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Secondary Transition

PURPOSE

The purpose of this Technical Assistance Bulletin is to assist secondary school personnel, Secondary Transition professionals and stakeholders to understand the Federal and State requirements and methods for developing Secondary Transition plans, implementing those plans across school and community settings, and evaluating the student’s progress toward meeting positive post-secondary outcomes.

INTRODUCTION

Secondary Transition is the process of preparing students for adult life after they leave high school. Secondary Transition planning begins in Maryland at age 14 as students explore and discover what they want their post-school goals and outcomes to be through career awareness activities. The Secondary Transition process continues through high school as academic instruction and community experiences support these outcomes. This process considers the student’s strengths, preferences, and interests. Secondary Transition is a results-oriented process, which focuses on improving the student’s academic and functional achievement, while facilitating student’s movement from school to post-school activities. Seamless Secondary Transition occurs when the services, supports, and connections through high school are already in place with opportunities in adult life. Secondary Transition educators facilitate students and their families through the Secondary Transition process by connecting them to various opportunities such as higher education or training, independent living, employment, and community participation. 

LEGAL REQUIREMENTS

The Individuals with Disabilities Education Act (IDEA) ensures that all children with disabilities have available to them a free appropriate public education (FAPE) that emphasizes special education and related services designed to meet their unique needs and prepare them for further education, employment, and independent living. [20 U.S.C. §1400(d)(1)(A); 34 C.F.R. §300.1(a)]. The IDEA’s requirements for Secondary Transition planning is to prepare students for their future after school. Developing and implementing a meaningful Secondary Transition plan ensures that students with Individualized Education Programs (IEPs) are prepared for the post-high school challenges they will encounter. A Secondary Transition plan will address instruction, related services, community experiences, and the development of employment and other post-school adult living objectives. Where appropriate, the plan will include acquisition of daily living skills and provision of a functional vocational evaluation. Secondary Transition services for students with disabilities may be special education, if provided as specially designed instruction, or a related service, if required to assist a student with a disability to benefit from special education. [20 U.S.C. §1401(34); 34 C.F.R. §300.43; COMAR 13A.05.01.03B(80)].
The Secondary Transition plan must be updated annually. The student’s IEP shall include a Secondary Transition Plan that contains:
· Secondary Transition services, including course of study needed to assist the student in reaching those goals.
· Appropriate measurable postsecondary goals based on age-appropriate Secondary Transition assessments related, as appropriate, to training, education, employment, and independent living; and
· A statement of needed Secondary Transition services before the student leaves the secondary school setting, including, where appropriate, a statement of the public agency’s responsibilities or linkages, and the participating agency’s responsibilities or linkages, or both.
[COMAR 13A.05.01.09A(3)(a)].

Frequently Asked Questions
When does Secondary Transition planning begin for students with disabilities?  
In Maryland, a student’s IEP must include Secondary Transition services beginning no later than the first IEP to be in effect when a student is age 14. This requirement in Maryland exceeds the federal mandate under IDEA, which is that Secondary Transition is to begin at age 16. [34 C.F.R. 300.320(b)]. The IEP may include Secondary Transition services for students who are younger than age 14, if appropriate. 

Who should be invited to the IEP team meeting if a purpose of the meeting will be the consideration of the postsecondary goals and the Secondary Transition services needed to assist the student in reaching those goals?
The school must invite local education agency personnel and the parents, as it would with any other IEP team meeting. For the specific purposes of Secondary Transition planning however, the school must:
· Invite the student. If the student does not attend the IEP team meeting, the school must take other steps to ensure that the student’s preferences and interests are considered. The student should be encouraged to participate in the IEP meeting. The local school should make provisions and accommodations for the student to provide input during the meeting when discussing postsecondary goals and Secondary Transition services.
· Invite participating agencies. With the consent of the parents, or with the consent of a student who has reached the age of majority consistent with Md. Code Ann., Education §8-412.1, invite a representative of any participating agency that may provide or pay for Secondary Transition services. Parental consent is required for invitations to participating agencies. Each time local education agency/public agency (LEA/PA) personnel want to invite an agency representative to a student’s IEP team meeting, the LEA/PA must seek and receive consent prior to inviting such a representative. Such consent must be obtained before each meeting, as confidential information about the child is always shared. If an invited representative of a participating agency does not attend the meeting, the public agency must take other steps to obtain the involvement of the agency in the planning and provision of Secondary Transition services. Furthermore, because the discussions held at each meeting are not the same, each meeting may require different or additional participants. [34 C.F.R. §300.321(b); COMAR 13A.05.01.07A(3-5)].

