Two Day Evaluation
Training

Maryland Department of Education

TRAINING MANUAL




Purpose:

The purpose of the training manual (guide) is to provide a document for trainers to internalize
and utilize as they deliver the presentation. This document should be used as a tool and a
resource, but each trainer should adapt the suggested talking points, grouping strategies, etc.
to best meet the needs of each unique group. This guide is not intended to be a script or to be
read verbatim.

Components:

The training manual is directly aligned to the presentation with information and suggestions for
each slide consisting of the following components:

Time: Each slide has a recommended time suggestion interdependent on other slide time
suggestions. For example, if a trainer spends five additional minutes on one specific slide
(above the recommendation), the trainer will need to cut subsequent slides by five minutes to
avoid running over the daily time allotted for the training. Note: The trainer manual suggests
participant breaks, time for lunch, and daily ending times based on logical transitions within the
curriculum.

Purpose: Each slide has a distinct purpose in the sequence of events for the training. This
purpose has been articulated for each slide so that the presenter understands the rationale
behind the design. Understanding the purpose will better enable a facilitator to adapt and
deliver the training in the best way for all.

Key Ideas: When there are key messages or content that participants should be internalizing,
these have been provided here so that the facilitator is better able to underscore and stress
them.

How to Facilitate: All slides have suggestions on how to facilitate learning and engagement,
which include possible talking points, grouping/discussion/engagement strategies, and/or
possible questions to ask participants. This guidance contains information and context outside
of the slides. Again, suggested talking points are not intended to be used verbatim, but rather
read, internalized and paraphrased by trainers. In addition, suggested questions are not
intended to be all-inclusive and trainers should add or remove questions based on their unique
group of participants. Finally, this section may also contain the trainer’s metacognition or
“lessons learned” in presenting this slide, aspects that may create confusion among
participants, or questions a trainer is likely to receive from participants.



List of Engagement/Grouping Protocols

Below, a list of engagement/grouping protocols is provided for convenience. Some of these are
referenced in the training manual. Others are provided as possible alternatives. While a brief
description is provided on each protocol, the name of the protocol has been hyperlinked to a
website with additional information and/or resources to help in using the protocol.

Name of Protocol

Brief Description of Protocol

Turn and Talk

A structure to have participants briefly discuss their ideas with one
partner. This structure allows for a facilitator to efficiently embed
discussion in a session.

Placemat Consensus

A structure that helps a group reach consensus around a decision
or a key idea; it pushes participants to get all ideas on the table
first and seeing commonalities instead of prematurely reacting to
differing views.

Stand Up Hand Up Pair

Up (SuHuPu)

A structure that helps participants mix and mingle and share and
collect various views or ideas from multiple participants.

Chalk Talk

A structure that promotes silent reflection and writing versus
talking; it asks for participants to react (in writing) to posted ideas,
and it allows for various participants from around the room to see
and share ideas with/from people they may not have worked with
yet.

Stay and Stray

Similar to a chalk talk, this structure is intended to have people
across the room see and respond to others ideas, except talking is
the way participants will communicate. As the name indicates, a
group member is required to stay by the group’s work while
others stray to view and react to others’ work.

Gallery Walk This too is a structure similar to Stay and Stray. A gallery walk has
participants walk around the room to different “stations” in order
to either read different content or different views from other
participants and respond/reflect.

1-2-4-All This structure helps to go through a structured process of refining

one’s ideas and thinking before engaging in a whole group
discussion. Rather than immediately talking in a group of 4+, this
strategy asks for participants to individually reflect, reflect with a
partner, and then share refined ideas with a group of 4 followed
by the room.

Conversation Café

This structure promotes listening prior to discussion. It allows for
certain team members to share their ideas without being
interrupted, and then the group engages in a discussion drawing
upon these initial ideas.



http://teachlikeachampion.com/blog/video-review-getting-the-most-out-of-the-turn-and-talk/
http://teach.oetc.org/node/10623
http://syh.sweetwaterschools.org/files/2013/10/KAGAN-STRATEGIES.pdf
http://syh.sweetwaterschools.org/files/2013/10/KAGAN-STRATEGIES.pdf
http://www.nsrfharmony.org/system/files/protocols/chalk_talk_0.pdf
https://www.originsonline.org/educator-help/stay-and-stray-0
https://www.facinghistory.org/resource-library/teaching-strategies/gallery-walk
http://www.liberatingstructures.com/1-1-2-4-all/
http://www.liberatingstructures.com/17-conversation-cafe/

Hot Potato Pass

This structure allows time for individual reflection on a question or
thought posed to each team member. Each team member records
h/her individual response on a sheet of paper and then the paper
is passed to the next team member to build upon.

Shake and Share

A structure that allows participants to circulate and then
analyze/interpret a question, term, or item and share responses.

Triple T-Chart

This structure guides participants to focus on teacher actions
(say/do), student actions (say/do) and the impact those actions
have on student learning.

Talking Chips Each participant is provided with one or two “chips”. In order to
participate in the discussion, the participant must toss a chip to
the center of the table. Once all chips are used the participant may
not add to the discussion until all other participants have used
their chips. The utilization of talking chips ensures that all
participants have an opportunity to think, process, and contribute
to the discussion.

Stop-n-Go A structure that allows participants to reflect on their current

learning. This will provide the facilitator with an assessment of the
participants’ current level of understanding.

Picture is Worth 100

Words

Participants reflect on a picture related to the learning topic and
their current level of understanding of that topic. A mixer-type
strategy is then employed to facilitate conversations with other
participants. Each participant is then allowed an opportunity to
process and build on their current knowledge base. The facilitator
can then clarify any misunderstandings.

4 Corners

A structure that allows participants an opportunity to collectively
engage in answering a question, solving a problem, or reflecting
on an understanding of content.

Trust Matrix

A structure that allows participants to share ideas. It provides the
facilitator an opportunity to circulate and assess participant
understanding. (Version of GoGoMo)

Pair Square Share

With this structure participants are partnered and then asked to
collaboratively answer a question or solve a problem. Partner
groups then pair with another partner group to share their
solutions and/or answers.

Silent Graffiti

This is a collaborative learning strategy which provides participants
with the opportunity to respond to a question, topic/concept,
reading, video and/or other medium. Participants engage in a silent
discussion with their peers by responding to other participants’
written responses.

Turn Out

This structure is a version of Turn and Talk. Participants turn their
chairs away from their tables to briefly discuss their ideas with a



https://teaching-strategies.wikispaces.com/Hot+Potato
http://www.esc5.k12.in.us/index.php/inside-wvec/documents-and-forms/instructional-strategies/840-lead4ward-instructional-strategies-list/file
http://swmcdn.com/site_0156/UnionProfessionalDevelopment_112712.pdf
http://www.esc5.k12.in.us/index.php/inside-wvec/documents-and-forms/instructional-strategies/840-lead4ward-instructional-strategies-list/file
http://www.esc5.k12.in.us/index.php/inside-wvec/documents-and-forms/instructional-strategies/840-lead4ward-instructional-strategies-list/file
http://www.esc5.k12.in.us/index.php/inside-wvec/documents-and-forms/instructional-strategies/840-lead4ward-instructional-strategies-list/file
http://www.esc5.k12.in.us/index.php/inside-wvec/documents-and-forms/instructional-strategies/840-lead4ward-instructional-strategies-list/file
https://www.oregon.gov/ode/students-and-family/OregonDiploma/Documents/give.one.get.one.activity.pdf
http://www.esc5.k12.in.us/index.php/inside-wvec/documents-and-forms/instructional-strategies/840-lead4ward-instructional-strategies-list/file
http://www.explorecuriocity.org/Portals/2/EducatorResources/Silent%20Discussion-Graffitti%20Strategy.pdf
http://teachlikeachampion.com/blog/video-review-getting-the-most-out-of-the-turn-and-talk/

new partner from a nearby table. This structure allows for a
facilitator to efficiently embed discussion in a session.

Popcorn/Check Off and
Add

This structure encourages participants to popcorn out their
individual responses while listening participants check off any
similar response that they may have had. Additionally, participants
add or build onto their own response based on what is shared by
others.

Give One Get One Move

on

Participants are presented with a prompt or question and asked to
respond. With guidance from the facilitator they then move about
the room, find a partner, and share one of their responses to the
guestion or prompt. This structure provides participants with the
opportunity to hear multiple perspectives.

3-2-1 Reflection

This structure is a quick reflective activity that encourages
participants to reflect on a recent learning experience and
organize their thoughts to identify areas of confusion or
concern.

Vote

Participants will respond to a question or prompt by holding up
color-coded cards. This structure provides the facilitator with a
quick assessment of participants understanding

Musical Mix-Freeze

Participants move to the music. When the music stops, the
participants freeze and partner with the nearest person. The
facilitator poses a question, problem, or prompt. Participants are
asked to discuss.

Stop and Jot

This quick processing activity gives participants the opportunity to
respond to a question or prompt in writing. It allows participants
an opportunity to reflect and process new learning.

Continuum Reflection

This structure provides participants with an opportunity to reflect
on where they are in their learning as it relates to a particular
topic. Participants place themselves on the continuum and then
discuss with other on that same location on the continuum why
they have placed themselves there. This structure provides the
facilitator with an opportunity to assess current understanding
and/or misconceptions.

What/So What/Now This structure allows groups to reflect on a shared experience in a

What way that builds understanding and spurs coordinated action while
avoiding unproductive conflict.

Hot and Cold A structure that allows participants to reflect on their

understanding of a particular concept or content.



http://cooperativelearningstrategies.pbworks.com/w/page/28234472/Popcorn%20Share
http://cooperativelearningstrategies.pbworks.com/w/page/28234472/Popcorn%20Share
https://www.oregon.gov/ode/students-and-family/OregonDiploma/Documents/give.one.get.one.activity.pdf
https://www.oregon.gov/ode/students-and-family/OregonDiploma/Documents/give.one.get.one.activity.pdf
https://www.unthsc.edu/center-for-innovative-learning/3-2-1-reflection-technique/
http://www.esc5.k12.in.us/index.php/inside-wvec/documents-and-forms/instructional-strategies/840-lead4ward-instructional-strategies-list/file
http://www.theteachertoolkit.com/index.php/tool/stop-and-jot
https://teaching-strategies.wikispaces.com/Continuum
http://www.liberatingstructures.com/9-what-so-what-now-what-w/
http://www.esc5.k12.in.us/index.php/inside-wvec/documents-and-forms/instructional-strategies/840-lead4ward-instructional-strategies-list/file




Expectations & Logigics

EXFECTATIONS

Participate actively
Honor time limits
Be open to newideas

+ Trust the process
Keep techno-digractionsto a minimum
Leave the space better than we found it

Lil@ =

SIS EGE  2-3 min
Time

Establish the expectations of the training
[GALIESY Setting group and individual norms and expectations
Trainer should Review expectations.

