted cohort Percent of a s etimo%hig@dde ¢
gradwationplusrate students ira particular school year, adjusted for
students who transfer in oubof the cohort after 9th
grade, who graduate within five yegptus the
percent of students that ardlstnrolled after five
years

(i) The Graduation Rate indicator is based on the same measurgdbvadjusted cohort graduation
rate) aghe Satewide longterm goals.
(ii) The results of the Graduation Rate indicator will be collected and reported for all students a
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student subgroups.

(iii) A portion of the Graduation Rate indicator will be based on theyear adjusted cohort
graduation rate.

(iv) Atthe S a g discretion, the fivgear adjusted cohort graduation rate will be incluaedg with
the percent of students that are still enrolled after five y&aesdecision to include students still
enrolled after five years was made in response to a variety of factors. While Maryland is dedicg
supporting its high school students tatone graduation, the fouand fiveyear graduation rates ma|
inadvertatly incentivizeh pus hi ng out o students for whom
beneficial, for example special education students with significant impairments receiving servic
through the school, highly credieficient students, and higdthool agd recentlyarrived English
learnersThe four and fiveyear graduation rates do not allow for studémesxtended CTE program
which are designed fastudentsvho complete high school and earn an induségognized associate
degree in six yearddaryland stakeholders strongly support this decision. (For clarity-lemg goals
areestablished based on the fiyear graduation rate.)

(v) Maryland has one high school diploma and does not award alsfated alternate diploma unde
ESEA section 8101(33and (25). Students earn tBete diploma byaking assessments aligned to
State standards. Graduation requirements are p&atd law (COMAR 13A.03.02). All students,
including students with the most significant cognitive disabilities taking aleeassessments, are
included in the fouyear adjusted cohort and any extengtedr adjusted cohort and are counted ag
nontgraduates if students do not meet the requirements for a Maryland Diploma.

d. Progress in Achieving English Language Proficiency (HbBicator.
Describe the Progress in Achieving ELP indicator, includiiveg
St at eds de fas maasuiedhy the State ELPRassessment.

Indicator Measure(s) Description

d. Progress in Progress towarénglish Percentage of students making progress towal
Achieving English | language proficiency attaining English language proficiency as
Language measured by growth on the ACCESS 2.0
Proficiency assessment for English language learners.

Based upon an analysis of data and multiple models wetiCtuncil of Chief State School Officers
(CCSSO0), LEA and MSDE assessment and EL specialists, Maryland will use a proficiency levg
growth-to-target model with a target of proficiency within a maximum of six years (including a
baseline year) and accountiftg an appropriate trajectory of language acquisition. (Additional
information can be found earlier in this document, under Title I/Part A, Section 4(iii)(c).)

e. School Quality or Student Success Indicatof@®scribezachSchool
Quality or Student Suess Indicator, includg, for each such
indicator. (i) how it allows for meaningful differentiation in school
performance(ii) that it is valid, reliable, comparable, and statewide
(for the grade span(s) to which it applies)d {ii) of how each such
indicator annually measures performance for all students and
separately for each subgroup of studeRts any School Quality or
Student Success indicator that does not apply to all grade spans, the
description must include the grade spans to which it dpply.

| Indicator | Measure(s) | Description |
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e. School Quality or| Chronic Absenteeism (all| Percent of students determined to be chronica
Student Success grades) absent, defined as absent greater than 20 day
and in membership at the school for at &8st
days. This measure would be applied to all
grades, in response to research on the impact
absenteeism and the importance of minimizing
lost instructional time.

School Climate (all Aggregate measure of school climate survey ¢
grades) students, tea@rs, and parents. Per Maryland
statute (SB0871/ APr g
20170 please sedppendixC), the survey will
include at least one question to educators
regarding the receipt of critical instructional
feedbackThe MSDE is currently collaboratg
with REL-Mid Atlantic to develop the
appropriate survey instrument.

Access to a welfounded | Elementary schools:

curriculum (all grades) Percent of 5th grade students enrolled in scier
social studies, fine arts, physical education, ar
health.

Middle schools:

Percent of 8th grade students enralli@e arts,
physical education, healtand computational
learning.

High schools: Percent students graduating or
exiting with a certificate oprogramcompletion:
enrolled in an Advanced Placement (AP) or
International Baccalaureate (IB) course;
participation in dual enrollmentir completion of
a career and technical education concentratiol
For students pursuing a certificateppbgram
completion enrollment ina general education
core academiandbr elective course.

(i) Preliminary analysis of chronic absenteeism data indicates that the measure will provide
meaningful differentiation among school performance. The survey instrument is being designe
meanimgful differentiation in mind. All three measuresschool quality/school succesad! be
revisited once full data are available to ensure differentiation, and the measures will be adjuste
accordingly f necessary. (For example, th&t® is consideringiging additional significance to
students who meet multipfteundedecunariaulk hm
(ii) All measures aretatewide. Preliminary analysis indicates that the proposed measures are v
reliable, and comparable acsoschools.

(iii) The results of each measure under the School Quality or Student Success indicator will be
collected and reported for all students and for student subgroups.
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v.  Annual Meaningful DifferentiatiofESEA section 1111(c)(4)(C))
a. Describeth&&t at edbs system of annual

meani

public schools in the State, consistent with the requirements of section

1111(c)(4)(C) of the ESEA, including a description of (i) how the

system is based on al | llitysgsiemat or s i
(ii) for all students and for each subgroup of students. Note that each

state must comply with the requirements in 1111(c)(5) of the ESEA
with respect to accountability for charter schools.

The MSDE worked under multiple considerations whewiding its accountability system.
Stakeholders consistently indicated the importance of both simplicity and a comprehensive, no
reductive system. Stakeholders @heMSDE further sought a system that presented actionable
information that would be immealiely useful for school improvemeiithe MSDE also carefully
considered the behaviors that it wished to incentivize, realizing that schools would react to the
definition, calculation, combination, and reporting of the indicators. In addition, Marylantestat
SB0871 (AProtect QuApperdird) requitesthafticState nsé a drpbsite
score, calculated numerically in a percentile form. FindlilgMSDE believes that a school cannot
excel unless all its students excel. ThroughtMSDE sought to continue its focus on achieveme
growth, graduation, and equity, while creating a comprehensigerstandin@f student outcomes
and opportunities.

An overview of the summative determination, annual meaningful differentiation, and inabfision
student groupis presented below. An example can be found on g2ges.
(i) Each school will receive an overall score (translated to a percentile rank) and category. To n
summative determination, the following steps will be taken:
(1) Each mesurefor all students and for each student graiilpbe given anumericalscore .
(2) All measurs in the accountability framework will receiveseore The resu
s t u d wilhbe suthmed to a total score, out of 100 possible points.tdtakscore will be
given a percentile rank and categdstermination
(3) For selected measur e sfromthestudentgraup tesultsg
Maryland is currently studying the appropriatethodologyto ensure that theeasures
sdected and thgapcalculationarefair, meaningful, and clear.
(4) A schodor LEA categorydetermination based dnh e 6 a | Will k& adjustesl bases]
on the number and size thfe equity gaps. Maryland is currently studying the appropriate
fi r utb ensure that a school with significant equity gaps will beassifiedto alower
category.

Maryland will use a fivestar systenfior the category determinatiomhe methodology for assigning
the stars is currently under study. Stakeholder feedbdatated the desire for a meaningful systen
under which only schools that truly meet M
top category, and schools in the lowest category unambiguously fail to meet those standards.

Each indicator wilbe classified using the sarfige-starsystem

Additional reported elements for all students will include: (1) score on each indicator and meas
all students and disaggated by studergroup; (2) the summation of the Academic Achievement,
OtherAc ademi c, Progress in Achieving ELP, an (
and the summation of the School Quality or Student Succeasure$ i No n a ¢ aidatomi) ¢
whether the school met its goals for all students (Academic ¥ement, Graduation Rate, and
Progress in Achieving ELP); and)(#hether all students met théaassessmergarticipation

25

I



threshold.

(i) Studentgroups will be included in the accountability system in several ways. The primary
mechanism will be in Sges (3) and (4) of the summation method described here, where the
achievement gap on sel ected mea deternsimtiomihis |
exemplifiestheMSDEO®Gs strong commit ment guaingpgneipleasy |,
school cannot succeed if all its studeshisnot succeed. In addition, studgnbup performance will be
included in the identification of schools for intervention.

Additional reported elements for studgmbups will include: (1) combined score fdriadicators and
measures; (2) score on each indicator ardsuare; and (3) whether each studgotip(as applicable)
met its goals for Academic Achievement, Graduation Rate, and Progress in Achieving ELP.

b. Describe the weighting of each indicaboth e St at ®f6 s system
annual meaningful differentiatiomcluding howthe Academic
Achievement, Other Academic, Graduation Rate, and Progré&d<iin
indicatorseachreceive substantial weight individually grid the
aggregatemuch greater weighhan the School Quality or Student
Successndicator(s)jn the aggregate.

Each indicator will be weighted as indicated in the table. The Academic Achievement, Other
Academic, Graduation Rate, and Progress in ELP indicators each receive a minimupeof¢en
individually, per Maryland statute; in the aggregate, they are worth 65 percent of the total scorg
requiredbyMaryland t at ut e SB0871 (APr otodppendiXCu For fS&thdn o
information on the indicators, measures, amights please see Appendix D.

Elementary/Middle School High School
a. Academic Achievement | Achievement composite: 20% Achievement composite: 209
b. Other Academic Academic growth: 25%

Credit for completion of a well
rounded curriculum: 10%

c. Progress in Achieving ELR Progress toward English language | Progress toward English

proficiency: 10% language proficiency: 10%
d. Graduation Rate Graduation composite: 15%
e. School Quality or Student| Chronic absenteeism: 15% Chronic absenteeism: 15%
Success School climate: 10% School climate: 10%
Access to a weltounded curriculum] Access to a weltounded
10% curriculum: 10%
f. Readiness for On-track in 9th grade: 10%
Postsecondary Success Readiness for postsecondary

success: 10%

The entire accountability framework will sum to 100 poiftsme indicators are composites or
contain multiple measurebleasures will be assigned points using the preliminary system descri
belowA Poi nt s cal cul ated as pnmeplcee,ntt hoaft ai fwhtoh ¢
measure is 60 percent, and the measure is allocated ten pointhabkvgould receive six points.
fAssigned scoresd means that points wil/l b
scores or atandardsetting method. For example, current data indicates that most schools have
chronic absenteeism rates of |l ess than ten
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percent.This measure is worth 15 pointEpoints were assigned aspercent of a whole, most schoq
would receiveat leas©0 percent of 15 points, 8.5 of 15 point$or this measure. Theeasure
would not meaningfully differentiate among schodlh e fAassi gned scor es(
15 points chronic abst&®eism of zero to 2 percent; 12 points for chronic absenteeism of 2.01 to 4
percent, etctMSDE is currently studying this system to ensure that it is clear, meaningful, and
provides differentiation among schools.

Achievement

composite: 20%

ELA achievement: 10 points

COMPONENTS SCORING
INDICATOR MEASURE ElementanySchools | Middle Schools
a. Academic Achievement Math achievement: 10 points Points calculated

as percent of a
whole

b. Other
Academic

Academic growth:
25%

Math growth: 12.5 points
ELA growth: 12.5 points

Assigned scores

Credit for
completion of a
well-rounded
curriculum: 10%

Science achievement: Science achievemen
5 points 3.5 points
Social studies

Percent of 5th grade | achievement: 3.5

students passing points

Afcoreodo cou

points Percent of 8th grade
students passing
fcoreo col
points

Achievement:
points calculated
as percent of a
whole

Passing
coursework:
Assigned scores

c. Progress in
Achieving ELP

Progress toward
English language
proficiency: 10%

Percent oktudents making progress towards
attaining English Language proficiency: 10
points

Points calculated
as percent of a
whole

Achievement

composite: 20%

ELA achievement: 10 points

e. School Chronic Percent of students chronically absent: 15 | Assignedscores
Quality or absenteeism: 15% | points
Student School climate: 10% Climate measure: 10 points Assigned scores
Success Access to a well Percent of 5th grade | Percent of 8th grade | Assigned scores

rounded curriculum:| students enrolled in a| students enrolled in &

10% well-rounded well-rounded

curriculum: 10 points | curriculum: 10 points
INDICATOR MEASURE COMPONENTS SCORING
High Schools

a. Academic | Achievement Math achievement: 10 points Points calculated

as percent of a
whole

c. Graduation
Rate

Graduation
composite: 15%

Fouryear adjusted cohort graduation rate: 1(
points

Five-year adjusted cohort graduation rate plu
percenbf students still enrolleds points

Points calculated
as percent of a
whole

rounded curriculum:

10%

d. Progress in | Progresgoward Percent of students making progress toward] Points calculated
Achieving English language attaining English Language proficiency: 10 | as percent of a
ELP proficiency: 10% points whole

e. School Chronic absenteeism Percent of studestchronically absent: 15 Assigned scores
Quality or 15% points

Student School climate: 10%| Climate measure: 10 points Assigned scores
Success Access to a well Percent of students enrolled in a welunded | Assigned scores

curriculum upon graduation: 10 points
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f. Readiness | Ontrack in 9th Percent of 9t h gr ad e| Assigned Scores
for Post grade: 10% coursework: 10 points
Secondary Credit for completion| Percent of students graduating or exiting witl Assigned Scores
Success of a welltrounded certificate of completion and achieving at lea|
curriculum: 10% one measure ofeadiness for postsecondary
successl10 points

The following is an ekample d summation and inclusion of studengroups in the final
summative ranking. It d oes not reflect an actual school, and is not illustrative of complete
information reported about each schol. Studentgroups will be reported in addition to all
students, as well as included in the fAequi
(1) Each measure is assigned points.

(2) The measure scores are summed to calcutatala(lf a school does not meet the minimursize
for any measure, that measure will be removed from the total possible points and the percentil¢
will be calculded using the percent of points out of the adjusted total possible.)

(3) An equity gap is calculated for each measure (methodology currently under study).

(4) Based on this s c hamndalineasyrement imtarimn prdgres{med),n k
and its equity status (not met), this school would earn three out of four stars.

INDICATOR MEASURE ALL STUDENTS EQUITY GAP
a. Academic Achievement | Achievement composite: 20% 15 of 20 12%
b. Other Academic Academic growth: 25% 18 of 25 4%
Credit forcompletion of a 8 of 10 1%
well-rounded curriculum: 10%
c. Progress in Achieving ELI Progress toward English 7 of 10 0%
language proficiency: 10%
e. School Quality or Student Chronic absenteeism: 15% 12 of 15 11%
Success School climate: 10% 6 of 10 0%
Access to a welfounded 9 of 10 0%
curriculum: 10%
TOTAL SCORE: 75 of 100
PERCENTILE RANK: 80th EQUITY
ANNUAL MEASUREMENTS OF INTERIM MET? No
PROGRESWMET? Yes

FINAL CATEGORY:1 1 1

c. If the States uses a different methodologynethodologie$or annual
meaningful differentiation than the one described.ima. above for
schoolsfor which an accountability determination cannot be made
(e.g, P-2 schools)describe the different methodology
methodologiesindicating the type(s) afchools tavhich it applies

Maryland currently has 16 schools that are defined a adhool. Maryland includes schools that
have no grades assessed in its accountabil
nontested school. In the subsequent year the resiuli®e exiting grade (for example grade 3 for-a
2 school) are reported at both the sending scho@ $khool) and the testing schoolg%chool in thig
example).

vi. ldentification of School$ESEA sectioi111(c)(4)(D))
d. Comprehensive Suppaahdimprovement School®escribe the
St a methddologyfor identifying not less thatthe lowest
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performingfive percent of all schools receiving Title I, Part A funds in

the State for comprehensive support and improvenmeitidingthe
year in which the @te will first identify such schoals

The MSDE is committed to providing access to a s@linded education that prepares students to
pursue possecondary study and careers. As such, Maryland assumes responsibility for identify
and supporting schathat require targeted support to improve. In Maryland, Comprehensive
Support and Improvement (CSI) schools are the lowest achieving five percent of Title | schoolg
State based on the dall st ud e n tthe @&adgmicachipvemesi
and academic progress indicatorda r yl andés ac c o u n thesbdtivdndicatgrs s
Marylandwill rank order all schools. Due to the transitionsState assessments and accountability
hold, the first cohort of CSI schools in Maryland will use two years of available data fror22016
and 20172018. Maryland will begin identifying the lowest performing five percent of Title | schg
in the 20182019school year and will identify these CSI schools at least once every three years
on theacademic achievement and academic progress indicatorsriavihiglaryland accountability
system which will be implemented in the 262718 school year.

e. ComprénensiveSupportandimprovement School®escribe the
St a methddologyfor identifying all public high schools in the State
failing to graduate one third or more of their students for
comprehensive support and improvemémtludingthe year in which
the State will first identify such schools

Beginning in the 2012019 school year, Maryland will identify all public high schools failing to
graduate one third or more of their students based upon thgdauadjusted cohort graduation rate
for comprehasive support and improvement in alignment with the graduation rates used in the
statewide accountability system. Maryland will identify the low graduation rate CSl schools at |
once every three years using two years of available data. The first oblow graduation rate CSI
schools will be identified using 204817 and 201-2018 graduation rate data.

f. Comprehensive Suppahdimprovement School®escribe the

methodology by which the State identifies public schools in the State

receivingTitle I, Part A funds that have received additional targeted
support under ESEA section 1111@)JC) (based on identification as

a school in whiclany subgroup of students, on its own, would lead to

identification under ESEA section 1111(c)(4)(D)()(lJue g t h e
methodology under ESEA section 1111(c)(4)(&)dthat have not
satisfied the statewide exit criteria for such schools within a-State
determined number of yeaiacludingthe year in which the State will
first identify such schools

In Maryland, Title | Targeted Support and Improvement (TSI) schools that do not make improv¢
after three years will be considerasl chronicallyjow-performing and these schools will be
reclassified as chronically low performing CSI schools. The Marylé&idschools will include
schools where one or more specific student groups arpdoferming or consistently
underperforming. Student groups included for identification are students who are economically
disadvantaged, from major racial and ethnic grows, disabilities, and English learners.
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The TSI schools with lovperforming student groups are schools with at least one low performing

studentgroup f students, performing bel ow t hgroupimu
the lowest performing five percent of Title | schools, based ooritbe academic achievement ang
academic progressndi cat ors in Maryl andds acco2082t ab

school year, Maryland will identify its first cohort of cmically low performingstudent groufCSl
schools. Chronically low performirggudent groufCSI schools will be identifiedtdeast once every
three years.

g. Frequencyf Identification Provide for each type of school identified
for comprehensiveupport and improvement, the frequency with
which the State willthereafteridentify such schoolsNote that these
schools mat be identified at least once evéhnyee years

The first cohort of Comprehensive Support and Improvement (CSI) schoolsytahthwill be
identified in 20182019 and will include these three types of schools:

0 Lowest performing five percent of Title | Schools (based on two years of data);

0 Public high Schools with less than 67 percent four year adjusted cohort graduatibagets
on two years of data); and

0 School Improvement Grant (SIG) IV schools. Existing SIG IV schools will be included @

Maryland 20182019 CSI Schools list. The five Maryland SIG IV schools began
implementation of a fivgrear SIG grant in 2028017. SIG IV schools were identified as thg
lowest performing five percent of Title | schools in Maryland, based on-2016 data. The
SIG grant ends in 2022021.