Families may choose to invite outside community organizations with which the student may be associated (recreational, religious, volunteer, etc.) and which may play an informal but key role in supporting the in their community before or after they graduate from high school. 						
What must be included within a student’s IEP?
The student’s IEP must include and document:
· Evidence of age-appropriate Secondary Transition assessments. Evidence must include data from and summary of recommendations,
· Appropriate measurable postsecondary goals in employment, education/training, and independent living, if appropriate,
· Annual IEP goals identified that are related to the student’s Secondary Transition service’s needs,
· Secondary Transition services,
· Courses of study, including identified coursework, which will reasonably enable the student to meet those postsecondary goals; and
· There also must be evidence that:
· The student was invited to the IEP Team meeting where Secondary Transition services are to be discussed;
· The parent, or the student who has reached the age of majority, provided consent to invite a representative of any participating agency, if appropriate, and was invited to the IEP team meeting; and
· The representative of any participating agency was invited to the IEP team meeting following receipt of consent to invite.
[34 C.F.R. § 300.320(b); 34 C.F.R. § 300.321(b); COMAR 13A.05.01.09A(3); COMAR 13A.05.01.07A(3)].

What is a measurable postsecondary goal? 
               A measurable postsecondary goal is an outcome that occurs after the person has left high school. The path toward achieving the goal, however, occurs before the student leaves school. Indeed, this is the function of Secondary Transition services as outlined in a student’s Secondary Transition plan. It is measurable if it is counted as occurring or not occurring. Statements that indicate what a student “will” do indicate measurable postsecondary goals. Statements that indicate that a student “plans to” or “hopes to” or “will investigate” do not indicate measurable postsecondary goals. Examples are:
Employment
· Upon graduating from high school, student will be employed in the field of health care.
· Student will be employed in the retail field with support after graduating from high school.
Education or Training
· Upon graduating from high school, student will attend a 4-year college to complete a course of study that prepares her for employment in the field of health care.
· Upon graduating from high school, student will participate in a 2-year supported employment training program to earn a certification in culinary arts.
Independent Living
· Upon graduating from high school, student will continue to live at home while participating in travel skills instruction provided by (name of agency). 
· Upon graduating from high school, student will participate in money management skill building given support/training provided by (name of community resource provider).
Non-Examples of post-secondary goals are:
Employment
· Student plans to enter employment in the field of health care.
· Student hopes to be employed in the retail field with support after exiting school.

Education or Training
· Student will apply to college and plans to major in health care.
· Student would like to be in a supported employment training program after she leaves school.
Independent Living
· Student would like to learn how to use public transportation.
· Student is interested in learning how to manage her own money.

Is the school liable if the student does not meet his or her postsecondary goals?  
No. The LEA/PA has a statutory obligation to provide Secondary Transition services to assist a student in attempting to reach his or her measurable postsecondary goals, but the IDEA does NOT hold the LEA/PA liable in the event postsecondary goals are not obtained. The stated measurable postsecondary goals are required components of Secondary Transition planning, and yet there are numerous mediating factors that positively or negatively affect an adult’s achievement of goals for which a school could not be held accountable. As required by IDEA and COMAR, a student’s progress toward annual goals must be documented in the IEP and shared with parents on a regular basis. In Maryland, progress on individual Secondary Transition services/activities must be documented and shared in the same fashion. Ultimately, the IDEA requires that a student’s education program supports his or her desired goals for education/training, employment, and independent living, if appropriate, beyond secondary school. [34 C.F.R. § 300.320(a)(3); COMAR 13A.05.01.09B]. For more information, visit the National Technical Assistance Center on Secondary Transition NTACT The Collaborative and National Youth Transitions Center.

What are Secondary Transition services?
 “Secondary Transition services” are a coordinated set of activities for a student with a disability that are:
· Designed to be within a results-oriented process, focusing on improving the academic and functional achievement to facilitate the student’s movement from school to post-school activities, including postsecondary education, vocational education, integrated employment (including supported employment), continuing and adult education, adult services, independent living, or community participation; and
· Based on the individual student’s needs, considering the student’s strengths, preferences, and interests, and may include but are not limited to:
1. Instruction
2. Related Services
3. Community Experience
4. Travel Training
5. Development of employment and other post-school adult living objectives
6. Daily living skills 
7. Vocational evaluation

Where is Secondary Transition addressed in a student’s IEP? 
Within the Maryland Online IEP form, the components of Secondary Transition are located in: 
Student Participation on District/Statewide Assessments and Graduation Information
· Projected Date of Exit
· Projected Category of Exit
· Agency Linkages/Referral
· Transfer of Rights, as applicable

Present Level of Academic Achievement and Functional Performance (Secondary Transition Assessments)

Special Considerations and Accommodations: The considerations to be addressed include the following: 
· Student preferences and interests
· Date of student interview
· Postsecondary Goals
· Secondary Transition Goals
· Annual IEP Goal(s)
· Course of Study
· Agency Linkage

What is the difference between an annual goal and a postsecondary goal?
Postsecondary goals measure an employment, education, or independent living outcome that occurs after a student leaves high school whereas annual goals measure the progress of a student on academic and functional skills while they are still in school. It is important to note that each postsecondary goal must be supported by one or more annual goal and each annual goal may support more than one postsecondary goal. IEP teams should understand and record which annual goals support the postsecondary goal. 