Ask group if they can agree to these or would like to add/change anything

Review icon
e Restroom locations
e Approximate time you’ll break for lunch and breaks
e Their participant packets should have everything they’ll need throughout
the training

How to
e There’s a parking lot posted in the room for questions (Post a parking lot.)

Facilitate

Point out the page number icon in the bottom right of the slide. If there is a page
in the packet that corresponds to what it displayed on the slide, you’ll see an icon
like this to let you know.

Additional Notes
» Potential talking point: “We are excited to be here with you today. This is
an active training based around what you do and the needs in your school.
We will have breaks. This is a professional atmosphere.”




« Trainers should always doublecheck that page number icons align to the
correct pages of the packet!

Roadmap: Where are we going?

Over the course of our time
together, we will examine:

» How canwe impact sudent outcomes
through effective evduationsin our
date? What will thet look and sound
like?

» What sructures need to be
egablished in order to support
effective evauations for teachers and
sudentsto be successful?

IEECHEGE 2-3 min
Time

Directly connect this training to student outcomes for relevance.

[GALEESN  Student outcomes; structures
Trainer may use a Turn and Talk protocol.

LOVAGES Trainer may say “We want to anchor on student learning/outcomes/actions. Then
e we work backward as to the teacher skills aligned to those student skills.”




Our work together

Calibrating on Identifying Effective

Applica_ttion of Instructional Practices
Observation Tool

Collecting Unbiased _ _
Bidence Linked to Hfective Instructional

Sudent Outcomes Actionable Feedback

SEEEHEGN 1-2 min
Time

Over of the 2-day Training
Calibration; collecting evidence; bias; actionable feedback

Preview the sections of the training.

Trainer may say “You will be discussing identifying effective instruction” and
“collecting unbiased evidence” over the course of the 2 days, but you’ll first be
defining it and reviewing how to collect unbiased evidence before moving on to

How'to day 2 when you’ll be calibrating and planning effective feedback/coaching.

Facilitate

Trainer may ask how these sections of the training are connected in order to
explicitly identify “through lines” in the training.




Outcomes

Day 1: By the end of this meeting,
particpantswill have. ..

* Qreated their “why” for improving their «ill at giving

actionable feedback to improwve teacher practice
Discussed the importance of trust and itsimpact on
improving teacher practice

Connected critical attributes relating to instruction,
student learning objectives, and dassroom
environment to the improvement of teacher practice

SEEEHEGN  2-3 min
Time

Establish the specific outcomes of the training
(GALEER The Why; trust; critical attributes of instruction, SLOs, and environment.

How to Review expectations for the day and how these objectives will help us reach our
Facilitate

overarching goals



Agenda

Establish the ” Why'
Discusstrust asafactor
Analyze current practices

Examine ingructional best practices

Link sudent learning to adear
evauation system

Review the 9.O process

SILLEN GOl 1-2 min
Time

Preview Day 1 for the participants

NGALEES N/A

e Set the big picture overview for the structure of today’s learning
e Review agenda for the day

Additional Notes
Give participants an idea of when lunch will be (in case they need that break for
planning purposes).

How to
= WNEEE  Make sure to highlight that we are focusing not only on CONTENT but also the
PROCESS!

There will be several stop and think questions embedded throughout the 2-day
training to not only reflect on what we’re learning but also how and why it’s
being presented as it is.




SEEEHEGN  2-3 min
Time

Establish the ‘how’ and ‘why’ focus on this training as a “Train the Trainer”
[GALEERY What; Why; How; Metacognition

How to

Facilitate

Discuss: Even though an objective of this training is not using facilitative
strategies- this is a train the trainer model. We’re going to spend some time
reflecting on what we’re doing and why in order to A) learn content and B)
address the process. At times, trainers may model their own metacognition
aligned to the ‘how’ and ‘why.’

Additional Notes:

Trainer may say “Over the next two days, we will be analyzing not only the
content/information being presented, but also HOW it’s being presented and
WHY (the process):

1) What am |, as a presenter, doing to deliver content to you, as adult learners?
2) Why did I incorporate this structure/formative assessment/question?

3) How does this impact learning/future planning/implementation?

4) How can we take this back to districts/why might it be important to
communicate this to individuals in your districts?

(3 basic step out questions: What did I do? Why did | do it? How will it impact
learning/implementation?)



Defining Hfective Ractice

In order to create the conditionsfor
improved teaching, one must first define
it. Without such a definition of good
practice, educators are, in effed,

wandering in a snamp.

Charlotte Danielson

3 Insight

IEEEHEGN 1 min for quote; 35 min total for “Establishing the Why” section
Time

Setting the Why with regard to a common understanding of effective teaching.
| GALEEY  Effective Practice; Calibration; Backward Design

Trainer may ask participants to read the slide and turn to a shoulder partner to
How to : . . .
Facilitate restate the idea in their own words. The trainer may take several volunteers to

share for the whole group.




Setting the WHY

How great leaders inspire action

>

IEHELR 10 min (5min version- https://www.youtube.com/watch?v=IPYeCltXpxw)
Time

The Why

The importance of beginning with Why (before How and What)

How to

Facilitate

Before showing the 5 minute Simon Sinek video, the trainer may ask participants
to think about how this can connect to their work as evaluators with teachers. The
trainer should expect to hear the following and prompt the following connections
if not shared by participants:

e Common language, terms - what we value in the learning process; set
ideals

e Common perspective of what we want from student action.

e Impactful coaching conversations. Cite data from Harvard and Brown
showing the type of professional development with the highest impact
on student achievement is 1 on 1 instructional coaching.

e Coaching conversation impact instruction and student achievement

e Positive impact on instruction and student achievement



Sart with
the WHY

IEEESELR 25 min for the rest of this section
Time

The Why
The Why

Facilitated Conversations

Howto Notes: We’ll develop our collective why/how/what for supporting adult learning

through effective evaluations and actionable feedback

Facilitate




The WHY
Impacting Teacher Ractices

* What do we value in adult learming?

* What kind of results do we expect fromthe
feedback we provide to teachers?

EEHEGN 10 minutes
Time
llustrate impact of Why on teacher practices
The Why; Adult Learning; Feedback
Develop a chart of why/how/what-
Debrief each question (Actual hot potato pass to music. When music stops,

answer the question; repeat. The trainer will repeat based on time.)
LTAGEN  Capture it collectively

Facilitate

Key Takeaway Question: What is our big “why” as a collective? (chart responses
and debrief in whole group).




The HOW

How do we ensure second-
order (lasting) change??

« How do we currently provide support and
feedback to our teachers?

» How can the incorporation of reflective
structures improve adult learner outcomes?

SIEEH LR 5 minutes
Time

Moving from the Why to the How
The How aligned to how we support teachers

Debrief each question- (Stand-up, Hand-up, Pair-up or “SuHuPu”)
Capture it collectively
How to
Fal e Key Takeaway Question: What is our big how?
Debrief in whole group.




The WHAT
Sudent Impact

* WWhat do you notice about where we are and

where we want to go?

* How can you, asingructional leaders,
support/model thislearning process?

* WWhat will this mean for sudent learning?

EEHEGN 10 minutes
Time
Moving from the How to the What

[GALEESY The What aligned to teacher support and student learning

Trainer may use Talking Chips to answer each question

Capture it collectively

Key Takeaway Question: What are our big “whats”? (chart it and debrief as a
group).

How to

Facilitate




1-2-4-All

* Howwill our identification of our “why’ guide
our work?

* \What opportunities do YOU see for making

progress on this chalenge?

SIEEHEGN 15 min total for reflection on why we should “Establish the Why;” 12min
Time
Reflection and application
The Why, How, and What related to participants’ roles in schools.
Trainer may use a 1-2-4-All grouping structure

Trainer should provide individual think time - silent self-reflection by individuals
on a shared challenge, framed as a question: 1min.

Share thoughts with partner, generate ideas in pairs (building on ideas from self-

How to reflection): 2 min

Facilitate

Table group debrief, share and develop ideas from your pair into foursomes
(notice similarities and differences): 4 min

Whole group debrief. Trainer may ask “what is one idea that stood out in our
conversation? Each group shares one important idea with all: 5 min.




Sop & Reflect

Howwould the partidpants
in your schoolsand
throughout your community
benefit fromtaking the time
to patiapate in this process
(Versusreceiving this
informetion)?

What dowe needtodoto
communicate the red

behind =~ y,
g\u/épt,olatsieon syster?]P @‘@

EEEHEGE 3 min
Time
Participant Reflection

The Why; application

Trainer may ask the following question (as whole group): Why have we
completed the activities that we have?

During debrief, ensure the following point is communicated identification of why
allows us to anchor our learning and the 1-2-4-all allows participants to set
purpose for their learning---- helping the facilitator to become the facilitator of

How to .
learning rather than “sage on stage”

Facilitate

Label that these questions are designed to help participants reflect on (and
subsequently apply) the process being used to provide training for adult learners
(which should then be labeled in order to transfer to classroom instruction which
will therefore impact student learning)




The focusis on the SFUDENT

IEEH LR 20 min for this through the “Trust as a Factor” section (until the break)
Time

(GPLEESY  Student-focused

Trainer may say “Ultimately, the power of this information is not about what we
learn throughout the course of this training, the ultimate goal is for you to share
this information so that a) teacher practices continually improve and, most
importantly, b) student outcomes increase!”

How to

Facilitate




ne “Why”” of Our Work

> If sudents are going to acquire the
Maryland college and career-ready
standards needed for post-secondary and
career 9UCCeEss. . .

> then teachers must have time and
autonomy to work on implementing
effective teaching practices. ..

> and the school must define effective
teaching that supports college and
career leaming. ..

SEEEHEGN  2-3 min
Time

Align the Why directly to teachers and students
The Why; Autonomy, Effective Teaching

Trainer may unpack this slide with a turn and talk with the following question:
“What do you notice about what’s on the slide and the order of it?” (turn and talk)

Trainer may say “We want to anchor on student learning/outcomes/actions, then
work backward as to the teacher skills aligned to those student skills. The focus is
not on getting teachers to do things one way/showing them the right way- the
focus is on measuring HOW what we’re doing is impacting student learning.”

How to
FIEHEEN “Teacher action is not about people doing it the same way -- it’s how adults apply
their learning to support students. No two teachers are same; there are many adult
learning strategies to support engaged learning.”

“Student-centered; strategic (backwards design) starting with the end in mind; it’s
not about fixing teachers but rather about helping them move to the next level of
instruction.”