Each of the above types of CSI schools will be identified at least once every three years.

In addition, low performingtudent group3 Sl schools, which could be potentially reclassified as
schools, will be identified at least once every three years beginning ir22221

h. Targeted Support and Improvement Descr i be the Statebo
for annuallyidentifying any school witbne ormoréi c onsi st ent | y
under per f or mof stigléntstsasedt an mllandipators in the
statewide system of annual meaningful differentiatiociuding the
definition used by the State to determammsistent underperformance
(ESEA section 1111(c)(4)(C)(iii))

The TSI schools will include schools where one or more specific student groups are performing
the summative performanoa the academic achievement and academic proipdisatorsof the i
s t u d groupirstide lowest performing five percent of Title | schools or schools with consistent
underperforming student groups. Student groups include students who are economically
disadvantaged, from major racial and ethnic groups, witlbilitéas, and English learners. TSI
schools will be identified basemh theacademic achievement and academic progress indidgators
Maryl andds accountability system

Any school with one or more underperformistgdent groupthat does not meet its annuatgets
over two years based on the the academic achievement and academic progress indigathies
State accountability system will be identified as a consistently underperfostnient groud Sl
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school. The consistently underperformatgdent goup TSI schools will be identified annually
beginning in the 2012020 school year.

i. AdditionalTargeted Supparbescr i be t he Stateds met
identifying schools in which any subgroup of students, on its own,
would lead to identification under ESEA section 1111(c)(4)(D)(i)(1)
using the Stateb6s methodol ogy wunder
includingthe yea in which the State will first identify such schools
and the frequency with which the State will, thereafter, identify such
schools (ESEA section 1111(d)(2)(€D))

Schools identified for targeted support and improvement will includeplerforming andcconsistently
underperforming student groupad any school that does not meet the 95 percent assessment
threshold across three years of data will be identified as a TSI school. These schools will not b
eligible for funding.

Student grougategories incide: economically disadvantaged students, students from major rac
and ethnic groups, children with disabilities, and English learners. TSI schools will be identifig)
basedn the academic achievement and academic progress indicatorsMa r y | untakdlity s
system

Schools with one or more low performistudent groupperforming below the summative
performancen the academic achievement and academic progress indmfttotrsa | i st ud
studentgroup in any of the lowest performing five percent of Title | schools will be identified as |
performingstudent groud S| schools. Using theacademic achievement and academic progress
indicatorsfrom the Maryland accountability systestudent grouperformance in each school will b
compared to the summative fiall studentso ¢
Title | schools in order to identify these TSI schools. Low performatndgent groud Sl schools will
be identified at last once every three years beginning in the ZY school year.

j. Additional Statewide Categories $thools|f the State chooses, at its
discretion, to include additional statewide categories ajash
describe those categories.

Maryland iscommitted to supporting all of its lowest performing schools. Therefore, in addition
identifying the required lowest performing five percent of Title | schddkrylandwill also identify
for support the lowest performing five percent of all Marylaobdools. In 2012017, there are a totg
of 1,434 Maryland schools in theefe, five percent of the total is 72 schools, inclusive of the Title
schools for the most part. Maryland will provide differentiated support to itdiilenl within the
loweg performing five percent of schools based onat&demic achievement and academic progr¢
indicatorsin Marylandd s a ¢ ¢ o u n t .aTlhd supipdrt yor tisegesdintte rhlowest performing
schools will be determined based on identified school neatlavailable resources.

vii.  Annual Measurement of AchievemdBSEA sectiod111(c)(4)(Eiii) ):
Describehow the Statéactorsthe requiremenfior 95 percent student
participation instatewidemathematics and reading/language astsessments

31



into thestatewide accountability system.

Schools will be measured annually on the percentage of students in the school that participate
required assessments for all students and for all student groups required and the information w
reported on thetate report card. Schools that do not meet thee®&enthreshold for all students or
for any one of the required student groups average over a three year period will be identified as
targeted support school.

Viii. Continued Support for School abh&A Improvemen{ESEA section
1111(d)(3)(A)
k. Exit Criteria for Comprehensive Support and Improvement Schools
Describe the statewide exit criterestablished by the Stafer
schools identified for comprehensive support and improvement,
including the numhbeof years(not to exceed fourjver which schools
are expected to meet such criteria.

The CSI schools that no | onger meet identi
accountability systenand have met targets for two consecutive yemgitsbe eligible to exit. Low
performing CSI schools will exit this status when the school is no longer in the lowest five percg
Title | schools. Low graduation rate CSI schools will exit this status once the four year adjusteq
cohort graduation rate isdher than 67 percent. Chronically low performgtgdent groufSl
schools will exit this status when the annual targets are met &tud#nt groupand there is no
student grouperformingas | ow as t he fradpinthe lbwes fve gexant okTitle
schools. CSI schools will have three years to meet established criteria. School leaders must
demonstrate that significant progress has been made toward meeting annual targets for two
consecutive years prior #xit.

CSil school leaders will be required to develop action plans that identify measurable benchmari
toward meeting annual targets and exit criteria in three years. Plans will be approved and moni
staff fromthe MSDE. Additionally, school leadswill be required to develop a sustainability plan g
have it approved bthe MSDE prior to exit. Any CSI school failing to meet the exit criteria in thregq
years will be required to participate in more rigorous interventions.

I. Exit Criteriafor Schools Receiving Additional Targeted Support
Describe the statewide exit criteria, established by the State, for
schools receiving additional targeted support under ESEA section
1111(d)(2)(C), including the number of years over which schools are
expectedo meet such criteria.

TSI schools that no |l onger meet identifica
system, will be eligible to exit. TSI school leaders will be required to develop action plans that g
measurable benchmarks toward meeting exit daitéwction plans will be approved and monitored |
the LEA. TSI School leaders must demonstrate that significant progress has been made towar
meeting annual targets for two consecutive years prior to exit. Additionally, school leaders will
required tadevelop a sustainability plan and have it approved by the LEA prior to exit. Low
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performingstudentgroud SI school s failing to meet the
identified as a CSl school. Consistently underperformtngent grou Sl schools that fail to exit
after two years will be subject to more rigorous interventions by the LEA.

m. More Rigorous InterventionsDescribe the more rigorous
interventions required for schools identified for comprehensive support
and improvementtat f ail t o meet the Stateos
Statedetermined number of years consistent with section
1122(d)(3)(A)(i)(1) of the ESEA.

The CSI schools that fail to meet exit criteria in three years will receive more rigorous intervent
The MSLCE will lead implementation of intervention strategies at identified schools. The MSDE \
convene an external stakeholder group to review the root cause analysis and revise the action
Significant staffing, scheduling, and programmatic changes wgliioas a result of the revised actig
plan.

Local school superintendents will be required to make staffing changes based on recommendg
from the MSDE and the stakeholder team. This will include assigning experienced and effectivq
administrators athteachers to CSI schools identified for more rigorous interventions. Principals
be required to use the MSDE leadership coaches. Leadership coaches will meet regularly with
principals to provide guidance on the implementation of school imprewestrategies. Principals,
assistant principals, and teacher leaders will be required to participate in targeted professional
experiences identified by the MSDE to address the unique needs-pétéavming schools. School
leaders will be held @ountable for implementing resources and strategies provided during
professional learning experiences. Data will be analyzed to determine necessary modifications
school schedules, course offerings, instructional material, and other programmatic sevision

The MSDE will lead deam composedf central office staff, school administration, and other
stakeholder groups to conduct monthlysite school visits to monitor progress toward meeting
established goals. Visits will include analyzing data, conducting learning walks, and participatin
classroom observations. Collaborative debriefs will occur after each visit. School administratiorn
be required to implement recommendations that are developed as a result of monthly school vi
support progress toward meeting established gie#SDE will facilitate professional learning for
schootbased and central office personnel that focus on providing, monitoring, and assessing tié
academic support and nonacademic support to students; building teacher and leader capacity;
engaginghe community in school improvement efforts.

The MSDE will conduct quarterly fiscal review sessions with local school systems. The LEAs w
required to make modifications based on the outcomes of fiscal review sessions.

Distribution of funds will le connected to meeting established benchmarks and accountability
measures.

n. Resource Allocation ReviewDescribe how the State will periodically
review resource allocation to support school improvement in leaéh
in the State serving a significamimber or percentage of schools
identified for comprehensive or targeted support and improvement
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A review of resource allocation, including identification of resource inequities, will be a part of t
root cause analysis and monitoring process. Localotcuperintendents will be held accountable f
developing and implementing strategies to address resource inequaliie€ 8l and TSI schools.
The MSDE will prioritize allocation of resources based on need and implementation of exbdsed
strategés with strong accountability measures. A robust monitoring and evaluation process for
of funds has been established by the MSDE. Each LEA provides a monthly spenddown report
MSDE, as well as a summative fiscal report during all the LEA tadng visits.

0. Technical AssistanceDescribe the technical assistanceStetewill
provide to each LEA in the State serving a significant number or
percentage of schools identified for comprehensive or targeted support
and improvement.

The MSDE uses the Four Domains of Rapid School Improvement: A System Framework (2017
developed by the Center for School Turnaround at WestEd as a framework for school improve
The four domains include turnaround leadership, talent development, finstalitransformation, ang
culture shift which have been identified as the areas of critical practices for successful school
improvement. This framework allows for a coordinated and strategic approach to technical ass
for school improvemeniThe MSDE will collaborate witithe LEAs on the development,
implementation, and monitoring of intervention strategies. The level of technical assistance pro
by the MSDE tothe CSI andthe TSI schools will differ. However, sufficient support will be providg
to ensure evideneeased strategies aimed at improving student academic performance will be
implemented with a highevel of fidelity.

All the CSI schools will be required to complete a needs assessment develdpetMBPE and
have a root cause analy conducted by a third party to uncover causes for school performance
problems. The needs assessment and root cause analysis will be closely aligned with the Mary
accountability system, including Maryland school quality and school success indicamiEAs

will be required to implement a collaborative process that includes input from diverse stakehold
groups (school administration, parents, community members, teachers, business partners, high
education partners, etc.) to complete and reviemdegels assessment and root cause analysis. Tk
MSDE will identify resourcegor the LEAs with TSI schools, including needs assessment, root ca
analysis, collaboration support, and other areas to support students in these schools.

Based on the needssessment and root cause analysesl_EAs will be required to develop action
plans for each school that include evidebased interventions to address identified needs that
resulted in identification as a CSl or TSI school. The LEAs must demonstratkedtzction plan was
developed by a diverse stakeholder group. The LEAs must also identify in their plans communi
partnerships that will be established to promote student achievement and overall studegingell
The CSI action plans must be approbgdhe MSDE while the TSI action plans must be approved
the LEA. To support atheLEAs in their school improvement efforts, the MSDE will develop a
resource hub that contains evidethesed interventions, effective practices, research articleggsub
templates, planning documents, and other items that support the identification, implementation
assessment of evidenbased interventions.

Technical Assistance for Instructional Transformation:

Maryland recognizes that the implementation of standlaadsd curriculum is critical for school
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improvement for CSI and TSI schools. As a result, each CSI school will be required to use
English/language arts and mathematics curriculum that has beenbsetteeMSDE. The LEAs and
the MSDE will collaborate to provide training that supports curriculum implementation and rigof
instruction. Curriculum implementation will be monitored by the LEAs and the MSDE to ensure
is being implemented with adti-level of fidelity. The LEAs with TSI schools will be required to
support those schools to ensure effective standmsisd instructional practices to improve student
learning outcomes for all students, includingsalident groups

Technical Assistanc®r Turnaround Leadership and Talent Development

Maryland understands the importance of highly competent and committed leaders at all levels
school improvement. The MSDE has nationally recognized leadership training programs. Mary
will build upon the successes and lessons learned from these programs and refocus them to aq
unique needs of loywerforming schoolsThe CSI principals will be required to participate in the
Priority Principals Program; assistant principals will be requirgzhtticipate in the Promising
Principal Academy; and teacher leaders will be required to participate in the Aspiring Leaders
Institute. Each program is vertically aligned and has been designed to build leadership capacity
create a shared leadership stune within a school building.

The TSI leaders will be provided professional learning opportunitieh®WSDE andthe LEAS to
foster the growth of effective leaders. Through these targeted professional learning experience
leaders at CSI andST schools will be equipped with the content and skills necessary to improve
school performance.

Technical Assistance for Culture Shift:

School improvement depends on a variety of stakeholders both internally and externally workin
together as a team to improve student outcomes. As a result, all TSI and CSI schools will be reg
to establish a network of partners and community resothaesupport student achievement and
well-being based on the needs assessment of each school. This includes providing necessary
health, and social service supports before, during, and/or after school. Identified support must
included in the @n of action and be aligned with goals for school improvement.

p. Additional Optioral Action. If applicable, describe the action the State
will take to initiate additional improvement in any LEA with a
significant number or percentage of schools that ansistently
identified by the State fartomprehensive support and improvement

and are not meeting exit criteria established by the State or in any LEA

with a significant number or percentage of schools implementing
targeted support and improvement plans.

| N/A

5. Disproportionate Rates of AccetssEducatordESEA sectiod111(g)(1]B)): Describe
how lowincome and minority children enrolled sghools assisted und€ttle I, Part A
are not served at disproportionaétes by ineffective, owf-field, orinexperienced
teachers, and the measures$iEA will use to evaluate and publicly report fhegress
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of the SEA with respect tsuch descriptiof

Data fromthe 20152016school yeaindicate that Maryland is still working on enswgithat low
income ancahildrenof colorare served at disproportionate rates by ineffectivepbfield, and/or
inexperiencedeachers. The disproportionalitween lowincome and notow-income children
being taught by an effective teacher is gekent, by an oubf-field teacheis 3.8 percent, and by an
inexperienced (first year) teacher is 3.9 percent. Maryland followssbggh and a threshold model;
that isany gapgreaterthan fivepercentandany individual category thas over five percentequires
attention Low income children are taught at a rate of 5.9 percent bgfefigld teachers and 7.8
percent by inexperienced teachers. These are two areas that Maryland continues to work to im
When reviewing the data for studenfscolorand their counterparts, the rate of disproportionately
studentsof color beingtaught by ineffective teachers is 5.8 percent, foradtfteld it is 3.6 percent,
and for inexperienced is 1.9 percent, However, sirail to the measurements for lincome students
the thresholds for studera$ color (6.6 percentaught by ineffective, 5.8ercentaught by oubf-
field, and 6.6 percent taught by inexperienced) are abovge Maand 6s preferred
percent and are areas to be addressed.

Statewide Strategies

TheMSDE, having reviewed the data and conducted a root cause anialgsiffied statewide
strategies to address equity in Maryland Public Schaeitisa focus on schools that receive Title I,
Part A funds These statewide strategigsre developed in conversation with the LEAs and throug
review of best practices and current research.