Examples: 
Postsecondary Goal: After graduating from high school, Stephanie will be employed as a math teacher. 
Annual IEP Goal (Reading Comprehension): Given a grade level text, Stephanie will cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text in order to earn an 80% on completed classroom assignments/assessments. 

When are students connected to participating agencies for the purpose of determining eligibility?
The initial linkage to participating agencies begins by providing the student and parent with a copy of the “Secondary Transition Planning Guide” when a student begins Secondary Transition at age 14. This guide is to be provided at each IEP team meeting where Secondary Transition is discussed. The parent and student are asked to sign for their receipt of the Guide. The receipt must be filed in the student’s special education folder. With parent consent, students should be connected to the appropriate agency or program of individual student choice considering individual preferences, circumstances, and IEP Secondary Transition goals, as well as the agency’s referral protocol as recommended by the IEP team. 

The activities occur during specific times of the Secondary Transition process timeline and can be found in the Secondary Transition Planning Guide for Individuals with Disabilities 
· The Division of Rehabilitation Services (DORS) requests that students be referred to that agency for traditional VR services during the spring of the school year prior to the student’s last year in school. The referral may be made at some other time based on local interagency agreement.
· The Developmental Disabilities Administration (DDA) requests that beginning when students turn age 14 as part of the Secondary Transition process, anticipated eligibility for DDA will be discussed. Information on how and when to apply for DDA services will be provided by your IEP team. *Application to DDA may occur at any time prior to age 14. Prior the year of exit, a student’s support needs in personal, work-related and social activities will be assessed. 
· The Behavioral Health Administration (BHA) requests that students be linked with that agency prior to the student exiting school.
· The Maryland Department of Labor (MDL) serves young adults with and without disabilities, ages 14-24. Youth can access services through Maryland’s 32 local American Job Centers. There is not a referral process for MDL. Information about service eligibility requirements and contact information can be found on Maryland's Youth Workforce Program. 

What is the difference between “entitlement” and “eligibility” as it relates to the availability of services after exiting school?
In Maryland, a young adult with a disability who is receives special education and related services is entitled to a free appropriate public education through the end of the school year in which he or she turns 21 years of age. This entitlement ends when the student graduates with a Maryland High School Diploma or has reached age 21 and graduates with a Maryland High School Certificate of Program Completion. 

If a student graduates with a Certificate of Program Completion prior to turning age 21, then it is with the agreement of the student and parents, both acknowledging that the student is ready to Secondary Transition into the world of work, including but not limited to: independent or supported gainful employment, postsecondary education or training, and other services that are integrated in the community. [COMAR 13A.03.02.09E(1)]. Once one of these events has occurred, the responsibility to apply for and receive services shifts to the young adult. At this point, the young adult must be found eligible for services based on the eligibility criteria of the various agencies and programs. In addition to meeting eligibility criteria, funding must be available to receive services and supports from adult agencies. 

Are there documents that students with IEPs must receive prior to exiting school?
Yes. IDEA and COMAR require each student who exits special education to receive a Summary of Performance (SOP). [COMAR 13A.05.01.06E(11)]. For a child whose special education eligibility terminates due to graduation with a regular diploma, or due to exceeding the age of eligibility, the local education agency shall provide the child with a summary of the child’s academic achievement and functional performance, which shall include recommendations on how to assist the child in meeting the child’s postsecondary goals. [34 C.F.R. § 300.305(e)(3)]. The purpose of the SOP is to provide the child with a summary of the student’s academic achievement and functional performance in order to assist them to Secondary Transition beyond high school. In Maryland, the Maryland Summary of Performance (MSOP) is generated as a report, similar to other reports (e.g., Academic achievement, functional performance, accommodations, and progress on Secondary Transition services/activities) and shared with the student and family.  

While our federal and state law requires the Maryland Summary of Performance (MSOP) report to be given to the student and his/her family at the time of graduation, we highly recommend using this report as a diagnostic tool to evaluate the quality of Secondary Transition plans for students prior to their year of graduation. This will ensure that all components in the IEP are used to develop a student-centered Secondary Transition plan based on the student’s strengths, needs and goals.

For more information on the Maryland Summary of Performance, please visit: The Maryland Summary of Performance.

What is a Graduation Cohort?
Students who are entering grade 9 for the first time form a cohort that is subsequently “adjusted” by adding any students who transfer into the cohort later during the next three years and subtracting any students who transfer out, immigrates to another country, or dies during that same period. What this means in practice is that the goal for any student, including those with IEPs, is that the student will graduate in 4 years with a high school diploma.