“Having

(85th percentile)

would overcome the average
achievement deficit between low-
iIncome kids (those on free or reduced-price

lunch) and others.”
- Eric Hanushek, Teacher Quality, 2002

3 Insight

SIEEH LR 2 minutes
Time

Critical importance of effective teaching on student outcomes.
|GALEES Instruction is directly related to student achievement

Trainer may start the debrief by asking what the quote/research above conveys to
them professionally and personally. (Group debrief)

Trainer may say “This quote summarizes WHY we do what we do. There is a
tremendous opportunity to forever change the trajectory of the lives of our

LTAGEN  students by ensuring every teacher is a great one. This is especially important for
FIEHEE me as an educator but also as a parent/family member.”

We all want the best for our children and students, and | believe we have the
capacity to provide the very best for our students by ensuring great teachers in
every classroom and great leaders in every school.




Rriorities of Feedback and
Bv/duation Systens

Place Student Learning at the Center

Promote Growth and Development
Recognize Excellence
Set a High Bar for Success

Streamline Expectations for Improvement

We want to ensure that each student
is taught by an effective educator, in schools and
districts led by effective leaders.

EEHEGE 5 min
Time

lllustrate a systemic alignment focused on student achievement.
[ GALEESY Design of Feedback and Evaluation Systems

How to

Facilitate

Trainer may introduce this slide by reading the five points to participants and
then saying “A picture worth 1,000 words (lead4ward app). Please create a visual
representation and explain how your image answers the following question:

e What resonates with you/stands out in relation to evaluation/feedback?
(Expect to hear: no number; about growth and reflection as it relates to
student learning)

e \What can students do to identify good practices; common understanding
of good practices? (Expect to hear: Setting goals- calibration; ways to
measure, etc.)



So what do we need to do?

S e

SIS EGN  <Imin — Transition Slide
Time

N/A
N/A

How to Trainer may ask the following question: “In order for observations/conversations
Facilitate

around instruction (feedback) to be well-received, what has to be in place first?”



It’s all about that trust!

¥

Q 0O
o O

NV,

3 Insight

EHEGN  <1min — Transition Slide
Time

Establishing the Purpose of Trust

(GVALEEI Trust

How to

Facilitate

Trainer may ask “How do you define and operationalize ‘trust’ in the setting of
evaluation?’

Trainer can ask the participants to turn and talk on this point for 1 minute and if
time allows the trainer can ask for participants to popcorn out (call out) answers
that they found that would be valuable to share for the whole group.



Trudst as a Factor

« What role doestrug play in supporting
teachersto improve thelr practice?

SUEEESEGN 3 minutes
Time

Establishing the role trust plays in supporting teachers to improve their practice

|GALESY Trust related to teacher support

The trainer may use “talking chips” as a way to ensure all equitable airtime for all
LTAGEE  participants for this question.

Facilitate




Trust Matrix

« \WWhat isimportant about creating trust?
 WWhat erodestrus?
« How cantrugt be developed with faculty

in the building?

* How can trud be repared whenit is
eroded?

SIS EGE 10 minutes
Time

Self-reflection for trust in buildings

[GVAGEET Trust

For the Trust Matrix, the trainer may divide into groups of 6-8 participants.

See Participant’s Guide for sample matrix. On left of sheet, put names of

participants; at the top of matrix, write questions; then bullet their thoughts on
How to QW)

Facilitate

Depending on time, trainer may have each group share their responses to
questions using the “rule of no repeat” (If another give has given a similar
response, skip to your next response.)




Walking the line between evaluator and coach

SIEEEHEGN 2 minutes
Time

Delineating between an evaluator and coach

Coaching

Trainer may ask, “How do you create trust when walking the line between
evaluator and coach?

LCTELES  Consider the athletic analogy of coach vs. referee and need to understand both
=1 EEN roles and how the coach supports (through a combination of coaching and
evaluation) the player but the referee only imposes the rules of the game.




Break —10 minutes

'—
| P

10 min
Time

N/A

N/A

How to RL\/ZA
Facilitate



Current Feedback Practices;

Suggested
Time

How to

Facilitate

Current Practices Section Suggested Time: 40 min
This activity suggested time: 10-12 min

Self-reflection on current feedback practices
Instructional Feedback

As a team, develop a graffiti wall for Facilitated conversations about current
teacher feedback processes — what is going well and what needs improvement?
(3-6Min)

Silent Graffiti on chart paper with diagonal line separating the plusses and the
deltas

Whole groups share out and debrief (5-7min)



Formal vs Inforna Observations

 \What isthe difference between informal
veraus forma observations?

 \What isthe role of the...

. Princpa?
- Ingructiona coach?
 \What will feedback look/sound like?

SIEEHEGN  10min
Time
To delineate the difference between formal and informal observations.
Observation types and what they look like in the implementation

Facilitation Strategy: “turn out” Turn chair out to talk to another table member-
discuss.
e Connect to plusses and deltas for what’s going well and what needs to be
improved

e Need more than one and done; need more consistent and lasting
feedback
o Informal walk-through tool
m Informals are done with a purpose looking at very specific
things
How to m Use walkthrough tools: MSDE will share
Facilitate m Purpose and goal
m Provide follow-up and feedback
o Distinguishing role of principal and coach
m Coach is non-evaluative
m Instructional leader and evaluator
m Role is instruction is occurring well
o What is actionable feedback when doing informal vs. formal
m Formal — 2 formal evaluations cannot bring informal up to
the formal evaluations
m  Modify feedback after




- m Weave a video in to informally evaluate (?)

At least two Multiple observations
observetions required per year

per year Provides aglance at
Scheduled ateacher'sdaily

Flanned pre- and practice
post-conferences Can be announced or

Follow up is provided unannounced
Follow up is provided

Robert Marzano, Informal Observations: It’s Not a Gotcha Tactic, 2012

SUEEESEGN 3 minutes
Time

Elements of Formal and Informal Observations
({GPLEESY Formal and Informal Observations

Trainer may say “Teachers are not caught off guard- always feedback, always a
clear purpose

Connect to plusses and deltas for what’s going well and what needs to be
improved

GLVALES  Need more than one and done; need more consistent and lasting feedback

Facilitate

Informal walk-through tool
e Informals are done with a purpose looking at very specific things
e Use walkthrough tools: MSDE will share
e Purpose and goal
e Provide follow-up and feedback




It’s a matter of:

- Adult learning theory; theory of change
*  Working together is more powerful than working alone

* Adultsdon’t incorporate new ways of doing their work without
feedback and coaching

- Getting to scale with any ggnificant change

+ Getting improvement to “stick” over alarge number of classrooms

- Coherence of change and improvement

*  Reduce variation from classroom to classroom and school to school

SUEEESEGE 3 minutes
Time
Overview of the purpose of evaluation/observation

Theory of change

Ask participants to take a moment to read the slide and think about the
connection to the previous discussion and what resonates with them. After a few
moments, ask participants to turn and talk to a neighbor. Explain that you will be
LTELGES  asking participants to share what their partner said. Allow a 1-2 minutes for
I [iEr  conversation. As participants are talking circulate and listen for connections to
how observations both formal and informal can be used to provide teachers with
feedback to support improvement in instruction. Paraphrase what you hear for the
group.




Four Corners

When it comesto cooking, | amona. . .

Dirt Trail (little comfort)

Gravel Road (some confort)

Paved Rpad (alot of comfort)

Highway (I got thid)

Suggested EEIully
Time

To get participants moving and break the ice.
Kev Ideas Discern comfort level of participants with something relatable to connect this to
v their comfort level and ability to provide feedback.
Trainer should Introduce as an ice breaker. You should move through this intro to
4 Corners very quickly.

PURPOSE: Ice breaker — introduces the 4 terms dirt trail, gravel, etc.- This is
setting up the room for the conversation around common core. Remind

LTAGES  participants that any road they are on is right where they should be.
Facilitate
PROCESS-Ask participants to go to a corner of the room that best matches their
comfort level with cooking. Explain the four different levels. While they are in
their groups, they should discuss and chart why they put themselves in that
particular corner, and what it would take to move to the next road. Remind
participants to set up their poster like the model on the slide. For this part of the




activity, they will only fill out the top two quadrants. For the next question,
they will out the bottom two quadrants.

Ask one or two participants to share out from each corner
KEY MESSAGE/TALKING POINTS: There is a wide array of where we all
are. You are right where you need to be based on your experience.

Four Corners

When it comes to providing feedback on effective instruction, lamona.. . .

1. Dirt Trail (little comfort)
2. Gravel Road (some comfort)

3. Paved Road (alot of confort)

4. Highway (I got thidl)

Debrief Quedtions.
Why did you put yourself inthat corner?
do you need to do get yourself to a higher road?

If you are aready on the Highway, what do you need to do to
continue on the highway?

SEEEHEGN  10min
Time

To assess the participants comfort level with providing feedback
[GALEESY Providing feedback on effective instruction
Trainer should label why we used this here and now-- as a pre-assessment

PURPOSE: Gets participants thinking about their own work thus far. Gives
facilitator a base line of knowledge for the group.

PROCESS: Ask participants to go to a corner of the room that best matches their
comfort level with evaluation. Explain the four different levels. While they are in
their corners, they should discuss and chart 1.why they put themselves in that
particular corner, and 2. what it would take to move to the next road.

How to

Facilitate

Ask for brief share outs from participants. You may only want to take debrief
from a couple corners to keep the activity brief.




KEY MESSAGES/TALKING POINTS: Remind participants that what corner
they are in is exactly where they should be.

Validate that it is ok for participants to be in any of the quadrants and that it is
important to understand where we currently are so that we can create actionable
steps to enhance our practice.

Sop & Reflect

Why would we include this four
cornersreflection activity?

How/why can you utilize this

(@nd/or other reflection
srategies) in FLCsand

dassoons? 7

SIS ELE 3 minutes to debrief this
Time
To debrief why this structure was used and to consider how it could be used in
Purpose the future

Activity debrief

Facilitation Strategy: discuss in groups- hot potato pass
Trainer should ask the following question:

How to e Why would we do this? (Pre-Assess/reflect.)
Facilitate e What is the power of reflection? What does reflection do for learning?
(cannot be leaders of our own learning if we don’t understand where we
are, where we’re going, and what we need to do to get there).




In an outstanding cdassroom, what do we see regarding
dassroom environment, instruction, and student outcomes?

39

SEEEHEGN 45 min working lunch
Time

[GALEESY  Identify elements of effective instruction/outstanding classrooms
Lunch activity: Discuss at your tables the following question: In an outstanding
LOTELES  classroom, what do we see regarding classroom environment, instruction, and
Fldfieic  student outcomes?