One strategy includes investigating and determining revisions to the teacher quality stipends fq
National Board Certification (NBC). This strateip supported by a review of the literature which
showed that successful NBC applicants tended to be more effective than other applicants (Cov
Goldhaber, 2015; Harris and Sass, 2008; McColskey and Stronge, 2006). A review of other stg
and stategies offered evidence of best practices around leadership bonuses (Idaho), bolster m
opportunities (Kansas), and promote increases to access to distance learning programs (Nebrg
strategies that Maryland is investigating for implemgaite(U.S. Department of Education State
Plans and Klein, 2015).

Marylandused research based information to determine how to dev8takaglan and how to
encourage LEAs to review and analyze data. This included reports from The Education Trust (]
Public Agenda (2015), and the M#gtlantic Equity Consortium (2012). These reports included
suggestions such as prioritizing immediate actions, determining the kinds of potential approach
defining what an equitable school and an equitable classnaight look like. The Education Trust
Report (2015) provides information on what could be included in a good plan such as a statewi
analysis of data, identifying district level problems, and ways to build stakeholdén.Ryblic
Agenda (2015) offeradvice on how to kick off a discussion about equity and promotes a conver
about what makes teachers effective. The final resource, provided by thtiititic Equity
Consortium (2012), offers a checklist to determine equity within a classroomami sicht MSDE
shared with each of the six LEAs with indications of gaps in the-2016 school year.

Maryland remains committed to communicating the progress of its plan to ensure equitable acq
excellent educators to the LEAs, the public, and other stakeholders. Maryland will continue to 1

4 Consisent with ESEA section 1111(g)(1)\Bhis description should not be construed as requiring a State to develop or
implement a teacher, principal or other school leader evaluation system.
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data on an annual basis. This review will be shard¢ld tve LEAs througtheMS DE &6 s s ec
server, TumbleweedheLEAs will be expected to address the data in their annual master plan

submissions based on the revised process establishmader plans with a specific focus on how t
support will difer for schools that receive Title I, Part A funds.

Maryland will continue to print summary information in various formats that report on the collec
data. These reports include (1) Analysis of Professional Salaries; (2) Staff Employed at School
Certral Office Levels; (3) Professional Staff by Type of Degree and Years of Experience; and (4
Professional Staff by Assignment, Race/Ethnicity and Gentleese four reports are posted on the
MSDE web site\yww.marylandpublicschools.oygAdditionally, the Staffing Report, which is
produced biannually, will provide an additional update on this informafio@.20162018 Maryland
Teacher Staffing Report was published in September 2016 atémmdo n Mar y | and
http://www.marylandpublicschools.org/about/Documents/DEE/ProgramApproval/MarylandTeaq
affingReport20162018. pdf

This data analysis will occur annually after data is returned from the LEAs. Maryland will contin
periodically review and update its plan as
programs as required ESEA Section 1111(g)(1)(B).

6. School Condition$ESEA sectiod111(g)(1JC)): Describehow theSEA agency will
supportLEAs receiving assistance undgitle I, Part Ato improve school conditions for
student learning, includindprough reducing(i) incidences of bullying and harassment;
(i) the overuse of discipline practices that remsttedents from the classroom; a(iig
the use of aversive behavioral interventitdmst compomise student health and safety.

To reduce incidents of bullying and harassmentMB®E will provide a variety of programs,
practices, and strategies to promote positive school clihése strategies inclugesitive
behavioral interventions and supports, conflict resolution;tafifiing interventions, data analysis,
student engagement, and technical assistance to improve school climate and engagement. Sp
the MSDE will:

1 Develop, in consultation with a broad spectrum of stakeholders, and implement a statewid
tieredsystem of support, that coordinates and aligns academic, behavioral health, and wel
resources to address all st-badeel strategiesamee e d s
interventions that vary in intensity, e.g. Universal Tierll students; @rgeted Tier Ii some
students; and Individualized Tier Illindividual students.

1 Provide training, technical assistance, and coachih&#s in the implementation and
management of Positive Behavioral Interventions and Support (PBIS). There will be four PE
coachodés meetings annually.

9 Provide technical assistance to school systems utilizing their own data, offering supports in
and methodsdr improvement in antbullying interventions (i.e. staff relationship building, stafi
awareness, crossliltural awareness, reduction of incidents, suspensions, length of suspensi
and alternative choices).

1 Provide access to tools that will help sclsoptomote the importance of good attendance,
including a focus on high risk groups of students. Tools will include resources and supports
canassistall students and families that may experience barriers to school attendance.

To reduce the overuse discipline practices that remove students from the classroori]|SBd will
fully implement programs and strategies that address the mental and behavioral health of studs
ensuring identified students are connected to sebhaséd professionals andnesmunity resources an
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provide assistance so that school staff are trained in the identification of students in need. Spe

the MSDE will:

9 Partner with the Center for Dispute Resolution, University of Maryland Francis King Carey
School of Law, andther community partners to support schools in building sustainable conf
resolution programs including Peer Mediation and Restorative Practices.

T Fully i mpl ement Marylandbs plan to reduc
The Manjand plan is designed to provide professional development opportunities, support
implementation of strategies that enhance culture and climate at the school level, foster
relationships between students and adults, and monitorsfteative 20182019, hools
identified using the methodology approved by MerylandState Board of Education will be
required to develop a plan to reduce disproportionate impact within one year and eliminate
within three years.

1 Promote the Youth Mental Health First Agdrriculum that teacheschool staff and other adults
serving youth between the ages of1i®2to support young people who may be experiencing a
mental health crisis or illness.

1 Provide a comprehensive prevention and intervention human trafficking edymatgyam pilot
in three LEAs. The pilot will include ten schools in each of the LEAs.

T Fully i mpl ement Marylandbs plan to reduc
The Maryland plan is designed to provide professional development opitiegusupport
implementation of strategies that enhance culture and climate at the school level, foster
relationships between students and adults, and monitor data. Schools identified using the
methodology approved by tidarylandState Board of Educatiowill be required to develop a
plan to reduce disproportionate impact within one year and eliminate it within three years.

1 Work with theMarylandState Board of Education Mental Health subcommittee to develop
guidance and policy to address the mentaltheeeds of students, particularly students at risk
committing suicide or who may be at risk of human trafficking.

T Provide | eadership and support to Govern
strategy for implementing a statewide ediaral program available to all schools in the State
reducing overdose deaths.

To reduce the use of aversive behavioral interventions that compromise student health and saf
MSDE will continue to implement and provide technical assistance andgie programs and
practices mentioned previously in this section, including a statewide-tieudtil system of support,
positive behavioral interventions, restorative practices, review and analysis of data, and reduct
disproportionality. In additiontheMSDE will review LEA coordinated student services programs {
identify the program and professional development needs that exist in student services per Ma
regulations. This will enable tHdSDE to better support school counselors, school paggfists,
school health coordinators, pupil personnel workers, and school safety officers thmeugh t
professional development aittkntification of programs, practices and strategies to engage
professionals, students, and community members.

7. SchoolTransitions ESEA sectiod111(g)(1}D)): Describehow the State will support
LEAs receiving assistance undgitle |, Part Ain meeting theneeds of students at all
levels of schooling (particularlgtudents in the middle grades and high schaaf)uding
how the State will work with sudhEAS to provide effectivdransitions of students to
middlegrades and high school to decrease the risk of studeogging out.

| Maryland believes that to support students thhogigide span transitionsyppot appropriate
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promotion practicg, and decrease the risk of students dropping out, it is important to provide muy
resourcesThese resourcasclude, but are not limited tpromotingopportunities for collaboration o
transitions from Head Start amsdmmunitybased preschool programs to elementary schools,
developingpredictors of postschool success, summer bridge programspuragingtrong school to
family/community engagement, apdovidingmultiple opportunities and pathways for all students
with a specific focus on English Learners (EL), Students with Disabilities (SWD), and students
partaking in thé-ree and ReducdericedMealsProgranfFARMS). Each of these strategies contrib
to ensuing that all children have a significant opportunity to meet challenging State academic
standards and career and technical standards, as applicable, attain, at a minimum, a high schg
diplomaand be prepared for college and caseleocus on post schoalscess predictors allows
educators to align student work, promote appropriate study and learning practices, and prepars
students for life after high school. Summer bridge programs help many of our most at risk studs
retain knowledge over the summer vehdlso promoting long term learning. Students require
differentiated support and instruction which emphasizes the importance of multiple pathways fq
students. Finally, Maryland believes that strong family and community engagement is a shared
responsibity of families, schools, and communities to support student learning and achievemen
continuous from birth through the schegje yeardn order to engage all parents, including the
parents whose first language is not English, tools and resourcés\pitbvided in multiple
languages.

Transitions in early childhood are ongoing processes that have many steps along the way for G
and families. To support the transition process from early care and education programs into ele
schools, MSDBEs Di vi si on of Early Childhood Devel
thatLEAS, schools, and early care and education programs, like Head Start and other commun
based programs, can access as they prepare for and plan transitional $oipgloitthen as well as
for families. In addition to addressing transitions between programs, the guide will also address
transitions between grade levels and describe ways to build ongoing partnerships between pro|
and schools in order to supportidnén and families.

Key indicators of successful transitions in early childhood are positive feelings and perceptions
family of the community or schodlased learning environment, the use of developmentally
appropriate and evidendmsed practiceand collaborative and mutually supportive efforts among
families and providers/teachers across all environments in which the child routinely spends tim
guality early care and education programs are associated with better academic and sociad fatc
all children and are especially important
kindergarterentry system of comprehensive and coordinated services for children with disabiliti
and their families supports a smooth transition prottestsactively engages parents and other
important caretakers in decisiomaking focused on the unique needs of each child.

Community agencies and local schools must collaboratively develop processes and procedure
facilitate smooth transitions, inaing who is responsible for implementirgese procedures.
Additionally, Sate policies and procedures on early childhood transitions provide the foundatior
direction for a process that is shared by all stakeholders and implemented effectivelpelthe |
program level for children and families. [COMAR 13A.13.01 & 13A.13.02]

In secondary education, studerntered approaches provide for a seamless transition to positive
outcomes including graduation, competitive employment, enrollment irsposhdey education, and
active participation in the communitygeginning early in middle school, a comprehensive prograrn
academic and career advisement, including opportunities to practi@getfacy and setfirection
strategies within school and the conmity, empowers youth to exercise informed choice and
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decisionmaking. Thi s i ncludes | essons in career awid
engagingn career interest inventoriesxploring careers througbareer and Technology Education
(CTE) programs of studyand participating in wordbased learning experiences as well as student
leadership organizationgEnrollment in rigorous academic courseambined with students receivin
ongoing academic and career advisermaidws for better éjnment of courses taken in high schog
to what students want to do when they leave high schiddk connection provides a necessary
contextto supportstudentsn planning their futures and makibgtter informed decisions.

In 2012, the Maryland Genédrassembly passed legislation to increase the age of compulsory sc
attendance from sixteen to eighteen. Phase one became effective July 1, 2015, and increased
compulsory school attendance from sixteen to seventeen. Phase two will befemthesefuly 1,
2017 andncreases the age of compulsory school attendance from seventeen to eighteen.

To ensure effective student transitions and decrease the risk of dropping M&SDEawill:

1 Engage local school systems in statewide professional development to provide technical as
on proper implementation of the law. Program specialists will convene statewide meetings
local Directors of Student Services, School Counseling Supesyisod Supervisors of Pupil
Personnel. ThISDE will also provide individual support as requested EAs, families, and
students.

9 Provide technical assistance thie implementation of evidend®msed strategies such as Career|
Academies, Middle College Hih School, Talent Search, and Check and Conakdapecifically
designed to keep students engaged.

1 Revise and update the Dropout PrevenRasource Guideriginally published by tht1SDE in
2012. The Dropout Prevention Resource Guide contains infanmaii programs, initiatives,
tools, and evidenebased practices to address school completion.

9 Offer alternate paths for students through online student courses and support LEAs in the
implementation of data driven personalized and blended learningtopipies.

91 Provide access to multiple formats of digital resources that have been vetted for content an
accessible to students with disabilities and EL students through a state repository and schqg
library media databases.

These strategies support all students, including students with disabHfiiestudents with
Individualized Education ProgramiEPs, Maryland requires transition planning to begin at age 1
ensure positive resultdn addition, it is imperative it students with IEPs participate in career
exploration activities that are based on their interests identified in their transition plans and that
have access to career pathways involving CTE and magnet programs throughout high school
with an aray of workbased learning opportunities (paid and unpaid) that will enable them to be
proactive and informed as they navigate their4schbol career path.

OQutside of the s c hGeadry Cdnamunity Ldarning Ceat&€@LE)sSun2niers t
Bridge Programs afeducational Bridge Projectlat provide extendegear (summer) learning
opportunitiefocused on improving academic achievement of students entering grades 1, 6, an(
well as projects that improve college readiness and workfotlwereement.Bridge programsupport
grade level transitions for students entering grades 1, 6, and 9 with social/lematomell as study
and work skillsto prepare them for navigating to the next level of education with more ease.
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In order to identifyand address challenges related to Bhe MSDE has convened the EL Task Fol
This group, comprising scheblsed administrators and teachers, LEA Supervisors, family
engagement specialists, advocacy groups and representatives from the MSDE as stitlitas of
higher education, focuses on issues related to certification of teachers instructing Btatdhe p
for addressing ELs®6 needs, p a duel tangaage programs,l v
social and emotional supports for ELedaransitions. Additionally, the MSDE, in collaboration wit
six LEAs, will implement a GED Option Pilot Program for ELs for overage undstited ELs. This
program will serve as a diploma pathway pilot for older ELs who have arrived in the Unitexlista
recent years, experienced interrupted education, and have a lower level of proficiency in Englig
goal of the program is for each participating EL who passes the four GED tests while participat
the GED Option Pilot Program for ELs to recei high school diploma through the LEA in
conjunction with the MSDE and the Department of Labor, Licensing and Regulation. Transitior
adult education programs, if needed, will also be a component of the pilot.

Family and community engagement istered responsibility of families, schools, and communitie

support student | earning and achievement.
develop and implement a Family and Community Engagement Outreach Plan. The plan will ing
the develp ment of tools, resources, and infor ma

education- from home to school settings including infants and toddlers to early care and educa
programs like home visiting, Head Start, libraries and commungisedprograms to pre
kindergarten/elementary through high school; between grade levels; new settings; and high sc
postsecondary education and career. A parent portal will be created on the MSDEs wethsite thq
bring together existing Disionwebsie s t o provi de a Aone stopod
access information, in multiple languages, like tip sheets on a variety of topics inchelitayly
Childhood Family Engagement Framework Toolkit, Maryland Learning Links, financial literacy,
Us Now! and secondary transition resources. In addition, representatives from the Internal Ted
host Town Hall meetings and webinars for parents by partnerind-&als, nonprofit- and
communitybased organizations to address equitable accessat-eounded education. An added
component to this wor k i%grtahdee 0a drdeiatsiuorne oifn
accountability systenThis measure is the percentage of 9th grade students earning a total of fo
more combined credits @t least four of the following subjects: ELA, Math, science, social studig
and/or world languages. By adding this to the accountability framework, Maryland is indicating
importance of tracking student transitions and providing support for all $euden
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B. Title I, Part C: Education of Migratory Children

1. Supporting Needs of Migratory ChildréBSEA sectioii304(b)(1): Describehow, in
planning, implementing, anelaluating programs and projects assisted unitler|, Part
C, theState and itéocal operating agencies will ensure thatuhéue educational needs
of migratory children, including preschool migratory children and migratory children
who havedropped out of school, are identified and addressed through

I. The full range of services thare available for migratorghildren from
appropriate local, State, and Fededlicational programs;

ii. Joint planning among local, State, and Fededaicational programs
serving migratory children, includinignguage instruction educational
programs undefFitle Ill, Part A

iil. The integration of services available undéle |, Part Cwith services

provided by those other programs; and
iv. Measurabl@rogram objectives and outcomes.

i. The Maryland State Deparént of EducatiofMSDE) will ensure that the unique
educational needs of migratory children, including preschool migratory children and
migratory children who have dropped out of school, are identified and addressed throu
needsassessment process waihis conducted by recruiters, thecal Educational Agencies
(LEAS), and the MSDE The needs for migratory children are determined through a dat
driven Comprehensive Needs Assessment (CNA) and Service Delivery Plan (SDP) pr
Students will also bevaluated for Priority for Service (PFS) status. The PFS migrant
children meet both of the following criteria: students who are failing, or most at risk of
failing, to meet the Stateds chall engi
State stdent academic achievement standaadststudents whose education has been
interrupted. PFS students receive distinct service attention in order to immediately ad
discontinuity due to educational disruption. TW8DE, LEAS, and communities will
establish partnerships to provide services for migrant students and families. The State
provide continuous efforts through-going professional development opportunities to
support the identification and recruitment of migrgtonildren, preschool migratory
children, and migratory children who have dropped out of school.LEAs will schedule
parent involvement activities to help parents prepare their children for school and pron
their success.