Extending graduation beyond 4 years should only be considered when the unique needs and extenuating circumstances of the student are so great that even with significant supports and interventions additional time will be required to meet graduation requirements. The discussion surrounding Graduation Cohort should occur annually and changes to and rational for these changes to the cohort should be clearly documented in the IEP.

Where may students, parents, and school personnel find additional technical assistance related to secondary transition?
In Maryland, the Department of Disabilities has an active statewide website that includes resources, information, and tools to assist teens, families, schools, and communities for future possibilities pertaining to employment, access to postsecondary education, and their communities. Nationally, the Office of Special Education Programs (OSEP) has funded the National Technical Assistance Center on Transition – Collaborative (NTACT-C) to aid in the area of Secondary Transition planning. The National Youth Transitions Center provides information specific to youth with persons with disabilities beginning in middle school through age 30. 

What are Secondary Transition Federal Indicators and why are they important?
The State must have in place performance indicators through which it reports progress to the U.S. Department of Education. Four of the indicators are referred to as the Secondary Transition indicators. The four Secondary Transition indicators include the percent of youth with disabilities who:
· Graduate with a regular diploma (Indicator 1)
· Drop out of school (indicator 2)
· Have IEPs that contain all the required Secondary Transition components (Indicator 13)
· Percent of youth with disabilities who achieve various postsecondary outcomes in education and employment (Indicator 14)

There is a critical relationship between the four Secondary Transition indicators. Collectively, they form the basis for examining in-school programs and recognizing the connection between what youth experience in school and the influence on what student’s experience after they leave school.

Are there changes to legislation that impact youth receiving Secondary Transition services?  What, if any, is the latest legislation that impacts Transitioning Youth (TY)?  
                 In July 2014, the Workforce Innovation and Opportunity Act (WIOA) was signed into law. WIOA replaces the Workforce Investment Act of 1998 (WIA) and amends the Rehabilitation Act of 1973. WIOA requires vocational rehabilitation (VR) agencies to set aside at least 15% of their federal funds to provide “pre-employment Secondary Transition services” (Pre-ETS) specifically to “Students with Disabilities.” The limited pre-employment Secondary Transition services that may be provided based on identified need and the availability of services includes:
· Work-based learning experiences, which may include in-school or after school opportunities, experiences outside of the traditional school setting, and/or internships 
· Job exploration counseling
· Counseling on opportunities for enrollment in comprehensive Secondary Transition or post-secondary educational programs 
· Workplace readiness training to develop social skills and independent living 
· Instruction in self-advocacy
      LEAs should coordinate and communicate with local partners and agencies to maximize resources.

For additional information or to refer for Pre-ETS services visit: The Division of Rehabilitation Services.

On May 25, 2021, the Maryland State Board of Education voted to adopt amendments to COMAR    13A.03.02 Graduation Requirements for Public High Schools in Maryland. The regulatory amendments, in part, created new endorsement requirements for the Maryland High School Certificate of Program Completion. Specifically, COMAR 13A.03.02.09E(6) states: 
(a) Beginning with the 2024-2025 school year, students completing a Certificate may earn one of more endorsements. 
(b) The endorsements include a Post-Secondary Education endorsement, a Work-Ready/Employment/Career endorsement, and a Community/Citizenship endorsement. 
(c) Requirements for the endorsements will be identified by the Department. 
	
	
IMPLEMENTATION

Introduction
The focus of this section is the development of person-centered IEPs for students with disabilities ages 14-21 that includes carefully designed, effective Secondary Transition plans that lead to meaningful post-school outcomes through the interconnectedness of assessments, course of study, postsecondary goals, annual IEP goals, Secondary Transition services/activities, specially designed instruction (SDI) and agency linkages. Secondary Transition is one of three action imperatives outlined in the Division of Early Intervention and Special Education Services (DEI/SES) Strategic Plan Moving Maryland Forward to narrow the opportunity and achievement gaps between students with and without disabilities, as illustrated in the Narrow the Gap graphic below. 


[image: The division's strategic plan logo which identifies the State's key imperatives to narrow the gap. The action imperatives are early childhood; secondary transition; and access, equity and progress. Also identified are the principals required for strategic plan success and results for children and families. They are strategic collaboration, family partnerships, data-informed decisions, evidence-based practices, professional learning. And, identified as the core of the division's work are accountability, leadership, resource management, and technical assistance.]


The focus on Secondary Transition is to ensure that all students achieve success in school and are ready for college, career, and community life after graduation by equipping each student with the specific knowledge, skills and supports needed while in school. The Secondary Transition person-centered planning process aligns with the Blueprint for Maryland’s Future: College and Career Readiness goal to prepare students in Maryland, including students with disabilities, to Secondary Transition successfully to adult life and achieve positive post-school outcomes with the knowledge and competencies needed to enter postsecondary education, join the workforce, and lead meaningful independent lives. 