Hfective

Instruction

E 3 Insight

SIEEEHEGN 2 minute overview of what we know about effective instruction; 95 min total
Time for this section

Begin to consider what effective instruction looks like
[GALEESY What would effective instruction look/sound like
Trainer may ask “what does effective instruction look and sound like?”

Create a consensus map for what effective instruction would look/sound like to
an outsider.

How to . .
Model how to create a consensus map with pizza.

Facilitate

Have participants create a consensus map for effective instruction “look fors”
(what does effective instruct look/sound like? What would the teacher be saying
and doing? What would students be saying/doing?)




What does highly
effective instruction

look and sound

like?

Set up Placemat Consensus, which should take ~15-20 min, as appropriate for

Suggested T

Time

Come to consensus about what the elements of effective instruction are

[GALEESY Effective instruction

Use Placemat Consensus protocol (next slides)

Make connection that STEP is designed to be an example of highly effective

How to . .
professional learning

Facilitate

Skip, or shorten by just talking as a whole group, if time is short.




S5 LR 1 min model; 15 min whole group; 5 min debrief
Time

Review placemat consensus process

(GALEESY Placemat consensus

Share Process:

1. Draw chart — one space per participant
2. Each participant puts initials in their space.

How to 3. Ask question...few minutes to silently reflect and respond in their space.
Facilitate 4. 5 minutes to discuss, come to consensus, record

Can use next slide as model or do live with a piece of chart paper in front of
room. Easy example to model is pizza toppings




Debrief. Popcorn out some

responses

[£3] Insight

Suggested EInlly
Time

Debrief the activity and share what the participant responses were

Kev Ideas Making connections about effective instruction and the common understanding
Y around effective instruction

Be sure to have participants check off what they hear/make connections to what
How to .
Facilitate they have/add to their lists




EHfective Instruction has. ..

Teacher danity
Oassoomdiscusson
Ractice and feedback
Formetive Assesarents
Metacognitive drategies
Sudent engagement

Aleaming erMvronment wherein sudents are encouraged to take risks
Jear, shared outcomes

Varied content, matends, and methods of ingtruction
Conplex thinking and trandfer

Robert Marzano, Planning for Instruction: Best Practices, 2012

.3 Insight

Suggested @PAully
Time

Identify elements of effective instruction

[GALEESY Effective instruction

Trainer should briefly review the key elements of effective instruction (hopefully
generated by placemat consensus)

Ask, in what ways does having a consistent measurement tool to promote these
key elements?
How to
FIENEEN  Check our responses
Validation slide

Ask participants the question: Now what? What are the implications of this?




Awvison is only meaningful if
It playsout in every
classroom, for every sudent,

every day.

Ken Kay, Partnership for 218 Century Learning

SIS ELE Suggested time for the rest of this “Effective Instruction” section: 75 min
Time

Unpack the importance of establishing a common understanding of effective
SO instruction and the critical importance of connecting this to formal/informal
observation and evaluation overall.

What should the overall purpose of evaluation be?
Show this quote right before you give them the rubric- what does this quote mean

to you? Need common language, need to be consistent, need to make sure
changes are being made/lasting change

How to

Facilitate




Charlotte Danielson's FRAMEWORK FOR TEACHING

DOMAIN 1: Planning and Prepar DOMAIN 2: The Classroom Environment
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SIEHECR 10 minutes
Time

I LEa  Introduction to rubric

Framework for Teaching

Look at their lists of effective teaching/learning: categorize what they have into

Sl the 3 or 4 domains.

Facilitate




What are the critical attributes of
highly effective indruction?

SIEEHEGN 65 minutes for the rest of this section
Time

What are the elements of highly effective instruction
(GALEESY Establishing the elements of highly effective instruction

Say something like, we have just completed the placement consensus and
identified some key elements of effective instruction. As we think about how this
relates to observing teachers — we have to develop a common understanding and
language around effective instruction. For the sake of this training we are going
to use the Instruction component of the Danielson rubric. We are going to
examine the language and we will make connections back to the criteria you
identified in the placement consensus. Facilitator should choose EITHER Option
1A OR 1B.

How to
relie] OPTION 1A: The facilitator will utilize gradual release to examine the
instruction rubric: model with instruction content knowledge; we do
demonstrating knowledge; release for last 4. Instructions follow.

Participants will first analyze the rubric itself, underlining the action words and
highlighting the key phrases. PRESENTER MODELS - The presenter will model this for
the first indicator --Communicating with Students. (i.e. go through the rubric to pick out
and highlight the key words: start with proficient: purpose clearly communicated;
broader learning; directions/procedures explained/modeled; explanation of content




scaffolded, clear, accurate, connects knowledge/experience; focuses on strategies
independently; intellectual engagement; language is clear, correct, suitable; academic
vocabulary. Then compare that to basic and underline words/phrases that make it
different: attempt limited success, confusion; minor errors; some portions clear/others
difficult to follow; explanation does not...; vocab is limited or not fully appropriate;
rarely takes opportunity for academic vocab. Replicate/compare this with
distinguished/unsatisfactory as time permits).

After modeling, participants will complete the follow the same process for the
guestioning and discussion techniques indicator by highlighting/underlining
individually/share whole group collectively, then the engaging students section:
highlight/underline individually/discuss with group using talking chips; using assessment
in instruction: highlight/underline; discuss with new groups using “hot potato” strategy;
demonstrating flexibility: highlight/underline; discuss using su/hu/pu strategy

What did you notice regarding how | determined important words?

OPTION 1B: Triple T-chart- start modeling with content knowledge student
behaviors/t behaviors/implications.

Participants will first analyze the rubric itself, underlining the action words and
highlighting the key phrases.

The presenter will model this for Communicating with Students. (i.e. go through the
rubric to pick out and highlight the key words: start with proficient: purpose clearly
communicated; broader learning; directions/procedures explained/modeled; explanation
of content scaffolded, clear, accurate, connects knowledge/experience; focuses on
strategies independently; intellectual engagement; language is clear, correct, suitable;
academic vocabulary. Then compare that to basic and underline words/phrases that
make it different: attempt limited success, confusion; minor errors; some portions
clear/others difficult to follow; explanation does not...; vocab is limited or not fully
appropriate; rarely takes opportunity for academic vocab. Then replicate/compare this
with distinguished/unsatisfactory as time permits). After the presenter models,
participants will complete the “using questioning and discussion techniques” section as a
“we do.” The rest of the indicators will be split amongst groups and groups will share
afterwards.

o Participants will then use that information to reflect on what the indicators would
look like/sound like in order to create a triple t-chart for teacher actions/student
actions with implications down below. (see above).

e The leader will facilitate discussion and the group will complete the second
indicator as a “we do” to ensure that participants understand the indicator fully
and can differentiate the indicators. The presenter can then provide
feedback/gradually release responsibility.

e After groups complete the charts, the presenter will pull the group back together



to facilitate a conversation regarding the indicators.

Examning Key Expectations for
Perfornmance Across Levels

Read across the rows for each element.
Highlight the key descriptions of performance at each level.

. Look down the column (across elements) and circle the key words
or ideas that best summarize each of the four performance levels.

SIEHECE 1 minute to explain the process
Time
Understand expectations across performance levels

[GALEESY Performance levels

Trainer should call the group’s attention back to the front/center of the room.

“The next part of this activity is designed to help you pivot off what you know

LTATEN  about Proficient performance for your specific Standard and Indicator. We’ll look
=N EEN next at the other performance levels to understand them and also contrast them
with Proficient. Your task is to highlight ... [READ INSTRUCTIONS ON THE
SLIDE]




45 minutes for the model and practice portion; first model

SIS ELR  highlighting/underlining key words; participants highlight/underline (5 minutes);
then model the triple t-chart with teacher & student behaviors/learning
implications (40 minutes) — see facilitator’s notes for further explanation

Examine differences across the levels
(GLEESY Common initial understandings of the rubric performance levels

LTELES  Debrief asking: “What did you notice as you completed this activity? What
=l ieil differences did you see across the levels? What key words did you circle?”




L S

The instructional The teacher’s attempt to The instructional purpose of the The teacher links the
Communlcaung purpose of the lesson is explain the instructional lesson is clearly communicated to instructional purpose of the

with students unclear to students, and purpose has only limited students, including where it is lesson to the larger

the directions and success, and/or directions situated within broader learning; curriculum; the directions and
procedures are and procedures must be directions and procedures are procedures are clear and

confusing. The teacher’s  clarified after initial student explained clearly and may be anticipate possible student
explanation of the confusion. The teacher’s modeled. The teacher’s misunderstanding. The
content contains major explanation of the content explanation of content is teacher’s explanation of
errors and does not may contain minor errors; scaffolded, clear, and accurate content is thorough and clear,

include any explanation some portions are clear, and connects with students’ developing conceptual
of strategies students others difficult to follow. The knowledge and experience. understanding through clear

might use. The teacher’s explanation does During the explanation of scaffolding and connecting
teacher’s spoken or not invite studentsto engage content, the teacher focuses, as with students’ interests.
written language intellectually or to appropriate, on strategies Students contribute
contains errors of understand strategies they students can use when working to extending the content by

grammar or syntax. The might use when working inder)endently and invites student explaining concepts to their
teacher’s academic independently. The teacher’s intellectual engagement. The classmates and suggesting

vocabulary is spoken language is correct teacher’s spoken and written strategies that might be used.
inappropriate, vague, or  but uses vocabulary that is language is clear and correct and The teacher’s spoken and
used incorrectly, leaving either limited or not fully is suitable to students’ ages and written language is expressive,
students confused. appropriate to the students’ interests. The teacher’s use of and the teacher finds

ages or backgrounds. The academic vocabulary is precise opportunities to extend
teacher rarely takes and serves to extend student students’ vocabularies, both

opportunities to explain understanding. within the discipline and for

academic vocabulary. more general use. Students
contribute to the correct use
of academic vocabulary.

EHEGN  Same as slide 50

This slide is a “zoomed in” indicator for the presenter to use for the model

Examine differences to create common initial understandings of the rubric
performance levels

The purpose of this slide is to give participants a large screen view of the
instruction rubric as the facilitator models the activities on the previous slide 48-
50.

Key Ideas

How to
Facilitate




Digging In

Howis evidence for thisindicator
Why isthisindicator inportant? documented? Think about
possble evidence.

: T RomvgE \Which conponent/sin thisdomeain
Howmight lack of s«ll inthis ight beginning teachersfi
domein affect the other domains? T d ngt' : find
paticuladly difficult?

Look a the desriptors Whet What have you noticed / leamed

: : about this conponent while
ffi I :
differentiates performeance levels? T e :

Howv can you support teacher’s :
growth in this donein? Whet else should we consider?