Preschool migratory children and migratory children who have dropped out of school h
unique educational needs attributed to frequent mobility. The most prominent needs a
consistent reinforcement of learning content in all academic subjects, suppertiices for
students and families, and equitable access to resources. Maryland will continue to
aggressively identify and adequately serve eligible students in the areas of identified n
Maryland will continue to monitor student academic progresispgiovide feedback on
academic performance for migratory students annually.

ii. The MSDE ensures migratory children will have the opportunity to meet the same
challenging academic achievement standards that all children are expected to meet.
Maryland Migrant Education Program (MEP) will engage in partnerships with other Fe(
State, or locally operated programs for available services, as well as, collaborate intert
with other Title Programs such as Title IlI, Part A to address the uniepas ¢ migratory
children. TheSDP, an action plan inclusive of service delivery strategies, outcomes, go
and definitions for thtMEP, will be utilized to spearhead these efforts and close achieve

gaps for migrant students. Maryland will perforrriannial review of theEPSDPby
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convening stakeholders to review M&P, analyze evaluation results, and engage in-dat
driven program improvement and planning.

The MEPwill continue to fully implement the Migrant Student Information Exchange
(MSIX) initiatives as required by the United States Department of Educsgemiio ensure
mi grant studentsd educational di srupti
of MSIX supports migrant students in experiencing a seamless and streatraimefer of all
student records and academic progress, so that they are able to have continuity in the
education in spite of their mobility.

iii. The StateSDPprovidesa framework that enables tMEP to focus on high priority
service delivery stratpes and to determine their effectiveness in meeting the needs of i
migrant studentsPartnerships will be established between the MaryldBe, LEAS, and
other service providers to integrate and utilize multiple data sources to inform the uniq
educaibnal needs of migratory childrehe MarylandVIEP staff will collect and analyze
the following data points to evaluate program services (inclusive of, but not limited to):
1 Counts of students identified and served (MIS2000 database)
1 Reviews of servicegrovided (school year and summer programming
1 Onsite records
1 Migrant student achievement and gap analysis (local and state test
scores)
1 Quality control efforts for the Identification and Recruitment system
and,
1 Migrant Student Information Exchan@ata Reporting Requirements

The SDPoutlines evaluative measures that enable the MarNégi to track
implementation and determine whether its programming is having the desired impact ¢
migrant student achievement.

The diverse representation of the Needs Assessment Committee that oversaw the
Comprehensive Needs Assessment process brought considerable expertise to the dat
analysis and decision making processes to best serve migrant students in Mahgdand.
MSDE will continue to utilize this reviewer process and evaluative procedure to assess
performance measures for the Migrant Education Program.

To continue to address the unique educational needs of migrant students, the MAB#fan
and theLEAs will continueto provide summer programs and a supplemental educationg
service during the regular school year to support migrant students. In addition, these s
will be extended to eligible preschool migratory children and migratory children who hg
dropped oubf school.

iv. The goal of theMEP is to ensure thatigratory children who are failing or most at risk
failing to meet the Stateb6s challengin
achievement standardmdwhose education has been intetagbduring the year are
correctly identified.The followingMEP goal areas are identified and included in the Serv
Delivery Plan:

Goal Area 1: School Readiness
Goal Area 2: Reading Achievement

Goal Area 3: Mathematics Achievemgaid,
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Goal Area 4 High School Graduation/Oubf- Schoot Youth. |

2. Promote Coordination of ServicSSEA sectiod304(b)(3)) Describe how the State
will useTitle I, Part Cfundsreceived under this patid promote interstate and intrastate
coordination of services for migratory children, including how the State will provide for
educational continuity through the timely transfer of pertinent school records, including
information on health, when children refrom one school to another, whether or not
such move occurduring the regular school year.

The State will ensure appropriate use of Title I, Part C funds to promote interstate and intrastat
coordination of services for migratory children. THEP will provide assistance to tih&As with
record transfers of pertinent school records, including information on health (without supplantin
responsibility of the school systenihe MarylandVIEP will utilize Title I, Part C funds to coordinatg
with the MIS2000 database as its record system and the National Migrant Student Information
Exchange (MSIX) data system, which includes counts of students identified and served, to ens
accurate and timglrecord transfer.

3. Use of FUnd§ESEAsection1304(b)(4): Describet he St ateds priorities
Titlel,PartCf unds, and how such priori ndeds$or rel at e
services in the State.

Title I, Part C funds wilbe utilized to provide support ttEAs most in need during the regular
school year, as well as, summer intercession programs. The State will also utilize these funds {
support interstate student record exchange and information in order to commingdaai@tie needs
of migratory children, migratory preschool children, migratory students who have dropped out ¢
school, and Priority for Service (PFS) students. In addition, these funds will be used to support
recruiters and school personnel withritiBcation and recruitment efforts, conducting needs
assessments, and family engagement activities for migrant students and families.
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C. Title I, Part D: Prevention and Intervention Programs for Children and

Youth who are Neglected, Delinquent, oAt-Risk
1. TransitionsBetween Correctional Facilities and Local ProgrdBESEA section
1414a)(1)(B)): Provide a plan for assisting in the transition of children and youth
between correctional facilities and locally operated programs.

The MSDEwill ensurea plan for the successful transition of children and youth between correct
facilities and locally operated programs. The MSDE will facilitate the collaboratiorL\&i#ts and
juvenile justice system agencies in order
education and to ensure that youth are placed in appropriate educational programs that meet t
needs. The MSDE will work witthe LEAs and State amcies to implement a transition plan that w
include the following strategies:

0 records or credits are transferred with youth;

0 preplacement programs that allow adjudicated or incarcerated youth to audit or atten
courses on college, university @mmunity college campuses, or through programs
provided in institutions; and

0  worksite schools, in which institutions of higher education and private or public emplo

partner to create programs to help students make a successful transition to paatgecor
education and employment.

The MSDE will work with LEAs and State agencies to provide essential support services to ens
success for the youth which may include:

0 personal, vocational and technical, and academic , counseling; placement sksigesd
to place the youth in a university, college, or community college program;
information concerning, and assistance in obtaining, available student financial aid;
Counseling services; and job placement services.

O¢ O«

For the immediate renroliment & youth returning from justice placements, the MSDE will provid¢
guidance and training to LEAs and State Agencies to help them avoid placement in alternative
education settings, GED/high school equivalent. In addition, the MSDE will train or make prsvi
for training on best practices for ensuring smooth transitions from LEAs to educational progran
the justice system and back again to an appropriate education setting upon reentry.

The MSDE will develop and issue an application to LEAs and Stg¢mdéies, for the opportunity to
apply for Title I, Part D funding, to establish and/or improve education programs for neglected,
delinquent, or atisk children and youth. The funding will be distributed in two parts: Subpart 1 f
State Agencies servimeglected or delinquent children and youth; and Subpart 2 for LEAs with |
numbers of children and youth in locally operated juvenile correctional facilities, including
community day programs. The MSDE will continue to share resource products devsidped b
Neglect and Delinquent Technical Assistance Center (NDTAC), United States Department of
Education, andisedother credible entities.

2. Program Objectives and Outcom&SEA sectioi414(a)(2)(A)): Describe the program
objectives and outcomestablishedby the State that will be used to assess the
effectivenes®f theTitle |, Part Dprogram in improving the academic, careard
technical sKis of children in the program.
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The objectives for the MSDH tle I, Part D program are adopted from the federal program goals
both Subpart 1 and Subpart 2. The MSDE will work with SAafenciesto: (1) Improve educational
services in Marylandds State i nst iuhwsathabsach
children and youth have the opportunity to meet the same challenging State academic content
standards and challenging State student academic achievement standards that all children in t
are expected to meet; (2) Provide childred gouth with the services to enable them to transition
successfully from institutionalization to further schooling or employment; (3) Prevesk aouth
from dropping out of school; and (4) Provide dropouts, and children and youth returning from
correctonal facilities or institutions for neglected or delinquent children and youth, with a suppo
system to ensure their continued education.

The MSDE will work withLEAs and other agencies serving children and youth to: (1) Carry out
quality educatin programs to prepare children and youth for secondary school completion, trair]
employment, or further education; (2) Provide activities to facilitate the transition of such childrg
youth from the correctional program to further education od@ynpent; and (3) Operate programs
local schools for children and youth retumg from correctional facilitieand programs which may
serve atrisk children and youth.

The MSDE will facilitate two statewide administrative and technical assistance gseatinually to
address challenges and barriers to services and program opportunities. The meetings will incl
representatives from the state juvenile justice department and other related entities. The MSDH
conduct annual monitoring of programs rigogy subgrants to ensure compliance to Title |, Part D
assurances and program objectives are being met. The MSDE will work with LEAs and State
Agencies to facilitate a thregear evaluation cycle of Title I, Part D programs to determine
effectiveness oprograms and services.

46



D. Title I, Part A: Supporting Effective Instruction
1. Use of Fund¢ESEA section 2101(d)(2)(A) and (Dpescribe how the State educational
agency will use Title II, Part A funds received under Title II, Part A for Seaiel
activities described in section 2101(c), including how the activities are expected to
improve student achievement.

Maryland will assisthe LEAs in providing professional development that is personalized to the n
of the teachers and the studerffealback from the tewide ESSA plan survey, as well as from tf
ESSA Listening Tours held regionally around the State strongly supported the need for person
professional learning to meet teacher and student needs. In personalizing professiamgiftearn
educators, the State and the LEAs must examine student data. Student achievement is impro
through formative and summative student assessment data that is used to guide instruction to
individual student needs in each LEA. State strategigdade the following:

1 The State will develop a plan for personalized professional learning for teachers, princ
and principal supervisors that is aligned to student data and needs. The professional lg
shall:

0 support LEAs in identifying all educator professional learning needs regarding
student achievement;

0 encourage innovative, evidenbased instructional strategies;

0 support LEAs in the development of personalized professional growth plans for
educatorsand,

o0 research and gather information on methods to evaluate the effectiveness of
professional learning initiatives.

1 The State will develop an educator gromimdset througipersonalizeagducator
professional learning that is aligned to student needsdh EEA. The State will provide
opportunities for collaboration across LEAS, specific instructions, guidance, models, an
templates. The LEA professional learning programs shall include:

0 aneeds assessment;
student data;
strategies for improvement bas@gbn evidence, needs, and data;
an implementation plan;
educator growth plans;
resources to support implementation; and,
reflection and evaluation of strategies

O O0OO0OO0OO0oOOo

Effective schools must have effective leaders. A committee of LEA stakeholderscthded schoal
based staff as well as central office staff emphasized the need for professional learning targete
principal supervisors, principals, assistant principals, aspiring principals, and teacher leaders.

Feedback from the stateide ESSA plarsurvey, as well as from the ESSA Listening Tours held

regionally around the state stressed the need for teacher leadership opportunities and develop
State strategies to develop principal supervisors, principals, assistant principals, and teacker lg
include the following:

1 The State shall hold back up to three percent of Title lIA funds for professional learning
programs to build leadership capacity on the school level. This professional learning sh
targeted to principal supervisors, priralg assistant principals, aspiring principals, and ot
school leaders. In collaboration with the LEAs, the State shall develop a strategy for
professional learning for principal supervisors, principals, assistant principals, aspiring
principals, and dter school leaders, aligned with Professional Standards for Educational
Leaders (PSEL), which were adopted by the Maryland State Board of Education on Fel
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28, 2017. This may include:
0 residency programs;
focused academies;
professional learning commities (PLCs);
webinars;
online courses;
regional workshops;
action research; and/or,
subgrants to LEAs to hold leadership academies and other initiatives to build th
capacity of school leaders.

1 Principal supervisors, principals, assistant princigsgiring principals, and other school
leaders must be skilled in providing and recognizing the implementation of evidaseé
instructional strategies aligned to student needs. The State shall provide support and
professional learning to pringal supervisors, principals, assistant principals, aspiring
principals, and other school leaders. The professional learning will:

o0 build the capacity for principals to become strong instructional leaders;

0 provide a system of support through a principal asglstant principal network;
o allow new principals to be effective on the first day of their assignment;

o provide for continuous professional growth; and,

0 assist principals in the development and support of teacher leaders.

1 In consultation with LEAs, th8tate will develop a statewide definition of teacher leaders
that:
o defines leaders both emerging and established; and
o describes the characteristics of effective teacher leaders.

1 In collaboration with LEAs, the State will create a leadership framewotk tha
o0 develops pedagogy, content, community, and collaboration;
o0 builds capacity of principal supervisors and principals to grow, maintain, and su
teacheleaders; and
0 capitalizes on established principal and teacher leaders.

O O0OO0OO0OO0OO0OOo

2. Use of Funds témprove Equitable Access to Teachers in Title |, Part A SCHESEA
section 2101(d)(2)(E))f an SEA plans to use Title Il, Part A funds to improve equitable
access to effective teachers, consistent with ESEA section 1111(g)(1)(B), describe how
such furds will be used for this purpose.

Data indicate that more unqualified, and possibly ineffective, teachers serve in the most challe
classrooms in the state. Causes range from structural processes directing teacher placement
seniority statuso difficulties in recruiting for Title I, Part A schools, and extended challenges
associated with recruiting for rural areas. The State is committed to:
1 supporting LEAs with the recruitment and retention of effective teachers in Title I, Part
Schools ad extending to rural schools;
1 collaborating with LEA human resources to implement structures that ensure equitable
placement of teachers; and
9 creating regional access to, support for, and stakeholder collaboration in the developm
localized centers of sharing and ongoing learning.
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Slightly more than two percent all Maryland teachers are rated ineffective. Ineffective teachers
primarily inexperienced staff in Title I, Part A schoolsll Stateled professional learning initiatives
shall give priority to low performing schools. It shall also give priorityitte I, Part A schools In
order to provide equity, implementation of higuality instruction aligned to the Maryland College
and CareeReady Standards must be delivered with fidelity to all student groups beginning with
kindergarten. This includes equitable access to instruction and instructional materials for stude
with specific learning needs, particularly children with disabilities, English learners, students wh
gifted and talented, and students with low literacy and mathematics levels. State Kindergarten
Readiness data shows the gaps that exist for stueletaisng kindergarten are the same gaps that
on State assessments in gradé-8edback from the LEA committee of stakeholders and CCSSO
critical friends, indicates that implementation of high quality instruction and instructional materig
aligned b the Maryland College and Cardeeady Standards, delivered with fidelity to all student
groups is needed to provide equity. The State will collaborate with LEAs in the:

1 implementation of evideneeased strategies aligned to the Maryland College and®€are
Ready Standards beginning with fiedergarten that will lead to improving achievement
all student groups;

1 creation of professional learning for all school staff, including administrators, teachers,
specialistsand support staff, on communicatiagd ensuring success for all student groug

9 formation of a statavide curricular materials collaborative that wilovide LEAs the ability
to share information, ratings, and alignmenctwfricular sipport materials

1 development of an educator reposjtof digital resources and Open Educational Resourg
(OER) that provides equitable access to high quality, vetted content;

1 development and implementation of professional learning that addresses strategies for
integration of digital resources inteaching and learning; and

1 creation of professional learning for school library media specialists and educators reld
the use of the MDK12 Digital Library databases to support instruction and provide state
equity.

3. System of Certification andicensing(ESEA section 2101(d)(2)(B)) Descr i be
system of certification and licensing of teachers, principals, or other school leaders.

Maryland has five pathways leading to initial professional certificate: traditional Maryland State
approwed education preparation program;-otsstate, approved education preparation program; th
experienced professional route; transcript
with coursework; or, a Maryland statg@proved alternativpreparation program.

The pathways and certificate renewal requirements result in the following types of certificates:
1 the Professional Eligibility Certificate (PEC);
9 the Standard Professional Certificate | (SPC |);
1 the Standard Professional Certificate 1l (SPC Il); and,
1 the Advanced Professional Certificate (APC).

Each certificate has its own requirements for initial award as well as for renewal. Over the cour
the next year, MSDE plans to introduce languihge would facilitate development of specialized
certificates.

1 A certificate that would allow the hiring of individuals with specialized knowledge and s
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(symphonic violinists, diesel technicians, nanotechnologists, etc.) to teach in specialize
teacling circumstances without undue requirements placed on them.

1 A new route for those individuals entering the State with National Board Certification,
designed to ease the entry requirements for those not prepared in Maryland.

MSDE and stakeholder groupee also revising and/or refining requirements for
T initial certification and renewal in the areas of reading/literacy,
1 content with guaranteed alignment to both national standards as well as local priorities
1 pedagogy with intentional focus on culturahgoetency and relationshipased classroom
management,
1 inclusionbased and knowledg®ased instruction for students with special needs, and,
9 the art of building parent engagement.
In addition, Maryland is examining the testing requirementpffospective teachers related to
certification to determine if changes are warranted.
1 Revisethe language pertaining to the conditional certificate to amend the timeline and
requirements to enhance the probability of those who hold the certificate to advanc
professional certification.

4. Improving Skills of Educator€ESEA section 2101(d)(2)(J)pescribe how the SEA will
improve the skills of teachers, principals, or other school leaders in order to enable them
to identify students with specific leang needs, particularly children with disabilities,
English learners, students who are gifted and talented, and students with low literacy
levels, and provide instruction based on the needs of such students.