Significant research over the last four decades around Secondary Transition identified and expanded predictors of post-school success for youth with disabilities. We learned that a student-centered, individually designed approach to Secondary Transition planning helps young people with disabilities Secondary Transition seamlessly into a life of economic independence and meaningful participation in the community. Evidence-based practices in Secondary Transition and predictors of post-school success identified through review and analysis of the National Longitudinal Secondary Transition Study (NLTS-2) provide a framework and concrete guidelines to consider when developing IEPs for students ages 14-21 that will lead to success in school and positive, meaningful outcomes after graduation. Some key predictors to post-school success include early Secondary Transition planning, high expectations, access and inclusion in general education curriculum and SDI aligned with evidence-based practices (EBPs), family partnerships, self-advocacy, and career related education. 

Many effective strategies for Secondary Transition planning outlined in the Moving Maryland Forward: The DEI/SES Strategic Plan to Narrow the Gap are summarized below:   
· Youth need individually designed Secondary Transition plans to document their high school experiences, establish specially designed goals for exploring post-secondary education and career preparation, and obtain services and supports.
· Effective Secondary Transition services for students with disabilities should include workforce training, paid employment, higher education, and technical education—all provided by knowledgeable professionals.
· Paid work experiences while enrolled in high school are the most compelling predictor of post-school success.
· Instruction in self-determination and self-advocacy results in informed decision-making such as accommodation needs, disclosure decisions, and career preferences.
· Cross-system and cross-agency collaboration supports customized employment and pathways to college, agency linkages, and access to full community integration.
















While Secondary Transition must begin at age 14, it is part of a continuum, as illustrated in Maryland’s Secondary Transition Continuum chart below. 

[image: A picture containing table The purpose of the image is to show the continuum of services for Secondary Transition from birth through age 21. 

]
Predictors of Post-School Success
The National Technical Assistance Center on Transition-The Collaborative (NTACT-C), funded by the U.S. Department of Education, identified predictors of post-school success. The NTACT-C defines predictors as an “in-school experience, typically a program (i.e., work-based learning experience) that correlates with improved post-school outcomes.”  Maryland adopted predictors – particularly in the DEI/SES’s strategic plan and implementation strategies –that include career awareness, paid employment, work-based learning, career education, community experiences, self-determination/self-advocacy, interagency collaboration, and parent expectations. The MSDE uses predictors of post-school success to support implementation of Secondary Transition services at the local level.
[image: National Technical Assistance Center on Transition Collaborative.  Chart identifying Secondary Transition Predictors and Outcomes for education, employment, and independent living. 
https://transitionta.org/effective-practices/all-predictors/]

Maryland’s Secondary Transition Process
Ensuring that person-centered, meaningful Secondary Transition plans are included in the IEP is a critical component that addresses the legal requirement of the Individuals with Disabilities Education Act (IDEA) for students with IEPs beginning the year they turn age 14 years of age through the school year they turn age 21. Maryland’s LEAs, Secondary Transition leadership teams, and liaisons from the State collaborate to implement a Secondary Transition System of Coordinated Services that focuses on customized strategies that support purposeful Secondary Transition planning and lead to positive outcomes for youth with disabilities. 
Development of the IEP when students reach the age of Secondary Transition includes identification of the student’s postsecondary goals coordinated with Secondary Transition services/activities and annual IEP goals that facilitate progress toward post-school outcomes. 
The graphic below includes the required components of the Secondary Transition plan in the IEP and the alignment to data, evidence-based practices with fidelity, and monitoring as local teams develop, implement, and evaluate their Secondary Transition system of coordinated services. 

[bookmark: _heading=h.30j0zll][image: A graphic of the co-development, Co-Implementation, and Co- Evaluation Secondary Transition Process. 
]. 

Secondary Transition Assessment and Planning
[bookmark: _Hlk64549486][bookmark: _Hlk64549504]The basis for all components of the IEP and the Secondary Transition Plan is the result of assessments, including age -appropriate Secondary Transition assessments. The Division on Career Development and Secondary Transition (DCDT) of the Council for Exceptional Children defines Secondary Transition assessment as the “…ongoing process of collecting data on the individual’s needs, preferences, and interests as they relate to the demands of current and future working, educational, living, and personal and social environments.” Age-appropriate assessments yield data that form the basis for defining the goals in the IEP (Stilington, P.L., Neubert, D.A, & Leconte, P.J. 1997) as well as the necessary Secondary Transition services to pursue such goals during the secondary school years (Neubert, D.A; Leconte, P.J., 2013).

By obtaining, organizing, and using assessment information, the IEP team assists students with disabilities, their families and other IEP team members to make informed decisions regarding the development of post-secondary goals, services/activities, annual IEP goals, SDI, and agency linkages. This is a dynamic process used throughout the school year to support data-informed decision making and track progress toward a student’s postsecondary goals.