£ 3 Insight

SIEEEH LR 15 minutes
Time

Debrief “unpacking” the rubric

GO-GO-MO Strategy

Trainer should review the process of “unpacking” the rubric and analyzing for
teacher/student/learning implications.

How to

I HEEN Facilitated strategy: Use give one/get one/move on strategy to review the
questions on the slide.




What are the subseguent
Inplications for taking this

Information back to your
schools?

SEEEHEGN 5 minutes
Time
Connect the concepts from training to practical implementation
What will this process look like when it is applied to schools

Trainer may say “You will need to spend a lot of time on this process when
taking this back to schools.”

How to

Facilitate

Facilitated strategy to discuss: turn out




What are the critica
attributes of highly

effective ssudent
outcomes?

SEEEHEGN 60 minutes to review SLOs; 5 min to review this slide
Time

To help participants think through what effective student outcomes look like
(G LEEY  Effective student learning outcomes

Trainer may ask participants to think about the question on this slide. Where do
you see this? Evidence for this?

Nothing specific about student piece

How to On the rubric, there are implied student actions: student-centered; owned,;

students measuring their own progress; teacher has to facilitate this process

Facilitate

Some indicators touch on it, but there is nothing specific about what student do;
Need to think through this...




Take this to strategic design/SLOs — here are a few questions the trainer may use
to make connections:

How does this connect to SLOS?

How will you support this throughout?

SLOs guide practice

So what does it mean in terms of planning?

How will we think about that?

How will this new learning connect?

Traditional Planning vs. Srategic Design Planning

Traditional Practice Strategic Design
1. Select aTopicé 1. Select Sandards

2. Design Activities, 2. Design Assessment
3. Design & 3. Plan Instruction/

Give Assessment Differentiate

4. Give Grade or 4., Use Datato Give
Feedback & Move Feedback, Re-teach,

on to a New Topic & Move On

SIEEES LR 2 minutes to review
Time

Highlight the difference and importance of traditional planning and SD
Strategic Design Planning

The trainer may ask “What does this mean in terms how you’re going to
implement?”

LTELES PROCESS: Have participants review the slide. Ask them to acknowledge the
e differences from traditional practice and SD.

KEY MESSAGE: The key difference to point out on this slide is the shift in
how assessment is treated, and the order in which it appears within each of the




models. The data analysis component is important because it might highlight
where teachers need to focus and reteach.

Three Sages of Srategic Design

@rér®

Analyze Align Design
Sandards Assessments Instruction

SRS EGE 3 minutes
Time

Overview of the 3 stages of strategic design

(G LEESY Strategic design

Make sure participants understand SD is a three stage process to ensure end-goals
LTAGEE  are being taken into consideration. SLOs also need to start with the end goal;
=Ie & review the SLO development process using backward design




JO0s

* Hease see various 9.0 exanplesfor
elementary, mddle, and high school
cdasses (found on tables)

MARYLAND STATE DEPARTMENT OF

EDUCATION

EQUITY AND EXCELLENCE

50 minutes to review SLOs, analyze table group SLOs, reflect on the information
using the stop-n-go strategy, and then teach other groups about what you
notice using the stay-n-stray strategy

Overview of student learning outcomes

[GALEESS Student learning outcomes

Facilitated strategy to debrief these SLOs- stay and stray strategy after analyzing
LOTAGES whole group “what do you notice?” “what do you need more information on?”
= HEEN  (Use stop n go to reflect, then stay and stray to debrief)

Suggested
Time




J0Os

« After andyzing asagroup your table's
0.
- What do you notice?

- \WWhat do you need more information on?

- What do you want to share about thisS.O
to others?

SIEEEHEGE 15 minutes to reflect on your table’s SLO examples
Time

Come to a common understanding of what effective student learning outcomes
LLEEE |0k like

[GALEERY  Student learning outcomes

[OTASIN Debrief each table group’s SLO using these guiding questions
Facilitate




Suggested
Time

Key Ideas

How to
Facilitate

ngo:

P!

a - .

: What new ingghtswere reveaded to you
through this activity?

: What content is dowing you down?
: What are you going to take off with fromthis?

)
Iz &1 Insight

35 minutes for Stop-N-Go/Stay-N-Stray

Share information regarding your table’s information

What new learning did participants come away with and how will they apply this
to their schools?

Ask participants to reflect on the question posed on the slide.

Then guide them to reflect on the following: STOP — What do you need more
time to think about or process? CAUTION: What content is slowing you down?
GO: What are you going to take off with from today’s learning?



|& Reflect

What support does your school need to

effectively support the understanding of
the expectations of teaching practice
outlined in the rubric?

What will you do next?

SIEEHEGN 15 minutes total for reflection
Time

Reflection

Expectations around the teaching practice of the rubric

C[TELES Stop/reflect and exit ticket: 15 minutes
Facilitate



Exit Ticket:

thingsthat you learned today
suggestionsthat you have

guestion that isill lingering

T
L= s} Insight

SIESELE 15 minutes total for reflection
Time

Reflection and exit ticket

Kev Ideas Participants should reflect on the day’s learning and concepts and apply them to
v their own contexts

LRSS Answer on sticky notes or in the participant’s guide
Facilitate




DAY 2

| e |
Iz 2] Insight

Suggested
Time 1 minute

Transition slide for Day 2 content

LTALES Move quickly on to content
Facilitate



1 N\ T

MARYLAND STATE DEPARTMENT OF

[ 7 Insight EDUCATION

Bvaluator Training

Suggested NG
Time

Overviewltitle slide for Day 2

[GALEESY Title slide

Have slide up at the beginning of day 2 and move quickly on to content
Facilitate



Expectations & Logigics

EXFECTATIONS

Participate actively
Honor time limits
Be open to newideas

+ Trust the process
Keep techno-digractionsto a minimum
Leave the space better than we found it

Lil@ =

SIS EGE 15 min total for this section; 1 minute review on expectations
Time

Setting expectations and logistics

[GALEESY  Establishing norms for training
Trainer should review from previous day

TELES \We are excited to be here with you today. This is an active training based around
e[z what you do and the needs in your school. We will have breaks. This is a
professional atmosphere.




Roadmap: Where are we going?

Over the course of our time
together, we will examine:

» How canwe impact sudent outcomes
through effective evaluationsin our
date? What will that look and sound
like?

« What sructures need to be
edablished in order to support
effective evauations for teachers and
sudentsto be successtul?

SIEEH LR 2 minutes
Time
Re-examine the purpose and overall goals of the trainings
Student outcomes, effective evaluations, student achievement
Trainer should use a Turn and Talk protocol.

How to
=10 E Notes: We want to anchor on student learning/outcomes/actions. Then we work
backward as to the teacher skills aligned to those student skills.




Our work together

Calibrating on Identifying Effective

Applica_ttion of Instructional Practices
Observation Tool

Collecting Unbiased _ _
Bidence Linked to Hfective Instructional

Sudent Outcomes Actionable Feedback

SEEEHEGN  1-2min
Time
To set the broad goals of digging into the calibration/planning around
Purpose .
feedback/coaching
Calibrating and planning effective feedback/coaching

Review and preview the broad sections of the training.

Notes: You’ll be discussing “identifying effective instruction” and “collecting
unbiased evidence” over the course of the 2 days, but you’ll first be defining it
and reviewing how to collect unbiased evidence before moving on to day 2 when
you’ll be calibrating and planning effective feedback/coaching

How to

Facilitate




Outcomes

Day 2: By the end of the meeting,
particpantswill have. ..

* Applied the process of dassroom observationsto

support teachersin the improvement of their practice

Collected evidence and data based on the identified
attributesto norm feedback given to teachers

Used oral and written communication to practice
providing actionable feedback for teachers

SEEEHEGN  2-3min
Time

Setting training outcomes
(GALEESY Collecting evidence and data, providing actionable feedback to teachers
Review the alignment of Day 1 to the outcomes for Day 2.

The trainer should set the purpose for today’s learning

LOTELES Review objectives for the day

Facilitate

Note
Consider having table groups discuss what they are excited about, which of these
objectives concerns them, etc. (but be careful not to spend too much time here)




Agenda
- Discuss process of improving teacher
practice

- Review evidence collection grategies

« Observe Mdeosto practice cdlibration

« Create actionable feedback for teacher
growth

SEEESEGN  1-2min
Time

Reviewing agenda for the Day 2 training
Improving teacher practice, collecting evidence, video observation, actionable
Key Ideas feedback

Trainer should set the big picture overview for the structure of today’s learning

LTALES  Review agenda for the day.

Facilitate
Give participants an idea of what time lunch will take place.




Suggested
Time

Key Ideas

How to
Facilitate

2 minutes

To establish the objectives for the training

Review the process for the training, both from the trainer perspective and
participant perspective

Discuss: Even though an objective of this training is not using facilitative
strategies- this is a train the trainer model. We’re going to spend some time
reflecting on what we’re doing and why in order to A) learn content and B)
address the process

Notes: Remember, we are analyzing not only the content/information being
presented, but also HOW it’s being presented and WHY (the process)- i.e.
1) what am |, as a presenter, doing to deliver content to you, as adult learners?
2) Why did I incorporate this structure/formative assessment/question?

3) How does this impact learning/future planning/implementation?

4) How can we take this back to districts/why might it be important to
communicate this to individuals in your districts?



SEEEHEGN  2-3min
Time
Discuss the importance of consistency
Consistency in relation to effective teaching and feedback

Trainer should use table talk- talking chips and ask the following question:
e What do you think this number means?

Number of hits on Google when searching for effective teaching
Effective teaching is an enormous topic.

Could pick an approach but how do we know it will work within your context,
align to your school improvement goals. Effective instruction is less about the

How'to approach and more about how it is implemented.

Facilitate

There are concrete things to pay attention to that allow us to guide feedback and
determine efficacy. Alignment of systems is important.

Alignment

Regularity of feedback




Process of iImproving

teacher practice

SIEEHEGN  Suggested time for this section: 40 min
Time

Purbose Set up discussion of Inter-rater reliability, gathering quality evidence, and
P providing actionable feedback

Unbiased quality evaluations with actionable feedback to generate lasting change
Key Ideas @ :
in teacher practices

Trainer should set up process for :
e Walkthrough vs Formal Evaluation
e Lenses of observation: Student Outcomes, Instruction, Environment

How to

FENEIEN What can we assume teacher actions were by looking at students?
e Gathering evidence, Coding Evidence, Aligning Evidence, Reporting
Evidence




Why Is Teacher
Hfectiveness Important?

Daniel Weisberg et. Al., The Widget Effect , 2009

SIEEH LR 5 minutes
Time
Communicate how critical teacher effectiveness is
What do participants glean from these graphs regarding teacher effectiveness

Trainer should ask “What do you think these two graphs represent? “Turn and
talk

e Left: 98% of teachers rated as effective

e Right:32% students proficient

How to

Facilitate

Follow-up questions: What are the implications for this graphic?