The State will assighe LEAs intraining teachers, principals, and other school leaders to identify
students with specific learning needs, particularly children with disabilities, English learners, st
who are gifted and talented, and students with low literacy le&elemmittee & LEA stakeholders
that included schodbased staff as well as central office staff examined this issue and requested
the State assigihe LEAS in training teachers to identify these needs. The stakeholder group reqy
that theStateassisthe LEAS in training teachers to identify these needs, by investigttoisg,
surveys, rubrics, continuums, or frameworks that can be used by teachers, principals, and othe
leaders to anonymously selfsess their abilities to identify the personal msifinal learning needed
by the educator to meet student needs and allow for the analysis and delivery of targeted contg
educators o$tudents with specific learning needs, particularly children with disabilities, English
learners, students who ardtgd and talented, and students with low literacy levie tools, surveysg
rubrics, continuums, or frameworks will improve and target educator professional practices by:

1  personalizingorofessional learning and targeting teacher learning related to profession
practices, especially for the instructional needstodlents with specific learning needs,
particularly children with disabilities, English learners, students who are giftet@laented,
and students with low literacy levels

validating educators for what they already know;

identifying strengths and weaknesses;

being made voluntary and streamlined;

assisting educators in determining their own professional learning needs astoethte
needs of their students;

9  assisting educators to reflect deeply;

=A =4 =4 =4
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developing a culture of professional growth;

providing differentiation to meet the needsstifdents with specific learning needs,
particularly children with disabilities, Englishdmers, students who are gifted and talent
and students with low literacy levels

1  providing support for LEAs to offer transparency;
9 building trust for schoebased educators; and ,
1 empowering educators by soliciting teacher and administrator voides prdfessional
learning process.
The tools, surveys, rubric, continuums, or frameworks will:
1 be made available to LEAS, schools, and teachers feass#fssment;

1 be provided to educators to allow for sedflection of both strengths and weaknesses to
guide educator choice for professional learning;

1 be adaptable by the LEA/school to target the specific student populations in the LEA/s(
1 be made voluntary, streamlined, and not time consunaimgj,

9 provide data summaries for LEAs/schools; and pratecainonymity of individual teacher
data

=a =

The State will collaborate witthe LEAs on professional learning needs of schools, related to spe
student groups and foster collaboration across LEAs to support these stededback provided
from the State ESSA survey and the State ESSA Listening tour specified the need for State fag
opportunities for collaboration across schools tnedLEAsthroughout Maryland. In addition, the
committee of LEA stakeholders identified the need for Statel professional learning initiatives to
be scalable and replicable on the local level, where possible. As a result of this feedback, the
developedand led professional learning initiatives shall be:

1 aligned to LEA principal, teacher, and student needs;

9 scalable and replicable on the local level, where possible;
9 collaborative, focused, and evaluative; and,
1

differentiated in content and delivery taeat the needs students with specific learning
needs, particularly children with disabilities, English learners, students who are gifted
talented, and students with low literacy levels

A committee of LEA stakeholders that included scHumded stdifas well as central office staff
requested that the Statather information on national research in professional learning best prac
to improve student achievement through national meetings andstai#ticollaboration. The
stakeholder committeegaested that the State bring the information back to locals. Local staff sh
includedin national meetings with the@e, where appropriate and practical

The State will providepportunities and structures to collaborate and partnertingtinsttutions of
Higher EducationlHES) on professional learning needs, such as induction, cultural proficiency,
Universal Design of LearnindgJDL), Specially Designed Instruction, and behavioral improvemen
programs. In addition, the State shall foster colfabbon with internal and external stakeholder gro
who interact withstudents with specific learning needs, particularly children with disabilities, Eng
learners, students who are gifted and talented, and students with low literacySecalsollhoration
with internal and external stakeholder and advocacy groups will ensure cohesive, aligned supp
student populations.

National research is compelling on the need for curricular materials that are aligned to rigorous
standards. Feedback from LEAs has demonstrated a need for the State to facilitate collaborati
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the selection of curricular materials aligned torigerous state standards. Such an alignment of
materials will provide equity for all student population, especsiliglents with specific learning
needs, particularly children with disabilities, English learners, students who are gifted and talen
ard students with low literacy and mathematics levels. The Stdtdeviélop an LEAcurricula
materials collaborative that witirovide LEASs the ability to share information with intater reliable
ratings ofcurricular materials.

To support these aligrent and focused efforts at the educator preparation level, revisions of lite
coursework required both for elementary and secondary teachers are currently underway with
secondary frameworks having been released in January 2017 and elementary rfikaraeinexiuled
for release in January 2018. These courses and those developed by the upcoming revision of
childhood and elementary mathematics coursework for prospective teachers focus intentionally
students with special needs at both ends o$pleetrum, and on children for whom English is not th
primary language, etc. Revised coursework is intentional and quite specific in requiring course
developers and professional development specialists to address these needs.

 TheMSDEO®s pl anmgodal &asbilityslocation aligned with tateled
initiatives and cros&EA sharing will assist in assuring the implementation of the
above initiatives.

5. Data and ConsultatiofESEA section 2101(d)(2)(K)pescribe how the State will use
data andngoing consultation as described in ESEA section 2101(d)(3) to continually
update and improve the activities supported under Title I, Part A.

To ensure that the LEAs are providing and implementing a system of professional growth and
improvement forteaghr s, principals, and other school
professional learning plans annually.

Each LEA will provide to the State, a report on their comprehensive professional learning progt
that shall include:

1 aneeds assessment;

i1 student data; and,

9 strategies for improvement based upon needs and data.

The State shall collect data from LEAs through:
1 annual reports;
1 monitoring and support visits;
1 surveys;
M examination of state achievement data; and,
1 needs assessments.

The Sate will also collect data during:
1 quarterly meetings;
9 focus groupsand,
1 webinars.

TheLEAs will be given an annual risk assessment rating of their Title IlA grant plans. The ratin
be based upon a rubric that has been developed in consultation withAReTHE LEAS that have a
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Risk Level 1, 2, or 3 will be monitored every 3 years through site visits. LEAs that have a Risk
of 4 or 5 will be monitored annually through site visits. Site visits for Risk Levels 1, 2, or 3 will g
on a rotational visi

6. Teacher Preparatiqit SEA section 2101(d)(2)(M)@pescribe the actions the State may
take to improve preparation programs and strengthen support for teachers, principals, or
other school leaders based on the needs of the State, as identifiedIBA.

Changes are being proposed with regard to teacher preparation, interventions to promote equi
access to effective teachers, and to the concept of professional learning, particularly in relation
regional access to all of the above. Eacthe$e changes requires collaboration, the facilitation of
pilot projects designed to distinguish theoretical design from effective implementation practices
ongoing and frequent feedback that ensures responsiveness to the effectiveness or ingsteofive
the change.

Revisionof the Institutional Performance Criterequired for State Program Approval for educatol
preparation programs culminating in certification will include enhanced and scaffolded clinical
experiences to ensure that all bedmgnteachers have had direct experience with students from a
array of backgrounds and educational experier{@&ss was the one most clearly identified need a
MSDE listened to nearly 500 voices in five ESSA Listening Tour meetings held in Jana@rgrd
read in almost 3000 survey resgen from statewide constituents

The State will establish regional hubs alluded to above, Regional Teacher Learning Centers (R

existing higher education regional centers. These RTLCs would serve a vatisgspsuch as:

9 costeffective and locallyresponsive supports to existing teacher preparation
programs;

centers for professional development in partnership artftEAs andHEs;

delivery centers for alternative preparation programs designed to @nowaice

equitable access to capable and experienced teachers for all students;

1 collaboration among colleges and universities across the State to provide a
diverse set of clinical field and internship experiences not always available v
the geneal area of the home college.

9 collaboration among IHEs to provide and monitor extended internships out ¢
regional center allowing some students to return to their family homes to eng
program completion.

1 a more affordable model for the preparatidrcertified teachers through
partnerships among the successful high school Teacher Academy of Maryli
local community colleges, and feyear IHEs located at the regional center;

9 centers for the innovative use of technology to widen access to besndEWE
practices available throughout the State, accessible withoutlistance travel
and designed for specific needs of the region;

9 points of intersection between teacher preparation, induction and profession
learning activities to provide seamlgsansitions and a common message fer i
state and ouobf-state prepared teachers and, due to the nature of the RTLC,
more local response to individual school system needs.

1
1

During the next two yearthe MSDE will explore the development of a an undedgiate,
online/ hybrid teacher education program Wwi
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priorities of assuring broad access for all potential teachers to -abéaiity program leading to
certification. As identifiedthe MSDE will assure that these programs address the needs of a vag
diverse population. While a wide variety of online programs is availtdid@®)SDE will seek to
facilitate a Marylaneleveloped and approved program containing the rigor and accountability o
otherprograms in the State.

New Teacher Induction: State regulations ensure the fidelity of new teacher induction progran
offeredby LEAs. The Code of Maryland Regulations (COMAR) 13A.07.01 requires that each L
shall establish and maintain a comprehemseacher induction program for all new teachers until t
achieve tenure and veteran teachers new to an LEA. A strong induction program, effective me
and providing time to teachers/mentorsteachers have proven to be effective drivers of &ach
growth and success, as well as student growth and success. COMAR specifies that induction
programs shall include:

1 standard elements for the selection and expectation of mentors at both preserviee g
service levels of practice
standards foeffective mentoring;
orientation programs;
ongoing support from a mentor;
observation and eteaching opportunities;
professional learning;
ongoing formative review of performance;
induction program staff;
participation by all new teachers;
evaluation; and,
reduced workload for new teachers and mentors, to the extent practical, given fisca
staffing concerns.

=4 =4 -4 _8_9_-9_-4a_-9a_-9a_-2

Each LEA shall provide an annual professional learning plan that outlines the elements of the
induction program and demonstratesv the LEA is supporting new teacher growth. The State wi
provide:

1 ongoing guidance and supporttkee LEAS regarding the teacher induction program
requirements;

1 collaboration and suppofor the LEAs in the mentoring of netenured teachers to
prepareghem to increase student achieventbrmugh instructioralignedtoMa r y | a
challenging academic standards; and,

1 professional learning to meet mentor and new teacher needs. This may include meg
webinars, regional workshops, and online courses

The State shall facilitate collaboration between the LEAstlamtHES to strengthen and provide
alignment to the teacher pathway from-pegvice to irservice. This collaboration will:
1 develop standard elements for selection, training and assessmestors for both pre
service, induction, and pitenure mentor programs
1 inform teacher preparation programs of the needs of the schools;
1 increase the capacity of pservice teachers;
1 strengthen the relationships and inform the design of the effoRsajessional
Development Schools (PDS) atiik LEAS;
9 provide a realistic expectation related to planning, implementation, and assessment
aligned to the Stateb6s rigorous acade
1 provide realistic expectations to increase teacher retenti

54



E.T

itle 1ll, Part A , Subpart 1. English Language Acquisitionand

Language Enhancement

1. Entrance and Exit Procedur@sSEA sectio®113(b)(2)):Describe how th&EA will
establish and implement, with timely and meaningful consultationlvtks

representing the geographic diversity of the State, standardized, statewide entrance and
exit procedures, including an assurance that all students who may be English learners are

assessed for such status within 30 days ofllemeat in a school in the S&

Maryland has always had standardized statewide entrance and exit procedtdnggisor
LearnersELs), established in consultation with all Rdcal Educational AgenciesEAS) in
the Sate and national expert&Ls in every LEA are considered tovesattained English
proficiency if their overall composite proficiency level is 5.0 on ACCESS for ELLs 2.0. Tq
ensure that all students who may be ELs are assessed, Maryland has also adopted a cq
home language surveyhe Maryland State Department®fd u ¢ a tM SdDrEREsygligh
Learners: Eligibility, Guidance, and Lava#ocumentequires that all students identified by th
home language survey are assessed (1) no later than 30 days after the beginning of the
year for students who enter at tharsof the school year; or (2) within the first two weeks o
attendance for those children who have not been identified as a potential EL prior to the
beginning of the school year. This element is monitored by the MSDE Education Progral
Specialistsandisncl uded in the Maryl anddés Titl e

2. SEA Supporfor EnglishLearnerProgres{ESEA sectio®113(b)(6)) Describe how the
SEAwiIll assist eligible entities in meeting:

i. The Statedesigned londerm goals established under ES&g#ction
1111(c)(4)(A)(ii), including measurements of interim progress towards
meeting such goals, based on the
assessments under ESEA section 1111){8}(2 and

il. The challenging State academic standards.

The MSDE staff convenes statewide briefings for alllEAs that include professional
learning activities around effective practices towards meeting interim progress Goals.
LEA EL supervisors have the opportunity to collaborate with colleagues from other LE
with similar geographic and demographic characteristics. Additioa#ySDE supports
LEA collaboration meetings twice a year that are designed by participaetsEAs with
new EL supervisors are provided personalized mentoring and technical assistance at
monthly by MSDE EL staff. For the 2048 school year, statewide briefings will examirn
the new accountability system and provide individualized techrésédtance to LEAs
based on localnd Sate data comparisons. Additionaltile MSDE andthe LEAs will use
the new $ate model to identify potential loigrm ELs to proactively address the needs
these students in each LEA.

The focus ot h e M StAtiEahdreg®nal professional development has been for cor
teachers and building administrators in supporting ELs achievement in meeting acade
standards. During technical assistance and monitoring, MSDE EL Specialists examin
schedules, prognamodels, and curriculum to ensure that ELs have equitable access t
gradelevelcontent. The majority ofthetSat e 6 s EL p e2pluduranter 2017,
the MSDE will offer three regional symposia for administrators and teachers focused ¢
academiachievementf students in grades PreX Master EL teachers will pvide focus
sessions on Englishanguage Ats and mathematics.
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3. Monitoring and Technical Assistan(lSEA sectio113(b)(8)) Describe
i. How theSEAwill monitor the progress of eaeligible entity receiving a
Title Ill, Part Asubgrant irhelping English learners achieve English
proficiency; and
ii. The steps th8EA will take to further assist eligiblentities if the
strategies funded undgitle Ill, PartA are not effective, such as providing
technical assistan@nd modifying such strategies

i. Two MSDE Education Program Specialists conduct extensive monitoring visits of all Z
LEAs that receive a Title 11l subgrant in a thigear cycle. The Title limonitoring tool has
been revised to align t o IilSsgstem andskdaretand y
reviewed with all LEAs. Prior to the visit, a collaboration meeting is held with LEA
leadership and the MSDE EL Program Specialist. The moniteiditgncludes classroom
observations and desk monitoring of all aspects of the LEA program for ELs. Verbal 4
written feedback is provided, including commendations and findings. Although LEA
English Language Proficiency data is reviewed on a regu$as,baonitoring visits provide
an opportunity to analyze progress, targets, and strategies for improvement. Starting i
201718, monitoring visits will include discussion of plans for addressing the needs of
students who have been iddietil as potentialdng-term ELs.

il. TheMSDE hasalways collaborated with LEAshose ELs have not met both
academic and English language proficiency state goals. MSDE Education Program
Specialists will adopt tools utilized in the past and update them to align with ESSA go;
further assist LEAs identified as not being effectiveducating ELs. Working in
partnership wittthe LEAs, the MSDE requires thaheLEAs (1) find root causes through
inndepth data analysis and program evaluwu
feedback; and (3) create a plan with both startilong-term goals, objectives and
deliverables. MSDE Education Program Specialists schedule monthly conference cal
faceto-face meetings with these identified LEAs to monitor the plan and provide targe
technical assistance as needed and offer cistdmprofessional development. Reporting
and data analyses on students6 attainm
Maryl andds pr opos e dndieatmoroml hetptinfotmmi plogramysuceess @
areas in need of strengthening.
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F. Title 1V, Part A: Student Support and Academic Enrichment Grants

1. Use of FUndfESEA sectiod103(c)(2)(A)):Describenhow theSEA will use funds
receivedunder Title 1V, Part A, Subpartfbr Statelevel activities.

The purpose of Title IV, Part A, Subpart ltisincrease the capacity of States, Local

Educational Agencies (LE3), schools, and local communitiesito

1 Provide all students with access to a welinded educatign

1 Improve school conditions for student learning; and

1 Improve the use of technology imder to improve the academic achievement and digits
literacy of all students.

Maryland will reserve the allowedot more than one percefar administrative costs of
carrying out its responsibilities under this subpart, including public reportihgwrfunds
made available under this subpart are being expended by LEAS, including the degree to
the LEAs have made progress toward meeting the objectives and outmatiimes] in the LEA
applications for these funds.