Secondary Transition Data Informed Decision-Making Flow Chart
[image: A diagram identifying six steps in the data collection and decision making process for Secondary Transition. 
]

The results of assessment data analysis included in the Present Level of Academic and Functional Performance (PLAAFP) support Secondary Transition planning for Postsecondary Goals in Employment, Education/Training and Independent Living, if appropriate. Ongoing analysis of data informs the student’s vision for the future, their strengths, skills, and needs for instruction, services, and supports to move toward their goals. 

Secondary Transition assessment will answer three questions.
1. Where is the student presently?
2. Where is the student going?
3. How does the student get there?

Postsecondary Goals 
The IEP team uses information from all data to design postsecondary goals aligned with the student’s hopes and dreams for the future. IDEA and COMAR require each student to have postsecondary goals for both postsecondary education/training and postsecondary employment. The education/training goal will ultimately support the employment goal. A postsecondary goal may be created for the area of independent living if it is determined appropriate based on assessments. 

The Postsecondary Employment Goal is a measurable statement of the career a student will pursue after exiting high school and aligns with their interests and course of study. Goals articulated by younger students are likely to be broad but become more specific as they have more career related experiences. 

The Postsecondary Education/Training Goal aligns with the employment goal and with qualifications necessary for the student’s selected career/employment path. The training goal may include on-the-job-training, career training, an apprenticeship, and/or military service. The education goal may include a two-year or four-year college path. 

The Postsecondary Independent Living Goal reflects the student’s needs indicated through Secondary Transition assessments. The independent living goal may address but is not limited to daily living, independent living, transportation, or financial literacy.

Annual IEP Goals 
The IEP team analyzes the student’s assessment data and postsecondary goal skill requirements to identify priority skills that will support and accelerate progress toward their goals. Annual IEP goals are then set to measure student progress toward skill development using specially designed instruction. Each postsecondary goal must have an annual IEP that supports it. One IEP goal may support one, or more than one, postsecondary goal. 

Secondary Transition Services 
The development and implementation of effective Secondary Transition services is a collaborative process that requires the IEP team to carefully consider how the student’s strengths and needs in the Present Levels of Academic Achievement & Functional Performance (PLAAFP) align with the skills, experiences, and knowledge necessary to achieve their postsecondary goals. Secondary Transition activities are instructional services the IEP team creates to support the student’s growth and facilitate progress toward post-school goals. It is required that students engage in, at minimum, one Secondary Transition activity/service directly aligned with each stated postsecondary goal. Secondary Transition activities are unique to each student’s needs and often require more than one Secondary Transition activity for each goal.

Triangulation
The triangulation of annual IEP goals, Secondary Transition activities and postsecondary goals intentionally and purposefully creates an IEP that provides instruction across all settings to accelerate learning and change the trajectory of post- school outcomes.

 Secondary Transition Triangulation
[image: Graphical user interface

The purpose of the image is to show the alignment of annual IEP goal, Transition Activities and Postsecondary goals that occur all day across all settings. 
]
The Course of Study 
Decisions regarding the course of study should relate directly to where the student is currently performing, and the skills and knowledge needed to achieve their postsecondary goals. There will be a clear connection between the student’s postsecondary goals and the course of study. To help develop this connection, the IEP team may wish to respond to the following questions:
· Do secondary transition services include a course of study that focuses on improving the academic and functional achievement of the student to facilitate progress from school to post-school goals?
· Do secondary transition services include a course of study that aligns with the postsecondary goal(s)?
· Are elective courses identified to support the postsecondary goals?
· Have educational experiences such as work-study, community-based instruction, independent living, and self-determination been considered by the IEP team?

The IEP team considers the identification of Specially Designed Instruction (SDI), related services, accommodations and supports required to implement the course of study.  The team monitors and reviews course of study to ensure:
· it remains appropriate for the student’s current IEP; or
· necessary changes are made.

When identifying the course of study, IEP teams should consider Career and Technical Education (CTE) programs. The Strengthening Career and Technical Education for the 21st Century Act, known as Perkins V, is a new federal CTE law that provides states and LEAs with opportunities to ensure all students, particularly those from underserved groups, can benefit from high-quality CTE programs. This law identifies students with disabilities as one of 11 special populations targeted to ensure access and equity in all CTE clusters. CTE programs provide opportunities for students with disabilities to earn credentials in high-skill, in-demand industries as well as develop basic skills that align with their postsecondary goals.

Agency Linkage
LEAs identify agencies while students are still in high school to prepare for a smooth Secondary Transition to adult life. Parents must provide permission for the school to communicate with agency representative(s) before any referral or invitation is sent. For each agency invited to an IEP meeting, Prior Written Notice to the family and student will reflect the:
· agency’s participation in the IEP Team meeting,
· service(s) provided by the agency that may benefit the student, and
· any referral decisions affirming positive agency linkages to Maryland 4 core service agencies.
· Division of Rehabilitation Services (DORS)
· Maryland Developmental Disabilities Administration (DDA)
· Behavioral Health Administration (BHA)
· Maryland Department of Labor (MDL)

The student/family is responsible for completing application for these services. 