The Big Issues with Teacher Hfedtiveness

Problems with many teacher effectiveness approaches
HRPergpective
* Al teachersarerated good or great
°  Excdlence goes unrecognized
°  Poor performance goes uneddressed
°  Inadeguete professond developmernt is provided

°  No goedd atention paid to novices

Achievement Pergoedtive
°  Adhieverment ggps perdst
°  Sudentsjugt aren't inproving fast enough

SIS EGN  5min
Time

Overview of issues with teacher effectiveness

[ GALESY Teacher effectiveness

Communicate the most important points on the slide around teacher
effectiveness. Ask the participants if they have observed these issues, if they
agree with the various perspectives.

How to

Facilitate




A“Sygent’ of Teacher Hfedliveness
Cear Ingtructional Expectations

How canwe esablish dear indructiond expectationsgrounded in dear definition of
effective teaching?

Reliable Bvaluation Sygens

®  Howdowe build areliable systemto assess effectiveness relative to expectations?

Targeted Improvement EHforts

®  Howdowe use datafromthe systemto drive behaviors?

SEEHEGN  5-10min
Time

System for teacher effectiveness
(GALEESY Expectations connected to evaluations and how these impact improvement efforts
Trainer should use the grouping structure: Pair square share (learningdward app)

Connect to the three key points when thinking about system of teacher
effectiveness.

Trainer may say “These are questions we need to answer. Why would it be

important we all can answer?”
How to

Facilitate

How can we do this?

Looking across evaluations systems they are not that different. It is the
implementation of them that differs-connect to— Teacher, Student, Content.

What does it Look/sound like from Teacher/Student/Content standpoint?




Reflecting on thisinformeation. . .

What are the inplicationsfor the
Implementation when taking this back to

your schools ?

What will your role be
In this process?

SEEESEGN 5 minutes
Time

Reflection

(GALEESY Again, what is the application to their real-world implementation
Implications for when you return

Turn and talk

How to How many of you look at your write ups?

Facilitate

You can look for actionable/unactionable items in write-ups and provide
feedback to team members




Conducting Classroom

Observations

SIEEESEGN 1 minute
Time
Transition slide

[GALEESY Classroom observations

C[OASEN Post slide and move quickly to content
Facilitate



From “ Learning to See, Unlearning to Judge”

+  Bvidence must be descriptive, fine-grain, and useful.

. Focus on:

* What isthe teacher doing and saying?

* What are students doing and saying?
* What isthe task?

+ Say in the descriptive mode, not the judging mode.

Why isthis inportant?

SUEEESEGN 2 minutes
Time

Examine the purpose of analyzing evidence

[GALEESY Why is analyzing evidence important?
COTALEN Review these points about analyzing evidence briefly and move on to the next
Facilitate [




Time

How to
Facilitate

Verbatim scripting of teacher or

student comments:
“Would one person from each

table come to collect the

nmaterias?’
“We have five more minutesto

finish. Let’slook over our work
before we hand it in”

Non-evauative statements of

observed teacher or sudent
behavior:

The teacher sood by the door,

greeting sudents asthey entered.

Sudents were seated at tablesin

groups of four, working
independently.

3 minutes

Review the types of evidence
Evidence types

Review and read these examples of evidence types and notes. Discuss at tables

Numeric information about time,
sudent partidpation, resource
use, etc.

Three sudents offered 80%of the

comments during the discussion.
Hfteen minutes were spent in

arde time.

An observed agpect of the

environment
The assgnment was on the board

for sudents to work while

attendance was being taken.
There were three centers designed

for independent work

using talking chips: “What do you notice about these evidence types?”’



QOriteria for Bsdence
*  Nonjudgmental

« Foedfic

* Defineswhat was sad/seervdone by
Teacher AND Sudents and the Impact it
has on sudent learning.

SUEEESEGE 3 minutes
Time

Criteria for evidence

[GLEESY What constitutes evidence

LIRSS Ask participants what constitutes evidence and review points on the slide briefly
Zlalliz1:0 and then move on to the next slide.




Actionable vs. Unactionable Bsdence

m m R
-—“"

How do you know?

SEEESEGN 5 minutes
Time

What is the difference between actionable and unactionable evidence?
[GALEESY How can we tell the difference and what is the difference?

LOTALES  Ask participants to turn and talk to a table partner about how they can tell the
Fl41=1-0 difference and what the difference is?




Actionable or Unactionable?

During guided practice, the teacher
called on five sudents. Of the five
students, two gave incorrect
ansners. To address thelr incorrect
ansners, the teacher used base ten
blocksto show how 10 tenthsis
egual to one.

IEEEHEGE Same as above
Time

What is the difference between actionable and unactionable evidence?
(GALEESY Actionable and unactionable evidence

How to

Facilitate

Hold
[ ]
[ ]

up signs: green for actionable/red for unactionable
Actionable
Why? Specific to the lesson observed. Specific about what teacher and
students said/did and when incorrect answers were given teacher used
manipulatives to solidify learning — shows impact



Actionable or Unactionable?

+ The teacher addressed
sudents misundersanding
during guided practice.

IEEEHEGE Same as above
Time

What is the difference between actionable and unactionable evidence?
[GALEESY actionable and unactionable evidence

Hold up signs: green for actionable/red for unactionable
e Unactionable — not specific to the lesson nor does it show impact,
generalized statement. Teacher will not know what practice to continue
based on this statement.

How to

Facilitate




Actionable or Unactionable?

* Objective was posted on the
board. When asked, three
out of five sudents could not
communicate the objective.

SIS EGE Same as above
Time

What is the difference between actionable and unactionable evidence?
(GALEESY Actionable and unactionable evidence

Hold up signs: green for actionable/red for unactionable
e Unactionable
How to e \What was the objective? How did students respond when asked? Cite
Facilitate students’ responses. Did the non-communication impact the mastery of
skill/content?




Remove the bias

SIEEESEGN 1 minute
Time
Transition slide

(GALEESY Removing bias from evidence collection

OTALES Display slide and move on to content quickly.
Facilitate



How can we use our knowledge without
becoming douded by our own experiences
when supporting and providing feedback to
teachers?

EEEEGN 10 minutes
Time

Share ideas about removing bias

Eliminating bias

How to

Facilitate

Musical Mix (lead4ward app)- Facilitator plays music. Participants stand up;
mingle until the music stops; when the music stops, discuss the question with the
nearest participant. When the music plays again, participants moves until it stops.
Rule of no repeat — cannot partner with someone at their table or someone they
have already worked with during the training.



BEvidence

Opinion

Bias
Interpretation

E3 Insight

89

Suggested NG
Time

To discuss the roles of evidence and how it can be collected to reduce opinion
bias and interpretation

|G EEESY Quality evidence removes personal opinion/bias/interpretation

The trainer may ask, “Why would we spend this time talking about the
importance of specific evidence?” Have participants turn and talk to discuss the

AR importance of ensuring that the evidence collected is specific to the lesson
=IeHEN observed and free from judgement or personal reaction. Reiterate that participants
will want to remember this as they begin to script the upcoming lessons and begin
to plan to provide specific feedback.

Purpose




Evidence vs Opinion

90

SIEEESEGN 1 minute
Time

What is the difference between evidence vs opinion?

(GALEERY  Evidence vs opinion

LRGSR The facilitator may say, “our objective is to record evidence without
Z{al[i=11- interpretation/not including bias”




To consistently apply the rubric
to observations of classroom

practice, it is essential to be able
to make observations of

evidence that stand independent
of opinions (premature

interpretations of evidence that
are based on personal beliefs).

91

SIEEEHEGN 2 minutes
Time

Stress the importance of collecting unbiased evidence
[GALEESY Unbiased evidence collection/observations

L[OTASEN Read the slide and then move quickly on to the next one.
Facilitate



& Reflect

What might you do to increase the
objectivity and effectiveness of the
evidence you collect during
observations?

.3 Insight

92

SRS EGN  2-3min
Time
Reflection

(G EEESY Reflect on evidence collection

L[TALES Shake and Share: participants stand up and move about the room; shake hands
Z(d{[{=1-0| with someone they haven’t talked to yet, then discuss the question




Break — 10 minutes

— =

; it‘if\

iy
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SIS EGE  10min
Time

How to
Facilitate




Durlng the observation (Logistics)

How often are observations?

How soon should you provide feedback to ateacher
after the observation?

How much time in cdass?
Pre-Observation, Post-Observation, or Both?

What are you looking for (e.g. framework or rubric)?
Do you walk around?

Do you talk with students?

Do You ever go as ateam or do you always go
alone?

Do you talk with the teacher one-on-one afterwards?

Suggested 20 min total for this section to set up the video observations
t'gl'?me 5 min to discuss with school/district partners; come back together to discuss

Explain observation logistics
[GALEES Observation logistics, planning practical application of the process

LOTELES  Ask participants to turn and talk to a partner
Facilitate



Implementation Responsibility

Educator Evaluator
responsibilities responsibilities

95

SUEEESEGN 2 minutes
Time

Establish/explain evaluator responsibility
(GPLEESY Educator vs evaluator responsibility

e Explain: “Depending on the type of evidence—whether it’s an artifact
from a classroom lesson, student data, or notes from an observation—the
educator or the evaluator will be responsible for its collection and
organization. For the most part, the educator will collect most of the
evidence over the course of the year, and the evaluator will be primarily
responsible for organizing and analyzing evidence.

e “Here you can see the division of responsibilities for identifying,
collecting, and organizing evidence. Educators are responsible for
identifying, collecting, and organizing artifacts and other sources of

How to evidence that demonstrate progress related to their goals and for providing

Facilitate evidence that action steps from their Educator Plan have been completed.

Educators also need to collect examples of any common artifacts that all

educators might be asked to collect. You will have some time at the end

of this session to think about what common artifacts you might ask all
educators to submit at your school. Let’s take an example. If you were
part of a high school that has every teacher submit a lesson or unit plan
that demonstrates their use of local civic, educational, or business
partnerships to link the curriculum to the world beyond high school. The
identification of common artifacts can help cultivate a shared sense of
responsibility throughout a school while simultaneously moving the




school forward in the same direction. Finally, educators are responsible
for collecting evidence showing how they are progressing toward their
SLOs, which tend to be less ‘observable’ than some areas. Evaluators are
responsible for letting educators know what resources and supports are
available. They also need to identify common artifacts that all educators
need to submit. Evaluators also need to observe practice on a regular
basis, provide timely and specific feedback on performance, and monitor
educator progress. At the conclusion of an evaluation cycle, evaluators
review and analyze the body of evidence as it relates to goal progress and
performance within standards of practice.”



e = Hints and Tips

Keep track of time
*  Hace time samps frequently

Collect quotes not paraphrases
* Not “g ansnvers’ R “Ithink__ because..”