Additionally, Maryland will use¢he remainder of funds at the State level to provide monito|
of and training, technical assistance, and capacity building to, LEAs that receive an alloti
of these funds. This will include eliminating State barriers to the coordination and integra
of programs, initiatives, and funding streams that meet the purposes of this subpart to fa
better coordination with othegancies, schools, and commuriigisedservices and programs

Finally, Maryland will support LEAs in providing programs aantivities that:
1 Improve access and opportunity and should include at a minimum:
1 Providing support for students taking the Advanced Placement (AP) or Internat
Baccalaureate (IB) exams;
M Advanced level coursework for all students
1 Access to instruatin in all content a@s beginning in Prekindergarten;
i Strategies to encourage and provide access to integrated STEM core concepts
practices for all students, specifically for female and stud#raslor,
1 More college preparatory support in all sclepapecifically focusing on Ioincome
schools (i.eAdvancement Via Individual DeterminatioAYID ) Program)
9 Diverse fine arts options for all students to foster creative problem solving,
individual growth, meaningful expression, and innovation
1 Quality physical education for all students to gain the academic and health ben
of movement and fithess
1 Comprehensive health education that provides students the skills to adopt and
behaviors that promote a healthy lifestyle and reduce health risks
1 Uninterrupted sequences of world language study beginning as early as possik
erable high levels of proficiency; and,
1 Schools/LEAs need to continue to increase career and technology programs/oj
offering high skill/lhigh wage opportunities foll athools
1 Improve the effective use of technolotyough access to programs and activities that:
1 Provide and/or expand access to high quality digital learning experiandes
resources through a state wide learning management system, aregpsatory, and
school library media databases (MDK12 Digital Library);
1 Ensure that online courses and web based digital resources comphcedatsibility
guidelines;
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1 Collaborate nationally to identify, evaluate, and integrate Open Educational
Resource#to teaching and learning;

1 Provide aflexible delivery formatthat allow forparticipation inonline professional
development and student cowsgeearning Management System); and,

1 Provide additionasupportto LEAs for school library media progrartisat encourage
the development of digital literacy skills for educators and students

1 Improve the communication between home and schools. Specifically, early childhoc
programs, oubf-school time program&EAs, schools, and libraries must be intentiong
about providing information, reports, and data in a format and language parents
understand, as well as ensuring opportunities for the involvement of parents and far
members whasfirst language is not Englisbf childrenwith disabilities, of migrator
children, of foster care childreand families experiencing homelessness.

1 Provide training of general education teachers across all content areas on language
acquisition and strategies for servingdish Learners (Es) as this increases access fo
ELs to a wellrounded education; and

1 Increase the training of teachers across all content areas on identifying and serving
and talented students to increase access and success for all students.

2. Awarding Subgrant@ESEA sectiod103(c)(2)(B)) Describenow theSEAwill ensure
that awards made tcEAs underTitle 1V, Part A, Subpart &re in amounts that are
consistent wittESEAsection 4105(a)(2).

Maryland will allocate these funds using tsame formula that is used for Title I, Part A whi
is based on poverty and schools are served in rank order. All LEAs in MarglzgideTitle |,
Part A funds and will be eligible to receive Title 1V, Part A funds with an approved plan f¢
these funds that addresses one or more of the priorities abogabli@nt shall be less than
$10,000 as per the law.
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G. Title IV, Part B: 21 Century Community Learning Centers
1. Use of FUndfESEA sectiod203(a)(2): Describe how th&EAwill use funds received
underthe 2£' Century Community Learning Centers prograncluding funds reserved
for Statelevel activities

The Maryland State Department of Educaiipt6DE) will use 93 percent of the funds
received under the 2LCentury Community Learning Centers (CCLC) program to fund
afterschool programs that can meet and adhere to the requirements detailed below. Th
selection of programs is made after a competitive Request For Proposal (RFP) process
consideration for th final individual award amount based on the number of students proy
to serve and the number of days of program operation. TheQILC competition in
Maryland is open to MarylandEAS, interagency, interdepartmental, community and faith
based or otbr private or public organizations, or a consortium of two or more of the
aforementioned, proposing to provide afterschool programming. For the purposes of th
narrative, afterschool programs are defined in Maryland as programs that occur before
after school, during the summer, and on Saturdays.

Maryland has identified several Absolute and Competitive Priorities for th€RILC
program. Absolute Prioritiesare those priorities which must be addressed by all proposal
failure to do so will digualify a proposal from consideraticbompetitive Prioritiesare
optional and, if addressed, may earn additional points.

Eligible organizations must use funds to provide activities outside of school hours that:

9 Provide opportunities for academic enrichmpencluding providing instructional
services to help students, particularly students who attengdoferming schools, to
meet State and local student academic achievement standards in core academi
subjects, such as reading, mathematics, and science;

9 Offer students a broad array of additional services, programs, and activities, suc
youth development and engagement activities, substance abuse and alcohol
prevention, servicéearning, violence prevention, counseling, art, music, recreatid
technologyeducation, and character education programs that are designed to re
and complement the regular academic program of participating students; and

9 Offer families of students served by community learning centers opportunities fg
literacy instruction ad related educational development.

All programs must:

9 Target students and families of students who attend Title | setidelprograms or
schools that serve a high percentage (at least 40 percent) oftstindemlow
income families;

1 Includepartnerships of eligible entities consisting of:

0] LEAs and/or school(s); and
(i) communitybased organization(s) or other public or private
entity(ies).

1 Integrate character education in alignment with programs in place in the school
the targepopulation; angd

1 Integrate servicéearning in accordance with the Maryland Seven Best Principle|

In addition, applicants were given the opportunity to earn additional points by addressin
competitive priorities in their programs. The competitive pliesiwere as follows:
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1 Proposing a program aligned with preparing students to successfully reach
Maryl anddéds Coll ege andMOQCRY;eer Readi

1 Proposing a program whose focus is science, technology, engineering and
mathemats (STEM) includingall seven &te STEM standards of practice

1 Propose a program whose focus is ensuring the healthy development of youth
providing healthy recreational enrichment that promotes positive physical, emg|
and social devel opment thatr better

1 Proposing a program whose focus is providing students with high quality arts
programming that includes hands on experiential learning in the creative explol
of visual and performingrts.

The MSDEwill use the remaining sevgrercent of the funds received for administrative
purposes such as oversight of the overall program, fiscal monitoring, programmatic
monitoring, and program evaluation. Besides administrative expenses, neoslyrdhe
MSDE implemented a training program for a pilot group ofgrdntees to assess program
quality. Staff will be trained on the selected tool and the monitoring prackse revised to
include a more comprehensive, standardized review of gmoguality. Training in program
guality as well as other professional development opportunities will be available to MSC
staff with thesevenpercent 21 CCLC funding allotment.

2. Awarding SubgrantéESEA sectiod203(a)(4): Describethe procedures and criteria the
SEAwill use for reviewing applications and award2@* Century Community Learning
Centerdunds to eligible entities on a competitive basis, which shall include procedures
and criteria that take into consideration thkelihood that a proposed community
learning center will help participating students meet the challenging State academic
standards and any local academic standards

The MSDE utilizes a mukstage process of reviewing applications and awardifi¢CZ1.C
funds. When a Request for Propo$¥FP is issued, the date and time for application is
posted on both the MSDE web site and in the RFP. Grantees are encouraged to subm
applications electronically to an email dropbox buisdr delivery is alsowailable.

All applications received by the announced deadline ars@eened using eligibility
requirements that pertain to the submitting Lead Agency, the proposed leadership tear
requirements regarding the number of days the program prajposewve students each wee
during the school year and, if applicable, the number of days of operation during the su
Applications not meeting the peereening submission requirements will not be further
reviewed.

During the timeframe of the RFP release and the application dedateMSDE is recruiting,
selecting, contracting with, and training application review&tsee MSDE publicly solicits,
screens, and selects impartial, qualified reviewers who are nobyeeslothe MSDE to
review and score applicatioriBhe MSDE will assemble review teams based on experienc
a reviewer, employment history, and geographic distribution.

Reviewers individually comment on each application assigned to that team amdeas$iga
numerical score using the 2CCLC scoring rubric. The scoring rubric includes sections |
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ask reviewers to rate the programbs ext
evaluation plan, and sustainability. Reviewers will then meietaims to arrive at consensus
scores for each standard on the rubric.

After the conclusion of the review procet®e MSDE will rank applications in order by total
consensus score plus competitive priority bonus points. Proposals scoring at 80 percen
above will be eligible for the next review stage.

Applications scoring at 80 percent or above are sorted into two groups: 1) returning
applicants, and 2) new applicants. Returning applicants are those that either currently |
21°' CCLC grant withthe MSDE or have had a grant within the last three years. New
applicants do not have a history of receiving €CLC funding fromthe MSDE.

Returning applicants receive and respond in writing to any clarification questions raised
reviewers. w applicants must participate in a validation interviehe MSDE, in
collaboration with the applicant, will arrange the date and time for the validation intervie
take place within seven business days of contathdlISDE. This interview will be
attended by MSDE representatives. The peer review team will be invited to attend; how
their attendance is not mandatory. The proposed program leadership team and prograr]
partners must attend the validation interview. Attendees should be limited to active
participants in the proposed program. It is mandatory that all partners attend.

Prior to the validation interview, applicants will, in writing, respond to a standard set of
guestions, as well as, clarify any questions or concerns raised by the revidwdiSDE
will forward the questions at least one week before the interviews. The purpose of the
validation interview is:

i. Provide the leadership team and partners the opportunity to validate details abour
proposed program to ensure partitipg students meet challengingae academic
standards;

ii. Provide MSDE representatives and the review team an opportunity to discuss th¢
written responses to interview questions with the leadership team and partners;

iii. Communicate the aspects of their proposedj@am that may need clarification and
improvement; and
iv. Establish a timeline for required revisions, if any.

The MSDE shall make final determination for awards based on the results of the Valida
Process and the availability of funds. Proposals will be funded as the total federal alloc
to the State allows.
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H. Title V, Part B, Subpart 2: Rural and Low-Income School Program
1. Outcomes and ObjectivéESEA sectio223(b)(1): Provideinformation onprogram
objectives and outcomes for activities undigie V, Part B, Subpart,2ncluding how the
SEAwill use funds to help all students meet the challenging State academic standards

The Rural and Lowncome School Program is designed to suppocial Educational
Agencies(EAs)i n meeting performance goal s as
sysem to increase student outcomes. Rural LEAS receiving grants under this program \
expected to set performance goals consistent with an expectation to increase student
achievement, enhance student support, and promote academic enrichment. Theugest
on the implementation of initiatives to address any factors adversely affecting student
outcomes.

Maryland LEASs receiving funds under this program have traditionally used funds to prot
academic enrichment through implementation of programsctease learning opportunities
for home school and home and hospital students through initiatives such as the eLearn
technology program, programs to increase parent involvement through School Engagel
Workshop Series for parents with students at lofopaing schools, and promote college
and career readiness by providing students in grades 8 through 10 exposure to college
career readiness initiatives such as the Junior Aces Program. Funding has improved
performance on local benchmarks by all stusl@md decreased the achievement gap for
African American and Hispanic ethnicities, special education, and students who quadlify
Free and Reduced Meal (FARMS). In addition, funds have been used to promote peer
mediation, teach conflict resolutionikk and enable credit recovery. Local outcomes hav
included reduced incidents of violence, improved attendance rates, reduced suspensiot
expulsion rates, and improved communication skills.

The MSDE will provide technical assistance to ensure LEdentify targeted resources to
address datdriven needs.

2. Technical Assistanc=ESEA sectio223(b)(3)) Describe how th&EAwill provide
technical assistance to eligil&As to help such agencies implement the activities
described in ESEA section 32.

Maryland provides technical assistance by working #idLEAs to identify priority needs

through the application process and comprehensive master plan required under State i
master plan is the comprehensive plamLEAs develop and implemettat describes the

goals, objectives, and strategies that are used to improve student achievement and me
performance standards and local performance standarddMSIDE will collaborate with the

LEA to provide direct technical assistance that feilus on the LEA making progress

towards meeting goals outlined in Rural and Lasdme School grant applicatioasd
providing orgoing support for capacity building innovations to increase student outcomg
The technical assistance process will include an inquiry process for joint sharing and lei
to identify any technical assistance that may be needed torsinfpomed decisions to
improve datedriven instruction, and address professional development needs to increas
professional knowledge and effectiveness to increase student outcomttSDEewill also
collaborate witithe LEA to monitor implementation gfractices and programs to determine
effectiveness in meeting intended goals and objectives. The grant manager will coordin
technical assistance efforts.
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Education for Homeless Children and Youth program, McKinney

Vento Homeless Assistance AcTitle VII, Subtitle B
1. Student Identificatiori722(g)(1)(B) of the McKinneyento Act) Describethe
procedures th8EAwill use to identifyhomeleshildren and youth in the State atod
assess their needs.

The Maryland State Department of Education (MSDE) will support.tival Educational
Agencies (LEAs)n identification and assessment of children and youth experiencing
homelessness by ensuring that each local school system develops, reviews, andofeieses
and procedures to eliminate barriers to enrollment and retention to ensure school succe
MSDE has a designated McKinn®ento State Coordinator to facilitate the coordination of
services to homelesstudents with LEAs and othetaf agenciesThe McKinneyVento State
Coordinator provides ongoing consultation, guidance, technical assistance, resources, a
monitoring of local school systems on the McKinnégnto law, policies, and best practices.
The Coordinator works partnership with edutars, Sate partners, and community partners
to strengthen collaborative efforts that sustain statewide initiatives to support and reinfor
identification and assessment of children and youth experiencing homelessness. The M
established a Homets State Avisory Committee comprised oféde and local community
partners who meets regularly to identify gaps in services and trends within this populatig
students, and to review all relevant information, regulations, laws, and policies affecting
homeless students.

2. Dispute Resolutioii722(g)(1)(C) of the McKinneYento Act) Describeprocedures for
the prompt resolution of disputes regarding the educational placement of homeless
children and youth.

The MSDE adheres to regulations set forth in the Code of Maryland Regulations (COMA
13A.05.09.07) Programs for Homeless Children that establish dispute resolution procedi
all LEAs and includes timelines regarding the educational placement oferhiaird youth
experiencing homelessness. The MSDE consults with individual LEAs regarding dispute
resolution issues as needed.

The COMAR regulations require:

Each LEA to establish an expedited dispute resolution process;

A student to remain enrolled sthool during the dispute resolution process; and
Immediate admission of the student to the school sought, pending resolution of
dispute if the dispute arises over school selection or enroliment.

O« O¢ O«

The MSDE works with all LEAs to establish and implemn&mulispute resolution procedure th
complies with federal law and&e regulations, which reflects best practices. Homeless
families and youth within LEAs are made awaf dispute resolution rightsxd how to utilize
the dispute resolution process. A list of legal and advocacy service providers in the are|
can provide additional assistance during any part of the process is provided. The MSDE
with LEA liaisons to develop a stdgy-stepé& s cr i pti on of how t o
that includes a form that parents, guardians, or unaccompanied youth can complete and
to the school to initiate the dispute process. Links to individual LEA dispute policies are
available on the MSE website. Training on the dispute resolution process is provided fol
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homeless liaisons. The MSDE and LEAs will collect and maintain communication logs of
disputes and reported barriers, and use this information to inform training of LEASs for a ¢
of continuous improvement in resolving disputes in an equitable and timely manner.

The MSDE ensures LEAs provide notification that if a parent, guardian, or unaccompani
youth are English learners, use a native language other than English, ordigdedadd
supports because of a disability then translators, interpreters, or other support services
made available without charge. The MSDE will work with LEASs to ensure students receiy
services for which they are eligible until final res@uatof all disputes and appeals.

3. Support for School Personn@?22(g)(1)D) of the McKinneyvento Act) Describe
programs for school personn@cludingthe LEA liaisonsfor homeless children and
youth, principals and other school leaders, attendance officers, teachers, enroliment

personnel, and specialized instructional support personnel) to heighten the awareness of
such school personnel of the specific needs of homeless children and youth, including

runawayand homelesshildren and youth.

The MSDE will coordinate and facilitate supports for school personnel (including the LEA
liaisons for homeless children and youth, principals and other school leaders, attendanci
officers, teachers, enrollment personnel, and specialized instructionattsp@Eonnel) to
heighten the awareness of such school personnel of the specific needs of children and y
experiencing homelessness, including runaway and homeless children and youth. The |
will train or make provisions for training on recommendedtlpractices for addressing
specific needs, identification, and awareness of children and youth experiencing homele
at statewide meetings, conferences, national trainings/conferences of student services g
pupil personnel workers, administratosshool counselors, school social workers, school
transportation staff, and speca@lucation teachers and/or MSDRviSions (upon request). Th
MSDE will facilitate the sharing of model training materials and resources with LEA liaisc
(National Centefor Homeless Education (NCHE) and National Association for the Educal
of Homeless Children and Youth (NAEHCY)). The MSDE will provide guidance and tech
assistance to LEA liaisons with developing and implementing a strategy for ongoing trair
school personnel and require documentation of trainings. The MSDE will provide guidani
the protection of information about a s
required under The Family Educational Rights and Privacy(RERPA).

4. Access to Servicgg22(g)(1)(F) of the McKinneYento Act) Describeprocedures that
ensure that

i. Homeless children have access to public preschool programs, administered
by theSEA or LEA, as provided to other children in the State;

ii. Homeless/outhandyouth separated from public schools are identified and
accorded equal access to appropriate secondary education and support
servicesincluding by identifying and removing barriers that prevent youth
described in this clause from receiving appiage credit for full or partial
coursework satisfactorily completed while attending a prior school, in
accordance with State, local, and school poliaes!

iii. Homeless children and youth who meet the relevant eligibility criteria
not face barriers tocaessing academic and extracurricular activities,
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including magnet school, summer school, career and technical education,
advanced placement, online learning, and charter school programs, if such

programs are available at the State and local levels.