Maryland’s Employment First
Employment First is a national initiative that seeks to realign systems and values to support the idea that all people, including people with the most significant support needs, can work when given the proper support. Maryland is an Employment First state, which means that we operate from a strategic plan that outlines the strategies to support the intended outcomes of employment. Under the Employment First approach, community-based, integrated employment is to be the first option for services for youth and adults with significant disabilities (U.S. Dept. of Labor, Office of Disability Employment Policy). This policy identifies integrated competitive employment as the “first” service explored for individuals with developmental disabilities who receive DDA services. It is aligned with several predictors of post-secondary success, including work experiences, paid employment, and access to effective Secondary Transition programs. A large part of this system’s transformation focuses on building capacity among employment providers to support the path to employment in competitive integrated employment, as opposed to more historical models that include congregate settings, such as sheltered work. 

Consistent with effective Secondary Transition planning, Maryland DDA providers use a process called “Self-Discovery and Customization,” which takes a detailed look at a person’s interests, abilities, and environmental needs, and uses an interactive process of hands-on exploration to identify a person’s employment goals. The process also considers employers’ needs so that, when a job is developed under “Customized Employment”, there is a mutually agreed upon match of individual skills and employer needs. In this way, Employment First supports the need for youth with disabilities to access a variety of work-based learning experiences and employment opportunities, as outlined in a student’s Secondary Transition plan.
For additional information, visit these websites: 
· Maryland’s Employment First 
· Maryland Developmental Disabilities Administration

State Priorities and Technical Assistance 
The DEI/SES offers professional development to local education agencies on using data to: 
· inform instructional decisions and the development of quality Secondary Transition IEPs; and 
· evaluate existing Secondary Transition programs and activities in relation to evidenced-based best practices. 

The DEI/SES also supports engagement of America’s Job Centers (formerly known as One Stops) and the use of tools such as Social Security Administration (SSA) 301, which allows youth on SSI to delay a redetermination while on an approved plan for employment. The DEI/SES seeks to ensure youth not eligible for DORS due to their order of selection have a defined pathway to employment. Finally, the DEI/SES is exploring meaningful endorsements for the Maryland Certificate of Program Completion.

Access to Work-Based Learning Leading to Employment  
Through cooperative agreements implemented at the local level, students are initially linked to Maryland’s Division of Rehabilitation Services (DORS) while in high school. It is through DORS that students may receive help with career exploration and access opportunities to participate in work-based learning. 
Students may take part in Pre-Employment Secondary Transition Services (Pre-ETS) and traditional vocational rehabilitation (VR) services while in high school If determined eligible. The eligibility for Pre-ETS services is broad and students in high school may be eligible for these services as early as age 14. Traditional VR has additional criteria and a waitlist. 

For more information on how students can apply for Pre-ETS and traditional VR, visit:
· Maryland Division of Rehabilitation Services 

Workforce Innovation Opportunity Act (WIOA) 
WIOA addresses the needs of job seekers by establishing a workforce system that helps them access employment, education, training, and support services to succeed in the labor market; WIOA addresses businesses’ needs by matching them to the skilled workers they need to compete in the global economy.

Access to Postsecondary Education Opportunities Leading to Enrollment in Higher Education and Employment.
Access to postsecondary education in Maryland varies. Although there is an increased number of LEAs that offer some level of instruction on a college campus, the consistency, quality, and outcomes of these high school Secondary Transition programs vary. There are also existing partnerships that enable students to access courses to complete certification status in a number of Career and Technology completer programs, while utilizing Pre-ETS through our partnership with DORS. Other locally established partnerships enable students to access the college campus while continuing to work on Secondary Transition goals and participating in work-based learning. To better understand higher education outcomes for students with disabilities in Maryland, the Maryland Higher Education Commission (MHEC) in collaboration with the Maryland Department of Disabilities and Maryland higher education institutions created a partnership to review postsecondary outcomes and improve policies and practices to support the success of students with disabilities. This collaboration will enable interested institutions of higher education, local education agencies, and other stakeholders to plan for the development of programs that meet the needs of all students with disabilities who wish to pursue postsecondary education in 2- or 4-year colleges and universities or other training institutions. 

IMPLEMENTATION TOOLS

The Maryland State Department of Education (MSDE), Division of Early Intervention and Special Education Services (DEI/SES) and strategic partners developed a number of Secondary Transition implementation tools that align with the national evidence-based practices and predictors of post-school success. A description and link to access highlighted tools are provided.
· Secondary Transition Planning Guide for Individuals with Disabilities
This guide was developed by the DEI/SES to provide students and families with an overview of the Secondary Transition process and highlights the roles and responsibilities of Secondary Transition team stakeholders, the Maryland Summary of Performance (MSOP), graduation requirements, and adult services. For a downloadable copy of the guide, visit: Secondary Transition Planning Guide for Individuals with Disabilities.