Collect sudent dialogue/actions
» Screatesavenn diagramto organize thoughts

Collect evidence of impact on learning

+ Sexplaned “| used avenn-diagram;” peer asked “wWhy;,” S
explained “we used it yesterday;” peer asked if that shows
what happened next, Scouldn’'t respond; peer showed flow
chart; Serased venn diagram and modified ansner

SEHEGN  3min
Time
Provide evaluation/observation hints and tips to make the process
Purpose .
approachable/attainable

[GALEESY Evaluation hints and tips

AT Discuss effective evidence collection to ensure calibration
Facilitate




Calibrating Practice

3 Insight

SIEESELE 10 minutes for this section; 1 minute for this slide
Time

Overview of calibrating practice

[GALEESY Calibrating practice

COTELES Give a preview of this section and move on to content
Facilitate



Cdlibration isthe reault of .
of groups of

educatorsto

come to a common, establish and maintain
shared understanding of | consistency in aspects of

what practice looks like B the evaluation process

at different performance § including analyzing

levels evidence, providing
feedback, and using
professional judgment
to determine ratings

L3 Insight
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SUEEESEGN 3 minutes
Time

Explain calibration
[GALEESY Calibrating practice

AT Review slide content and move on to the next slide
Facilitate



We know what
effective educators do

and

We can measure
those actions and behaviors

99

SUEEESEGN 3 minutes
Time

Support calibrating practices with research

Calibrating practice

Trainer may say “During the past 10 years, a significant body of work has
emerged concerning (1) defining the characteristics of effective teaching, (2)
methodologies for collecting evidence of practice, and (3) benchmarking
performance against a range of performance descriptors. Examples of this work
include frameworks for articulating effective teaching such as Praxis I, the
National Board Certification process, and work from the New Teacher Center.
However, this work has only recently started making its way into the evaluation
of educators. Experts like Charlotte Danielson, Kim Marshall, and others have
begun organizing information about effective performance into frameworks and
rubrics for use in professional growth and evaluation models.”

How to

Facilitate




HEatteMlcﬁaels

> » ) 005/ 3

DC Prep - Snapshot of a 5th Grade ELA Prep Session
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IEHEGN 75 min for video observation 1; 30min for video clip; 30 min to score; 15 min to
Time debrief

Review lesson observation clip and practice calibration

(GALEESY Calibration practice

TR Video 1: This is a 5" grade ELA lesson- please start the video at 11 minutes into
Zlel{E the lesson. It’s ~30 minutes long




What do you SH=and
HEARIN this dassroonm’?

What was
» Non- seen, said,
Specific Judgmental ] and done by
students and
teacher

3 Insight

SEEEHEGN 1 minute
Time

Review what was gleaned from lesson observation video

[GALEESY Calibrating practice

Ask question on the slide and then review points about evidence collection.
Facilitate



What did you gather?

Clean-up Evidence

Exchange with partner
Evidence / Opinion

Compare — did you capture the same
things?

Code by standards

102

SEEEHEGN 1 minute
Time

Review evidence gathering process for activity
(G LEERY  Evidence collection, Calibrating practice
Read the slide about gathering evidence to review activity. Ask participants to

Ho,vf’ to clean up their evidence, exchange with a table partner, and then code by the
Facilitate SETETE




BEvidence Analysis

Exchange Evidence with Partner:

Pink highlighter for opinion or evaluative statement

Yellow highlighter for strong, effective evidence
Use question marks for things they are not sure about.

Author makes changes on pink - either delete or reframe in an objective
way - via Post It Notes

Debrief questions - Chart evidence statements that individuals weren't
sure about (i.e. are they objective or not) and discuss as a whole group

103

5 GG 30 minutes
Time

Review evidence analysis techniques/structures
|G LEESY Evidence Analysis, Calibrating practice

After the video, the facilitator will model how to analyze evidence to support
scoring. The facilitator will help participants to analyze their current evidence to
ensure that it is a) thorough, clear and unbiased and b) that it captures teacher and
student quotes, behaviors, and the subsequent implications on learning (similar to

LTELES  when participants unpacked the rubric). Participants can go back to reflect on
Flalfizi their evidence to annotate: is it specific (+) or is it biased/repeated language from
the rubric (delta)? This will help them to reflect on the preponderance of
evidence gathered in order to generate an unbiased and fully developed score.
This information will be important later when participants analyze scores to
generate effective, actionable feedback.




Calibrating Practice

Individual Partner
Review Calibration

104

EEHEGN 15 minutes total to debrief
Time

Review process
[GALEESY Calibrating practice

L [OASEN Provide overview to calibration practice. This is the one, two, four, all structure.
=1alli#1: There is a description in the Participation Guide.




Calibrating Practice

Independently review
and sort evidence to
determine scores

Individual
Review

105

EEESEGN 15 minutes total
Time

Review how to individually review evidence

(GALEESY Calibrating practice

SRS 1-2-4-all
Facilitate



Calibrating Practice

Cdlibrate judgments
based on evidence

What evidence did you use to
arrive at your score?

Partner What do you think might

) ) explain differencesin

106

SEEESEGN 15 minutes total
Time

Calibrate judgments based on evidence

[GALEESY Calibrating practice

LA 1-2-4-all
Facilitate



Calibrating Practice

Cdlibrate judgments
based on evidence

What evidence did you use to
arrive at your score?

What do you think might
explain differencesin
judgments

107

EEESEGN 15 minutes total
Time

Review calibration judgments based on evidence

[GALEESY Calibrating practice

SRS 1-2-4-all
Facilitate



Calibrating Practice

108

EEESEGN 15 minutes total
Time

Review calibration whole group

[GALEESY Calibrating practice

SRS 1-2-4-all
Facilitate



Reconciling with Ratings

Learner Mindset
* How/why did | rate as| did?
» How/why did the didrict rate asit did?

* How can | reconalle differences?

* 'm4ill grappling with Xbecause Y. ..

Judger Mindset

did “t rate it that vvhen it
\(gl\g‘eysq 't td(ré.el¥10 acoount :

* | disagree with that rating becauseXYZ ..

109

SEEESEGN 15 minutes total
Time

Reconciling with ratings
(G LEESY Calibrating practice, Reconciling ratings

LRSI Review learner mindset vs judger mindset and then ask participants to react in a
Zlelie1e Stand up, hands up, pair up.




Hot and Cold Reflection

What | feel What I'd like to continue
confident about. . . to develop. ..

110

SUEEESEGN 3 minutes
Time

Reflection

[ GALEERY Reflection on calibrating practice

RSN Ask participants to respond to the prompts on the slide.
Facilitate



& Reflect

Do opportunities exist to streamline and optimize the use
of artifactsin the evaluation process?

How could you use these videos or processesin your
schools with your staff?

111

SUEEEHEGN 5 minutes
Time

Reflection
Evaluation process reflections
e Hot and cold reflection: what do you feel good about? What do you still

How to want more support with?
Facilitate e Debrief stop and jot




Report back to your teams/table groupswhat the smilarities
and differences were between yourselves and your
colleagues when usang your'lens to weatch the video

112

Suggested
Time

Key Ideas
Lunch activity: Report back to your teams/table groups what the similarities and

LTREGES  differences were between yourselves and your colleagues when using your lens to
F £ watch the video
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® 45 minutes total for this section

e Video 2: This is an 8t grade Math lesson (it’s embedded). It’s 15 min
long

e Total time for scoring/db after the video: 30 min

Suggested

Time

To review calibration/evidence collection practice
(G EEER  Calibration/evidence collection

L[TALES Watch video (15 min) organize evidence/score 15 min; debrief 15 min
Facilitate



BEvidence Analysis

Exchange Evidence with Partner:

Pink highlighter for opinion or evaluative statement

Yellow highlighter for strong, effective evidence

Use question marks for things they are not sure about.

Author makes changes on pink - either delete or reframe in an objective
way - via Post It Notes

Debrief questions - Chart evidence statements that individuals weren't
sure about (i.e. are they objective or not) and discuss as a whole group

114

SEEEECN 15 minutes
Time

Practice evidence analysis techniques/structures
|G LEESY Evidence analysis, Calibrating practice

How to

Facilitate

After the video, the facilitator will work with groups to analyze evidence to
support scoring. Facilitation strategy: have participants work in groups to create
charts with evidence/scores for a particular indicator. The facilitator will help
participants to analyze their current evidence to ensure that it is a) thorough, clear
and unbiased and b) that it captures teacher and student quotes, behaviors, and the
subsequent implications on learning (similar to when participants unpacked the
rubric). Participants can go back to reflect on their evidence to annotate: is it
specific (+) or is it biased/repeated language from the rubric (delta)? This will
help them to reflect on the preponderance of evidence gathered in order to
generate an unbiased and fully developed score. This information will be
important later when participants analyze scores to generate effective, actionable
feedback.



Debrief usng 1-2-4-All
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EHEGN 15 minutes
Time

To debrief evidence collection
[GALEESY Evidence collection debrief

Similar to the structure used in 1A to analyze Teacher/Student behaviors and
learning implications

How'to Activity 1 B- write evidence to support scoring in the T/S/implications chart

Facilitate

Then go back and reflect on the evidence- is it specific (+) or is it biased/repeated
language from the rubric (delta)?




igh School Algebra

116

Total video 3: 30 min

HS Algebra lesson 11 mins long
https://www.youtube.com/watch?v=HAbxLCQXZ3U&feature=youtu.be
11 min for video; 10 min score; 10 min debrief

Suggested

Time

To practice effective evidence collection and calibration
(GALEESY Evidence collection and calibration

LTRSS Watch the video; practice evidence collection/calibration
Facilitate


https://www.youtube.com/watch?v=HAbxLCQXZ3U&feature=youtu.be

BEvidence Analysis

Exchange Evidence with Partner:

Pink highlighter for opinion or evaluative statement

Yellow highlighter for strong, effective evidence

Use question marks for things they are not sure about.