The MSDE facilitates collaboration strategies between LEAs, Head Start, Judy Center,
Office of Child Care, and thet&e PreK programs to ensure that children and youth
experiencing homelessness have access to public preschool programs, administered
State or LEA, as provided to other children in the State. The McKikieeyo State
Coordinator is a member of tiarly Childhood State Advisory Council, the Special
Education State Advisory Council, and the Interagency Council for Infants & Toddlers
which support and help inform these efforts.

The MSDE ensures that families of young children experiencing homebssare provideg
information about early education resources that are available for them. The federal
Improving Head Start for School Readiness Act (42 U.S.C. 9835(m)) requires Head S
programs to prioritize enrolliment of homeless three and fourglday permit them to

enroll without first producing required documentation, and coordinate their services w
Head Start Collaboration office at the MSDE, the LEA liaisons, and other homeless st
providers. Judith P. Hoyer Early Childhood and Famy Educat i on Cer
in Maryland prioritize homeless children and youth for receipt of early childhood educ;
services. The offices of the State Coordinator for Homeless Education and the Judy (
collaborate to ensure LEAs compftate regulations set forth in Maryland State law
guarantee homeless four year olds access to publi€ipdergarten programs within LEAS
The offices of the state coordinator for Homeless Education and Early Learning and E
Care will collaborate tensure access. All homeless families will be able to immediatel
enroll their fouryear old children in local public pi€ programs where availability exists.

The MSDE will work withthe LEASs to develop procedures to award credit to homeless
youths who atisfactorily completed full or partial coursework at a prior school, as part |
the immediate enroliment process, and to transmit that information to future schools. |
MSDE will develop and disseminate model procedures wihiehEAs may choose to
adopt The MSDE will monitor the administrative procedures and regulations of LEAS {
ersure they includstrategies for meeting this requirement. The MSDE will train or mak
provisions for training to LEA liaisons on best practices for ensuring homelessayulith
youth separated from public schools are identified and accorded equal access to app|
secondary education and support services. The MSDE will work with LEA homeless
liaisons to provide support to enable students to attend school consistenitypgrass
academically including, establishing processes to award partial credit for work comple
By working with LEA liaisons to help keep students in their schools of origin, the
challenges associated with school change will be avoided. The MSD&omskliwith LEA
liaisons to work with family courts and LEA personnel to create or improve diversion
programs or alternative education programs.

The MSDE will work withthe LEAs to develop procedures including, alternative
assessment and application procdeduThe MSDE anthe LEAs will ensure homeless
students will be given the opportunity to immediately enroll in magnet schools, chartel
schools, advanced placement coursework, career and technical education, and online
learning. If their homelessness yeats them from paying any normally required fees o
meeting normally required deadlines in accordance with State, local, and school polic
MSDE will work with LEAs to eliminate barriers by providing funding support with fees
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and assistance with sabl entry.

5. Strategies t&\ddressOtherProblemg722(g)(1)H) of the McKinneywento Act) Provide

strategies to address other problems with respect to the education of homeless children

and youth, including problems resulting from enrollment delaysatieataused gy
I. requirements of immunization and other required health records;
ii. residency requirements;
iii. lack of birth certificates, school records, or other documentation;
iv. guardianship issues; or
V. uniform or dress code requirements.

The MSDE will work withLEASs to ensure a school selected on the basis of a best intere|
determination must immediately enroll the homeless child or youth, even if the child or y
is unable to produce the records normally required for enrollment. The MSDE will work
LEAs to ensure the enrolling school immediately refers the parent, guardian, or
unaccompanied youth to the LEA liaison. The LEA liaison must assist in obtaining the
immunizations, screenings or other required health records, proof of residency, proof of
guardianship and birth certificates and document all actions until records are received. L
will collaborate with Title I, Part A, Special Education, Early Childhood Programs, etc. tc
seek resources to assist students in need of uniforms for uniform schools.

6. Policies to Remove Barriefg22(g)(1)() of the McKinneyento Act) Demonstratehat

the SEAandLEAs in the State have developed, and shall review and revise, policies to
remove barriers to the identification of homeless children and youth, and the enrollment
and retention of homeless children and youth in schools in the State, including barriers to

enrdiment and retention due to outstanding fees or fines, or absences.

Maryland is committed to the development, review and revision of State and LEA policif
remove barriers to the identification of homeless children and youth, and the enrollment
retention of homeless children and youth in schools in the State, including barriers to

enrollment and retention due to outstanding fees or fines, or absences. To demonstrate
Stateds efforts, the MSDE adheres to th

1 Continue tgprovide formal guidance to LEAs that all homeless students should be
enrolledi in class, and participating fully in school activities/ithin one school day of
an attempt to enroll;

1 Provide guidance, develop and/or disseminate assessment proceduwiitate fa
i mmedi ate enroll ment where a chil dos
documents or arrival from out of LEA/state without documents);

1 Develop, disseminate, and/or facilitate the sharing of samplesedfiment and
caretaker forms (electranor paper) to facilitate enrollment of unaccompanied home
youth, and provide related training;

9 Provide training and issue guidance to LEAs on how to collect missing documents
enrollment, and when/how to use affidavits in lieu of certain missiogiments;

1 Assist LEAs with making resources available to families (eajiddal Center for
Homeless Children (BRHE) Parent Pack and/or thumb drives) to provide to homeles!
parents and youth so that they can maintain important documents;

1 Ensure that trasportation delays do not prevent immediate enrollment by working w
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LEAs to implement longerm transportation services when requested by eligible
homeless family or youth;

1 Provide guidance to LEAs on transportation strategies and supports (e.qg. jausiic t
tokens or shorterm cab) until longerm arrangements are in place;

1 Provide LEAs with initial guidance and training as needed on new federal transpori
requirements;

1 Collaborate with the MSDE's atdeL E A 6 s Of fice of PBulpp |
strategie$ potentially including policy changes, training, or resource decisitms
supportthe LEAs with transportation of homeless students;

1 EnsuretheLEAs develop agreements between LEAs on handling-ltiE#y and
interstate transportatioreeds;

1 Provide guidance and training on the requirement that LEAs treat schools within al
feeder system as a homeless student 6s

1 Provide guidance and training on the inclusion of preschools within the current defi
of fschgion, cofamd ithe requirement that
to preschool;

1 Ensure thathe LEAs provide guidance to families on how to ensure that documents
stored on a thumb drive remain secure; and,

1 Ensure that all LEA liaisons will coimue to participate in training on immediate
enroliment.

7. Assistance from Counselof22(g)(1)(K)) A description of how youths described in
section 725(2) will receive assistance from counselors to advise such youths, and prepare
and improve the readiness of such youths for college.

The MSDE will ensure that the unique educational needs of honodliédin and youth are

identified and addressed through the use of student services personnel at the LEAS. Sc¢
counselors, LEAs, and community partners will collaborate to provide supportive colleg
readiness counseling services for homeless youthMBIigE will provide continuous efforts
through ongoing professional development opportunities to support the identification an
support of homeless youth so that school counselors can focus specifically on their unic
college readiness needs.

Additional asistance from counselors will include: guidance and advisement on school i
community based learning supports and resources in all academic subjects; providing v
around supportive services for students and families; ensuring equitable access tegeso
due to the abrupt interruption of learning often caused by the frequent mobility; advocac
access to the same challenging academic content that all children are expected to mee
collaboration with other offices and agencies to provide summer aacldexd day
opportunities for credit recovery and advancemandt,providing access to information on
financial supports provided by McKinney Vento and Title I, Part A funds for access to
reduced college costs, college field trips, and other college ssssdirctivities.

School counselors will meet with homeless youth to create ayfmrrcollege readiness plar
as well as meet with homeless youth to identify courses, activities and resources which
provide them much needed soetshotional support asell as college and career readiness
support. Counselors will work with content specialists to assure that homeless youth ari
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enrolled in transition courses, if needed, to prepare them for college. School counselors
share information about financiaid nights, college preparation courses, college nights,
college speakers, and career fairs to enhance the opportunities for homeless youth. H
students pursuing pesecondary education at a twear or fouryear higher education
institution in Magland are eligible for a tuition waiver until 24 years of age, as long as th
student meets the McKinnéyento eligibility criteria for homelessness. A Maryland
stakeholder group is formed to serve as the catalyst for assisting students with any bart
they face with enroll ment in Maryl andds
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Appendix A: Measurements of interim progress

Instructions: Each SEA must include the measurements of interim prognessl meeting the loagerm

goalsfor academic achievemenmaduation rates, and English language proficigrsst forthin the

St at e ds Title § Pad A guestion 4.iii, for all students and separately for each subgroup of
studentsincluding thosdisted inresponse to questiahi.a. of this documen¥or academic achievement

and graduation rates, t he Stmadttakédisto acteumtsher e ment s o f
improvement necessary on such measures to make significant progress in closing statewide proficiency

and graduation rate gaps

A. Academc Achievement

English/Language Arts Academic Achievement Target Projections

Student 2016 2017 2018 2010 2020 2021 2022 2023 2024 2025 2026 2027 2028 2020 2030 2930-
Group 2016
All Students 393% 415% 437% 458% 48.0% 50.2% 523% 545% 56.7% 58.8% 61.0% 632% 653% 67.5% 69.7% 30.3%

American Indian

. 345% 36.8% 39.2% 41.5% 43.9% 46.2% 485% 509% 53.2% 55.6% 57.9% 60.2% 62.6% 64.9% 67.2% 32.8%
or Alaska Native

Asian 66.2% 67.5% 68.7% 69.9% 711% 72.3% 735% 74.7% 759% 77.1% 783% 79.5% 80.7% 81.9% 83.1% 16.9%

Black or African

American 239% 26.6% 29.3% 32.0% 34.7% 37.5% 40.2% 42.9% 45.6% 48.3% 51.1% 53.8% 56.5% 59.2% 61.9% 38.1%

Hispanic/Latino

R 25.6% 28.3% 30.9% 33.6% 36.3% 38.9% 41.6% 44.2% 46.9% 49.5% 52.2% 54.9% 57.5% 60.2% 62.8% 37.2%

Native Hawaiian
or Other Pacific 42.2% A44.3% 46.4% A48.4% 50.5% 52.5% 54.6% 56.7% 58.7% 60.8% 629% 649% 67.0% 69.1% 71.1% 289%
Islander

White 52.9% 54.6% 56.3% 58.0% 59.7% 61.3% 63.0% 64.7% 66.4% 68.1% 69.7% 71.4% 73.1% 74.8% 76.5% 23.5%
Two or more

Faces 453% 47.3% 49.2% 51.2% 53.2% 55.1% 57.1% 59.0% 61.0% 62.9% 64.9% 66.8% 68.8% 70.7% 72.7% 27.3%
Students with

disabilities 85% 11.8% 15.1% 183% 21.6% 249% 28.1% 31.4% 34.7% 379% 41.2% 445% 47.7% 51.0% 54.3% 457%

English Learner 43% 7.7% 11.2% 14.6% 18.0% 21.4% 24.8% 28.2% 31.7% 35.1% 385% 41.9% 453% 488% 52.2% 47.8%

Economically
disadvantaged 21.6% 24.4% 27.2% 30.0% 32.8% 35.6% 38.4% 41.2% 44.0% 46.8% 49.6% 52.4% 55.2% 58.0% 60.8% 39.2%

students
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Mathematics Academic Achievement Target Projections

zt‘;i;"t 2016 2017 2018 2019 2020 2021 2022 2023 2024 2025 2026 2027 2028 2029 2030 2030-2016

All Students 33.8% 26.1% 385% 40.9% 43.2% 45.6% 48.0% 50.3% 52.7% 55.1% 57.4% 59.8% 62.2% 64.5% 66.9%  33.1%

2:";2;;::“";1:32 262% 28.8% 315% 34.1% 367% 39.4% 42.0% 44.6% 47.3% 49.9% 52.6% 55.2% 57.8% 60.5% 63.1%  36.9%

Asian 67.3% 68.4% 69.6% 70.8% 71.9% 73.1% 743% 75.4% 76.6% 77.8% 79.0% 80.1% 813% 825% 83.6%  16.4%

ﬁﬁi’:i;:mcan 163% 10.3% 222% 252% 282% 312% 342% 37.2% 402% 432% 462% 492% 52.2% 551% 58.1%  41.9%

Hispanic/Latino 5 200 53506 26.0% 28.9% 317% 34.5% 37.4% 402% 43.1% 45.9% 48.8% 516% 54.5% 573% 602%  39.8%

of any race

Native Hawaiian

or Other Pacific  36.3% 38.5% 40.8% 43.1% 454% A47.6% 49.9% 52.2% 54.5% 56.8% 59.0% 613% 63.6% 659% 681%  31.9%

Islander

White 487% 50.5% 52.4% 54.2% 56.0% 57.9% 59.7% 61.5% 63.4% 652% 67.0% 68.9% 70.7% 72.5% 74.4%  25.6%

:;’Zzsormme 385% 40.7% 42.9% 45.1% 47.3% 49.5% 51.7% 53.9% 56.1% 58.3% 60.5% 62.7% 64.9% 67.1% 69.3%  30.7%

th:;;\r;:ewnh 5 931% 12.6% 15.8% 19.0% 223% 25.5% 28.7% 32.0% 352% 385% 41.7% 44.9% 482% 51.4% 547%  454%

English learner  8.4%  11.6% 14.9% 18.2% 215% 247% 28.0% 31.3% 345% 37.8% 41.1% 44.4% 47.6% 509% 542%  45.38%

Economically

disadvantaged  16.6% 19.6% 22.6% 25.6% 28.6% 315% 345% 37.5% 405% 43.4% 464% 49.4% 52.4% 553% 583%  41.7%

students

B. Graduation Rates

The table belovwpresents

Annual Measurable Objectivedl-Year Cohort Graduation Rate

Subject [Student Group 2011 2012 2013 2014 2015 [2016 2017 2018 2019 2020

Title Subgroup Baseline 2012 2013 2014 [2015 2016 [2017 [2018 2019 2020

Grad. Rat{All Students 81.97 82.7083.42 [84.14 [84.87 [85.59 [86.32 |87.04 [87.76 [88.49
American Indian [75.93 76.99 (78.05(79.11 80.17 [81.23 |82.29 [83.35 [84.41 [85.47
Asian 03.04 [93.15(93.25[93.36 [93.47 [93.58 [93.69 [93.80 [93.91 [94.02
African American(74.02 75.18 [76.35 [77.51 [78.68 [79.85 81.01 [82.18 [83.34 |84.51
Hispanic/Latino [73.44 74.63 (75.83 [77.03 [78.23 [79.43 |80.62 [81.82 [83.02 [84.22
Pacific Islander [90.24  [90.51 90.77 [91.04 [91.30 [91.57 [91.83192.09 [92.36 [92.62
White 88.27 88.65 [89.02 [89.39 [89.77 [90.14 [90.52 190.89 [91.26 [91.64
Two or more 03.42 93.51 [93.59 [93.68 [93.77 [93.86 [93.95 [94.03 [94.12 [94.21
Sp. Ed. 54.72 [56.95/59.19|61.43 63.67 [65.91 [68.14 [70.38 [72.62 [74.86
EL 56.98 |59.091(61.21 |63.32 [65.43 |67.54 |69.65 [71.77 [73.88 [75.99
FARMS 74.11 75.27 [76.43 [77.59 [78.75 [79.91 |81.07 [82.23 [83.39 [84.55
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The table belowpresents
Annual Measurable Objective®-Year Cohort Graduation Rate
Subject [Student Group 2011 2012 2013 [2014 2015 [2016 [2017 2018 2019 [2020

Grad. |All Students 84.57 |85.15[85.72[86.30186.88/87.46/88.04(88.62{89.20[89.78
American Indiarn78.01  [78.95(79.9080.84(81.78(82.73/83.6784.6285.56/86.50
Asian 94.53  94.56/94.58(94.6194.6394.66/94.69(94.71/94.74/94.77
African America77.86  [78.82(79.77/80.72/81.6782.62/83.58{84.53185.48/86.43
Hispanic/Latino(78.15  [79.09/80.02[80.96181.90/82.83/83.7784.70/85.64/86.58
Pacific Islander 95.12  |95.00/95.0095.00[95.00/95.00/95.00/95.00/95.00(95.00

White 89.65  89.94/90.24(90.54(90.84/91.13/91.4391.73(92.03/92.32
Two or more [94.73  [94.75/94.76/94.78/94.79194.81/94.82(94.84/94.85/94.87
Sp. Ed. 60.94 162.83[64.73(66.62/68.51[70.40(72.29[74.19(76.08(7/7.97
EL 66.64 [68.2169.79(71.37|72.94{74.52(76.09(77.6779.24{80.82
FARMS 80.24 |81.06/81.88/82.7083.5284.34/85.16/85.98(86.80/87.62

C. Progress in AchievingEnglish Language Proficiency

Maryland data mirrors research and national trends regarding students giriofiegency levels

progressing more rapidly than students at a higher proficiency level. The review of actual trend data for
Ma r y | aleidfdrreed the settingofthaSat e 6 s a mtbrin goal@anésnudl meagyirements of
interim progress

Theannwal measurements afterim progressare established through calculating the gap between the
current performance, which is 46 percent of ELs achieving English proficiency in 6 years, and 100
percent of ELs reaching this loitgrm goal. This is a gap of pércent. Theannual measurements of
interim progresss are based upon reducing the gap by half, which is 27 percent. With a baseline of 46
percent combined with an additional 27 percent to decrease the gap by half, therfirdlmeasurement

of interim progresss established at 73 percent. An increase of approximately 2 percent each year is
needed in order to decrease the gap by 27 percent and meet thertommal of 73 percent over 13 years
as shown in th&nnual Measurements dfiterim Praress table below.