· A Guide for Implementing the Secondary Transition Process
This tool was developed by the DEI/SES to provide guidance and structure to Secondary Transition professionals and members of local IEP teams in implementing the Secondary Transition planning process beginning at age 14 and equally important in writing effective, purposeful Secondary Transition plans within the IEP that align with the requirements of IDEA and COMAR and identify best practices. To access this tool, please visit:  Maryland Learning Links Secondary Transition.

· Secondary Transition Process Performance Indicators
The Secondary Transition Process Performance Indicators is intended to assist local education agencies, Local Education Agencies (LEAs) and public agencies (PAs) in examining and monitoring the effectiveness and compliance of their IEPs. In particular,  this tool presents Secondary Transition compliance requirements, best practices and predictors for success based on the national research and practices specific to Maryland and other States. For a downloadable copy of the Process Performance Indicators, please visit: Maryland Learning Links - Secondary Transition.

· Standards of Effective Secondary Transition Programs (ETP)
The purpose of the Maryland Standards of Effective Secondary Transition Programs (ETP) is to provide a framework for local education agencies (LEAs) to develop a shared understanding of the practices that have been found through research to impact student outcomes. Conducted as a self-assessment, the ETP is a tool for LEAs to identify their strengths, establish priority areas for improvement, develop an action plan, and evaluate their progress over time with regard to secondary transition. If LEA Secondary Transition teams use this self-assessment coupled with student outcome data, they can evaluate the impact of their services and improvements on their youth with disabilities and their families. To download a version of the ETP, visit Maryland Indicators of Effective Secondary Transition Practices Self-Assessment Tool.

· Charting the Life Course Framework
The DEI/SES has joined a statewide Community of Practice with partners that support students, families, and IEP Teams. “Charting the Life Course” is a framework that is implemented in several states, including most recently, Maryland. One of the main tenets of this framework is that it allows individuals and their families to start early and continue their planning for a good life. Particularly, it helps families start conversations on goals and expectations which will then assist them in advocating for themselves and their children as critical partners in supporting the Individual Family Service Plan (IFSP), Individualized Education Program (IEP) and participation in Secondary Transition teams. Currently, Maryland State Agencies are participating in training around this framework and the DEI/SES will provide information to local Family Support teams and Secondary Transition Coordinators. Consistent with our efforts to align and integrate our work, we are looking at ways to further infuse this initiative with the Maryland Secondary Transition Digital Portfolio. For a copy of the Maryland Charting the Life Course Framework, visit Planning for Life.

· Maryland Secondary Transition Assessment Toolkit
Through funding from the DEI/SES, the Maryland Coalition for Inclusive Education (MCIE) conducted a survey of local education agency Secondary Transition coordinators on their Secondary Transition assessment practices and needs. According to the survey, 94.7% of Maryland’s local education agencies gather Secondary Transition assessment information through a student Secondary Transition interview. Respondents to the survey expressed a need for help identifying “the best tools to effectively gather the information they need in the most efficient manner” and the need for assessments to “keep a continuum.” Ultimately, Secondary Transition professionals in Maryland want resources to use in addition to a student Secondary Transition interview for more effective Secondary Transition assessment and better outcomes for transitioning youth. 
[bookmark: _heading=h.3znysh7]The DEI/SES Secondary Transition Steering Committee identified Secondary Transition assessment as an area of need and established a workgroup in order to identify Secondary Transition assessments that might be helpful to coordinators and teachers throughout the State. It is the goal of the workgroup to have a ‘Secondary Transition assessment toolkit’ available for use in the State of Maryland containing reviewed and recommended Secondary Transition assessments that Secondary Transition professionals can be confident in choosing and using with their students in order to provide an effective foundation for Secondary Transition planning. To view the Maryland Secondary Transition Assessment Toolkit, visit Maryland Secondary Transition Assessment Toolkit.

· Maryland Secondary Transition Digital Portfolio
The aim of Secondary Transition planning is to effectively prepare students with disabilities to succeed in various college, career, and community settings. The goal is for these students to exit school prepared for post-secondary activities and employment. Through funding and direction from the DEI/SES, the Johns Hopkins Center for Technology in Education (CTE) developed the Maryland Secondary Transition Digital Portfolio. Using the Maryland Secondary Transition Digital Portfolio tool, students document their Secondary Transition experiences, which are directly aligned with their Secondary Transition goals and activities outlined in their IEP. In fact, the digital portfolio provides students with an organized way to show their work and experiences through the completion of tasks that spotlight various Secondary Transition activities. 
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