Author makes changes on pink - either delete or reframe in an objective
way - via Post It Notes

Debrief questions - Chart evidence statements that individuals weren't
sure about (i.e. are they objective or not) and discuss as a whole group

117

SUEEESEGE 10 min
Time

Practice evidence analysis techniques/structures
|G LEESY Evidence analysis; Calibration practice

How to

Facilitate

After the video, the facilitator will work with groups to analyze evidence to
support scoring. Facilitation strategy: have participants work in groups to create
charts with evidence/scores for a particular indicator. The facilitator will help
participants to analyze their current evidence to ensure that it is a) thorough, clear
and unbiased and b) that it captures teacher and student quotes, behaviors, and the
subsequent implications on learning (similar to when participants unpacked the
rubric). Participants can go back to reflect on their evidence to annotate: is it
specific (+) or is it biased/repeated language from the rubric (delta)? This will
help them to reflect on the preponderance of evidence gathered in order to
generate an unbiased and fully developed score. This information will be
important later when participants analyze scores to generate effective, actionable
feedback.



Debrief using 1-2-4-All
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SEEESEGN 10 min
Time
debrief

(GALEESY Evidence collection and calibration

Similar to the structure used in 1A to analyze Teacher/Student behaviors and
learning implications

GTELES Activity 1 B- write evidence to support scoring in the T/S/implications chart

Facilitate

Then go back and reflect on the evidence- is it specific (+) or is it biased/repeated
language from the rubric (delta)?




What might your
feedback to this teacher

look like?
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Suggested time for this section: 40 mins total: 10 min info; 30 min

Suggested model/practice

Time

Consider teacher feedback for this video observation

Feedback

This is a jJumping off slide to prepare participants for the transition from a)
collecting evidence to b) using that evidence to provide actionable feedback to

LCWAGES teachers. The facilitator may say something like, “We want to provide teachers
I HEEN with some positives from the lesson as well as help them to prioritize areas that
they might want to strength in future lessons to positively impact student
learning.




Hom evidence to feedback

« How can we use our goedficad
actionable evidence to have courageous
conversations with teachers?

120

SEEESEGN 3 minutes
Time

Connect evidence to feedback
(GALEESY Evidence and teacher feedback

The trainer may say “Think about the one thing that caused majority of students
to master skill/content and the one thing if tweaked/changed would have
LTELES  impacted student mastery to deeper level.”

Facilitate

The trainer may use talking chips as a way to debrief.




Actionable feedback

for teacher growth

SUEEESEGN 2 minutes
Time

Connect feedback to growth
[GALEESY  Actionable feedback, teacher growth
The trainer may say “Think about the one thing that caused majority of students

LCTEGES  to master skill/content and the one thing if tweaked/changed would have
FIEHEEN  impacted student mastery to deeper level.”




What do you want?

v Aligned to school’singtructiond vison and professond development
v Bidence-based

v Soedfic, dear expedations

v’ Adtionable

v SHfe ervironment
v Sructured

v’ Refledtive

v’ Rioritized indicators
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SEEESEGN 3 minutes
Time

Re-establish the purpose of an effective evaluation system
[GALIESY Broad purpose of an effective evaluation system

The trainer will ask participants to generate their own list of what they want from
feedback.

Ask a reflective question, such as, “How will these suggestions impact your
future instruction?”

How to
e Refer participants to the cycle of instruction (planning, implementing, reflection,
next steps) and how these questions can help teachers move through the cycle
more intuitively --- then you can take them back to their goals and help them see
how this form of questioning will generate positive lasting change: “How will
these kinds of questions/feedback help you accomplish the goals that you
identified earlier in the session?”




V\/hat do you NOT want?

Opiniond "I’ gatements
“Gotcha’/ Could have/ Should have

Prescriptions

To wait too long after observation
Genera “advice”

Only negative feedback

Too many suggestions

“Slos’ of tasks

123

SUEEESEGN 2 minutes
Time

Review what we do not want from this evaluation process

(G LEER What not to do in this evaluation process
Once participants have generated their own list of what they do not want for
feedback, utilize the list above to validate participant responses and fill in gaps.

LWVAGES The “silo” bullet refers to the idea of initiatives (SLOs) not being connected
iz through effective instructions.

Read through bullets as reminder and move on to the next slide
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50N 10 min for model and 20 min practice.
Time

To provide effective and actionable feedback to teachers
(G EEES  Actionable feedback based on the evidence collected from video observations

How to

Facilitate

From Video 1 - The facilitator will want to demonstrate how he/she uses
evidence to find an area of strength and an area of focus for the teacher. The
facilitator will model developing and providing oral and written feedback that is
both actionable and prioritized. As participants watch, they should reflect on
whether the facilitator picked the same areas for reinforcement and refinement
that you did as a participant?

o Model: When analyzing notes to find an area of strength, the facilitator
might say something like, “So when I first get started, I want to ask
myself ‘what went well in the lesson, specifically in regards to student
motivation/learning and how did that impact st mastery?” When I think
back to the DC Prep video, | know the kids were mostly engaged and
were somewhat eager to work on the task. Several students were
following along while she was reading, with some using their pencil as a
pointer. When the teacher would ask questions, she received some on-
target responses, such as when she asked, ‘why does the centipede take
hours to take his boots off” one student replied ‘because he needs help’
‘because he has so many feet.” Most students got started quickly and
several asked clarification questions. For example, a couple of students
asked how to get started and if they should start with the topic sentence,
so they were trying to get started and work on the task. So when I look at
the rubric, I’d say most of the students were at least engaged in the



learning. When providing her with feedback, I’d pull some of the quotes
from my evidence where students expressed interest, saying ‘yeah’ and
sharing their examples, such as ‘he would be scared...” When coaching
this teacher, the first thing I’d ask is ‘what seemed to have the biggest
impact on students’ ability to master the skill?” Then I’d ask ‘how did
you plan to keep students motivated to learn?” With my specific
evidence, I feel confident that we’ll be able to examine how the student
engagement positively impacted the lesson.”

o When analyzing and prioritizing evidence for development, the facilitator
might say something like, “Now when | think about what tweaks this
teacher could make that would make the biggest impact on student
learning, the question I ask myself is, ‘what could she have done
differently to help more students clearly demonstrate mastery?’ While the
students were excited to get started, they were not all clear on what,
exactly, they were supposed to do. I, as the observer, wasn’t quite sure
what the criteria for mastery fully entailed. There wasn’t a rubric or any
exemplars for them to reference. Many students were not clear on how to
start or what the teacher was looking for with the introduction/topic
sentence. At least 3 students asked her how to get started. When the
teacher was helping students, she did the majority of the talking. For
example, when one student was struggling with evidence, the teacher said,
“T: this shows that he is meeting the creatures inside and trapped inside;
he is suddenly scared be he can’t get out. You could write James is
experiencing surprise and excitement bc ...an inference would be...inside
... Try that sentence starter...sometimes could be less words and that is
helpful. Make an inference about what it would be like. If you were to
make an inference...S: He getting scared bc.. (the teacher
supplements...). So when looking at the indicators, I’d say that “using
assessment in instruction” could have been improved so that the teacher
and students would have a clearer understanding of what skill deficits
should still be addressed after this lesson. In my evidence, | can include
how several students did not complete the task and that some girls hardly
got started (since they were waiting for teacher assistance). The teacher
said, ‘Savannah- if it is too confusing, you can go to #2 (but the student
just kept waiting). When creating my questions, I’d want to make sure to
ask, “What did you want students to be able to do to show mastery at the
end of the lesson? How were you (and students) sure what mastery was,
and how could you measure that?”” Then I’d show my evidence that not
many students finished, some wasted almost the entire work portion
waiting for her assistance, and everyone had to put their work up to come
back to another day.”

Stepping out after the model, the facilitator might ask, “what did you notice about
how I used my evidence to help me plan for effective feedback?” “If I were
writing written feedback for this teacher, what process would | use? How would
it be similar? Different?”
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SIEEEH LR 20 minutes
Time

Practice giving actionable feedback to teachers based on videos 2 and 3

Actionable feedback

After the facilitators model with the first video, participants will practice writing
their evidence/creating their actionable feedback for lessons 2 and 3. The

LTRGES  facilitator will provide feedback to participants during this process and debrief
FIE e whole group afterwards, asking participants to share what they would reinforce or
refine for the teacher and WHY/what evidence they would use to support this
feedback.




G0 & e

What might you need to do to prepare school
merrbers for thistype of feedback and

reflection?

SUEEESEGE 2 minutes
Time

Reflection

Feedback and reflection

LRSI Turn and talk around this question
Facilitate



Reconnedt: Let’'sreflect. ..

Over the course of our time together,
we will examine:

* How can we impact sudent outcomes by
addressing teacher practice in our state? What
will that look and sound like?

* What structures need to be in place in schoolsin
order for teachers and sudentsto be successful?

SUEEEHEGE 5 minutes
Time

Re-examine the training objectives to ensure they were met

[GALEESY Training objectives

Trainer may ask “Did we meet our objectives?”

Draw a continuum: on a scale from 1-5, how comfortable do you feel collecting

LTAEGES  unbiased fact-based evidence? (mark with a star). How comfortable do you feel
=1e &1 with scoring? (mark with a dot). How ready do you feel coaching on a
reinforcement/refinement? (mark with an x). Finally, how at ease are you with
your Inter-Rater Reliability? (mark with a square).




SUEEEHEGE 5 minutes
Time

Reflection

[GPLEESY Implementation practices, reflection
“What did I do throughout the training to help prepare you with not only a)
content but also b) implementation practices/processes? What are you going to
need to ensure you take back/communicate to your staffs as a result of this
training? (which leads us to our guided structure of “what/so what/now what?)”

How to

Facilitate




What? So What? Now What?

WHAT?

What

What did you
obsewe?V\lnatd
were initi
ST

Howdid they
metch withwhet
actudly occurred?

SO WHAT?
Howdid the
experience today
relate to your work?
Have your
experiencestoday
affected the way
you viewthiswork
and/or your role in
it?\Whet are sonme

N[@LVAVAVAY, o TAN Bg

What learning
occured for youin
this experience?
How can you gpply
thisleamning?\What
followup isneeded
to continue to nove
the work fornerd
and addressany

cdlengesor
issues?

of the pressing
needdissuesinthe
comunity?

SRS EGN 35 min
Time

Create next steps after the training
[GALEESY Training closure, reflection, action planning

How to

Facilitate

Tell teams that they will participate in another Liberating Structure to close out the
day.

Emphasize the important role that reflection plays. It’s easy to cheat the close
when debriefing with teachers or working with adult learners, but a purposeful
closing and reflection activity will help information to “stick.”

Tell participants that they will have about 5 minutes of silent reflection and
writing time.

After the silent writing period, lead a whole group debrief of each
component.

» Consider designating someone to take notes, especially about the now
what, making sure to note down any next steps that the group needs to
take. As a check out to the activity, assign owners and timelines to
each next step task.

» Ensure that there are actionable next steps to take back for district and
school implementation.



Thank you!
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Suggested Nl
Time

Wrap up the day
(GALEESY Training closure

LOYAGES  Display slide at the end of the training day
Facilitate