Annual Measurements of Interim Progress

Year Targetin %
Baseline: 20147 46
20172018 48
20182019 50
20192020 52
20202021 54
2021-2022 56
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20222023 58
20232024 60
20242025 62
20252026 64
20262027 66
20272028 68
20282029 70
20292030 73
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Appendix B: General Education Provisions Act

OMB Control No. 1898005 (Exp. 03/31/2017)

NOTICE TO ALL APPLICANTS

The purpose of this enclosure is to inform you about
a rew provision in the Department of Education's
General Education Provisions Act (GEPA) that applies
to applicants for new grant awards under
Department programs. This provision is Section 427
of GEPA, enacted as part of the Improving America's
Schools Aobf 1994 (Public Law (P.L.) 1832).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new grant
awards under this programALL APPLICANTS FOR

to be taken to overcome these barriers need not be
lengthy; you may provide a clear and suact
description of how you plan to address those
barriers that are applicable to your circumstances.
In addition, the information may be provided in a
single narrative, or, if appropriate, may be discussed
in connection with related topics in the appltaa.

Section 427 is not intended to duplicate the
requirements of civil rights statutes, but rather to
ensure that, in designing their projects, applicants
for Federal funds address equity concerns that may

NEW AWARDS MUST INCLUDE INFORMATION IN affect the ability of certain potential benefaies to
THEIR APPLICATIONS TO ADDRESS THIS NEWy|ly participate in the project and to achieve to high

PROVISION IN ORDER TO RECEIVE FUNDING UNDERandards.

THIS PROGRAM.

(If this program is a Stat®rmula grant program, a
State needs to provide this description only for
projects or activities that it carries out with funds
reserved for Statdevel uses. In additig local
school districts or other eligible applicants that apply
to the State for funding need to provide this
description in their applications to the State for
funding. The State would be responsible for
ensuring that the school district or other locahtity
has submitted a sufficient section 427 statement as
described below.)

What Does This Provision Require?

Section 427 requires each applicant for funds (other
than an individual person) to include in its
application a description of the steps the digpnt
proposes to take to ensure equitable access to, and
participation in, its Federalgssisted program for
students, teachers, and other program beneficiaries
with special needs. This provision allows applicants
discretion in developing the requiredescription.
The statute highlights six types of barriers that can
impede equitable access or participation: gender,
race, national origin, color, disability, or age. Based
on local circumstances, you should determine
whether these or other barriers magrevent your
students, teachers, etc. from such access or
participation in, the Federalfunded project or
activity. The description in your application of steps

Consistent with program requirements
and its approved application, an applicant may use
the Federal funds awarded to it to eliminate barriers
it identifies.

What are Examples of éWv an Applicant Might
Satisfy the Requirement of This Provision?

The following examples may help illustrate how an
applicant may comply with Section 427.

(1) An applicant that proposes to carry out an
adult literacy project serving, among others,
adults wth limited English proficiency, might
describe in its application how it intends to
distribute a brochure about the proposed
project to such potential participants in their
native language.

(2) An applicant that proposes to develop
instructional materialdor classroom use might
describe how it will make the materials available
on audio tape or in braille for students who are
blind.

(3) An applicant that proposes to carry out a
model science program for secondary students
and is concerned that girls may bess likely
than boys to enroll in the course, might indicate
how it intends to conduct "outreach" efforts to
girls, to encourage their enroliment.
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(4) An applicant that proposes a project to
increase school safety might describe the special
efforts it will take to address concern of lesbian,
gay, bisexual, and transgender students, and
efforts to reach out to and involve the families
of LGBT students

We recognize that many applicants may already be
implementing effective steps to ensure equity of
access at participation in their grant programs, and
we appreciate your cooperation in responding to the
requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1995,

no persons are required t o respond to a collection

of information unless such collection displays a

valid OMB control number. Public reporting burden

for this collection of information is estimated to

average 1.5 hours per response, including time for

reviewing instructions, sear ching existing data
sources, gathering and maintaining the data needed,

and completing and reviewing the collection of
information.  The obligation to respond to this

collection is required to obtain or retain benefit

(Public Law 103 -382. Send comments reg arding the
burden estimate or any other aspect of this

collection of information, including suggestions

for reducing this burden, to the U.S. Department of

Education, 400 Maryland Ave., SW, Washington, DC
20210- 4537 or email ICDocketMgr@ed.gov and
reference the OMB Control Number 1894 - 0005.
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Appendix C: Protect Our Schools Act
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By Senator Zucker
Inroduced and read first dme: Fehruary 3, 2017
Azzipned to: Education. Health, snd Environmental Affairs

Commitiee Report: Favorahle with amendments
Senate acdon: Adopted with fleor amendmesants
Read eecond time: March 24 2017

CHAPTER

AN ACT concerning

Education - Accountability - Consolidated State Plan and Support and
Improvement Plans
(Protect Our Schools Act of 2017)

FOFR the purpose of requining & certain educational accountabilicy program to include at
lzast & certain number of school quality indicators; requining ooe of the school guality
indicators to be a ceriain school climate survey; authorizing ceriain school guality

indicators to include certain factors; probibiting ceriain school guality indicators
from being based on studsnt testing, subject o0 8 ceT{ain SXCEPTION; ik

weede Teguiring the State Bosrd of Edurston to estahlish 8 certain composite score
that provides for certsin differentisdon; requinine 8 cartsin cOmMpOEife soOre to
includs certain indicators snd incorporate s certain methodolosy. prohibiting s
certain total of scadsmic indicators from exceedins 5 cermfsin percentars of 3
COmMpOosite SCOrE; TEqUINnE 8 ¢srisin composite score to be calenlated in 3 certain
manner; prohibitine & certain composite score from being reportad in & certain
format: prohibitng certain indieators from beins weishted in & certain manner;
specifying that the fingl weirhts of certain indicators. subject to cermain provisions of

law, are determined by the State Board with certain stakehaolder input: requirine 5
certain academic indicator to be A certain messure: reguiring A county board of

education to develop and implement s Comprehensive Suppori and Improvement
Plan for cemain schools under certain circumetances; providing for the content and
requiremenis of 8 Comprehensive Support and Improvement Plan; requiring a
gchool to develop and implement a Teargeied Support and Improvement Flan for

EXPTANATION: CAPITALS INDICATE MATTER ADDED Ty EXISTING LAW.
[Brackess) indscare mamer deleted from exi=ting law.
LUnderfiming mdirates amendments to HWIL
ek indicates matter smicken from the bl by amendment or deleted from the law by

| (LT
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certain schools wnder cemain circumstianees; providing for the content and
requiremesnts of a Targeted Support and Improvemsnt Plan: reguiring ceriain
entitiss 1o approve, monitor, and annually review a cermain plan; requiring & plan to
be implemented in compliance with certain celleciive bargaining agresments;
requiring the Siate Depariment of Educaton o disinbute federal funds for the
implementaton of a cemain plan in & certain manner; requiring a couniy board. after
A CceTtain fime pericd, to comsult with & school to develop certain strategies under
CerTain circumetancss; suthonzing a rcertain plan to include a lensthening of the
school year, notwithsiandine certain laws, regulations. of STeCuiive ordels; TequiTing
the Depariment, afier & cerfain time period. to collaborste with & certain county
board in determiming the sppropriate inmtervention Eiratsgy wunder certain
circumstances, subject to certain imitations: specifyine that 8 certain decision of the
Department is final providing for the constructon of certain provisions of this Aet
and generally relating to education ascountahility plans.

BY repesling snd reenacting. with amendments,
Article — Education
Section T-203
Annotated Code of Maryland
(2014 REeplacement Volume and 2016 Supplement)

BY adding to
Article — Education
Gection T-203.4
Annotated Code of Maryland
(2014 REeplacement Volume and 2016 Supplement)

Preamhla

WHEREAS, All students in the State should have a fair, egual. and siznificant
opportanity to obtain & hich—guality education and resch, at & minimum, proficiency oo
challsnzing Siate academic achievement standards and State academic ssseccmenis; and

WHEREAS, The State shonld formms on closing the schisyement gaps between
high— and low—performing studenis and minoriiy and noominoricy studsnis; and

WHEREAS, Parents and students should hold schools, county bosrds of education,
and the State accomntable for improving the arademic achisvemeant of all stndents, and
idendfying and improving low—performing schools to provide a hish—gquality education;
now, therefore,

SECTION 1. BE IT ENACTED BY THE GEMNERAL ASSEMBLY OF MARYLAND,
That the Laws of Maryland read as follows:

Article - Education

203
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ia) (1) The State Board, the State Superintendent, each county board, and
gach public school shall implement a program of educaton accountability for the operation
and management of the public schools.

(2) ACONSOLIDATED STATE PLAN TO IMPROVE STUDENT OUTCOMES
SUBMITTED BY THE DEPARTMENT TO THE UNITED STATES DEPARTMENT OF
EnUucCATION UNDER THE FEDERAL ELEMENTARY AND SECONDARY EDUCATION ACT
SHALL COMPLY WITH THE REQUIREMENTS OF THIS SUBTITLE.

ib) 1) In this subsertion, “grade hand ss=sezment” means one assessment of
a middle schpol students Enowledze in 8 core acadsmic subject ares during gradss 6
through 3.

(21  The educaton accountability program shall includs the followine:

i1 The State Board and the State Supenintendsnt shall assist 2ach
county bosrd o establish educational zosls and objecdves that conform with statewide
educarional objectives for subject areas including reading, writing,| mathematics, science,
and social studies;

iil) With the assistance of its county beard, sach public school shall
Eurvey curreni siudent achievemsnt in reading, languaze, mathematics, scispee, sorial
etudiss. and other areas to assess its nesds;

(i) 1. The Stare Board and the State Supsrintendent shall
implement assessment programs in reading, language, mathematics, science. and social
gtudiss that include written responses;

2. The assessment prosram required in this subseetion shall:

A Provide information needed to improve public schools by
enhancing the lsarning sains of students and academic mastery of the skills and Enowledze
get forth in the State’s adopred curriculs or common sore curricula;

B. Inform the public anpually of the educstional progress
made at the school, local school system. and State levels: and

C. Provide timely feedback to schools and teachers for the
parposes of adaptines the instmuctional prosram apd making placement decisions for
studsnts; and

3. Beginning in the 20142015 school year, the following
assesements shall be implemented and adminiztered annusally:

A At the middle school lewel, a statewide, comprehensive,
grade band sssezsment prosram that measures the learning gains of sach public schoal
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student towards achisving mastery of the standards set forth in the common core curricula
or the State’s adopted curmicula for the core comient arsas of readine, language,
mathemates, science, and social studiss: and

E. At the high school lewsl, a statewide, standardized
end—of—course assezzment that 15 alizned with and that measurss sach public school
etudent’s skills and Enowledgs of the State’s adopied curricula for the core content sreas of
reading, languare, mathemaries, seience. and social studiss;

(iv) Each public school shall establish as the basis for its assesement
of its needs, project zoals and ohjectives that are in kseping with the goals and objectves
established by its county bosrd and the State Board:

(vl  With the assistance of its county board the Siate Board, and the
Gtate Superintendent, each public school shall develop programs 1o meest its nesds on the
bagiz of the priorities it Ests;

(vi] Ewaluatdon programs shall be developed ar the same dme o
determineg if the goals and objectives are heing met: and

(vii) A reevaluationm of programs, goals, and objecrives shall he
undertaken regularly.

= R 1 After the 2014-2015 school year, the State Board shall determins
whether the assessments at the middle school apd high school levels required under
parazraph (2Wiii)3 of this subsaction adsquately measurs the skills and knowladge set forth
in the State’s adopted curricula for the core comtent arsas of reading, lamguage,
mathemares, ecience, and social smdiss.

(] I the State Bosrd makes a determination undsr subparagraph
ii) of this psragraph that an assessment does not adequatzly measure the skills and
knowladge st forth in the State’s adopted curricula for a core content area, the Depariment
ehall develop & Srate—sperific Assessment in that core content area to be implemsented in
the 20152019 school year.

ict (1) National standardized testing may not be the only measurs for
evaluating educadonal accountability.

(2} (1) AN EDUCATIONAL ACCOUNTABILITY PROGEAM SHALL

INCLUDE AT LEAST THREE SCHOOL QUALITY INDICATOERS THAT MEASURE THE
COMPARATIVE OFPORTUNITIES PFROVIDED TO STUDENTS OR THE LEVEL OF

STUDENT SUCCESS IN FUBLIC SCHO LS.

(1. ONE OF THE SCHOOL QUALITY INDICATORS UNDER
SUBPARAGRAPH (1) OF THIS PARAGRAPH SHALL BE SCHOOL CLIMATE SURVEYS.
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. THE SCHOOL CLIMATE SURVEYS SHALL INCLUDE AT
LEAST ONE SR—ahE—gtiariness QUESTION TO EDUCATORS REGARDING THE
B . K g - 1 -|~‘- e

&8 0)  Sesess OTHER SCHOOL QUALITY INDICATORS MAY
INCLLUTYE:

o
e 1. CLASS SIZE:
B 2. CASE LOAD:

'c'l'& EEIIHHI Pl T e o s e b :::EI‘I- e e R R
et SR AT at N RO R mrc Pa At SR T 12 o 0 B PPaY TLa ot o s s e R AL T H te el St i e r et R TR

e 3. DPFPORTUNITIES St i i b

E e o pe L sl LTy

E m-ﬂrh'wrrr_" Ty ERIET T Lz i"'-lm L noTy
TrceLoetEnucation Procnisie ass

B Ry FOR:

ADVANCED PLACEMENT COURSES AND
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C. DuUAL ENROLLMENT;

& 4. CHREONIC ABSENTEEISM;

i b X T o -
CERTIFICATION.

B e e e e e e
Bl el THE SCHOOL QUALITY INDICATORS USED IN SUBPARAGRAPH (1)
OF THIS PARAGRAPH MAY NOT BE BASED ON STUDENT TESTING.

a3 1L : —ANR—Y
I ., - - - . THE STATE BOARD

SHALL ESTABRLISH A COMPOSITE SCORE THAT PROVIDES FOE MEANINGFUL
DIFFERENTIATION OF SCHOLSE UNDER THE SCHOOL ACCOUNTABILITY SYSTEM.

2. THE COMPOSITE _SCORE  ESTABLISHED UNDER
SUBSUBPARAGRAPH 1 OF THIS SUBPARAGRAPH SHALL:

A INCLUDE BOTH ACADEMIC AND SCHOOL QUALITY

INDICATORS: A

: = = - = TR = -

C. BE REFORTED IN A MANNER THAT STATES FOR EACH

SOORE THE INDIVIDUAL INDICATOR SCORE THAT IS USED T CALCULATE THE
COMPOSITE SCORE FOR EACH SCHOOL.

2. THE COMBINED TOTAL OF THE ACADEMIC
INDICATORS MAY HOT EXCEED s 5% OF THE COMPOSITE SCORE.,

4. THE COMPOSITE SO0 RE:
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A SHALL BE CALCULATED NUMERICALLY IN A
PERCENTILE FORM;: AN

B. May NOT BE REPORTED USING A LETTER GRADE

MODEL.
B, NOACADEMIC INDICATOR MAY BE WEIGHTED AS LESS
|5 NO SCHOOL QUALITY INDICATOR DESCRIBED UNDER

SURSECTION (CH2) OF THIS SECTION MAY BE WEIGHTED AS LESS THAN 10% OF THE
TOTAL AMOUNT OF THE COMPOSITE SCORE.

T SUBJECT T THIS n o mtx man s it a ]
SURFARAGRAPH. THE FINAL WEIGHTS OF THE ACADEMIC AND SCHOOL QUALITY
INDICATORS SHALL BE DETERMINED BY THE STATE BOARD. WITH STAKEHOLDER
INPLUT.

(vi) OF THE ACADEMIC INDICATORS ESTABLISHED BY THE
STATE BOARD UNDER SUBPARAGRAPH (V) OF THIS PARAGRAFH, ONE SHALL RE
ACCESS TO OR CREIMT POR COMPLETION OF A WELL-ROUNDED CUORRICULUM THAT
I5 INDICATIVE OF ON-TRACK PROGREESS AT HEY TRANSITION POINTS WITHIN
ELEMENTARY AND SECONDARY EDUCATICNN.

(d) The Department shall assist each county board fo establish an educadon
arcountability program by providing:

1y Guidelines for development and implementation of the program by the
county boards; and

{2y  Assistance snd coordination where it i needed and requested by the
county boards.

gl (1) The Deparmment chall survey 8 statewids, representative sampls of
public schools and public school teachers annually 0 measure;

(1 The amount of insiTuctons]l time spent on social siudies and
Erience insmuction in elementary schools;

(i} The svailability and use of appropriate instractional respurces
and teaching technolosy in social studies and science classrpoms;

(1] The availability and use of appropriate professional development
for social studies and srience teachers; and
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